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INTRODUCTION 
Introduction 
This work entitled "Growth of Higher education in colonial Bihar 
(1854-1947) has been taken keeping in mind various angles of studying the 
growth of education in the colonial period. Though the work is area specific 
and focuses mainly on the eastern Indian province of Bihar, which belonged 
to the erstwhile Bengal Presidency but nevertheless it does not limit itself to 
the area taken, but it also encompasses growth of Education in Northern 
India in general. 
The work has been carried taking help from the available sources at 
National Archives, State Archives Bihar, West Bengal Archives, Khuda Bux 
Oriental Library, Patna and Maulana Azad Library, Aligarh, Specifically and 
number of other libraries wherever material was available. In this regard all 
possible sources including Gazetteer, sources in Urdu, Bengali, Hindi, 
English and vernacular languages have seen explored and a great care has 
been taken in preparing the book. 
The methodology adopted for this research is empirical but 
nevertheless modem tools of research have also been applied in framing the 
entire dissertation. A critical analysis of growth of educational development 
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has been done and the entire work provides the understanding of the 
development of education ideas and institution, vis-a-vis the colonial Bihar. 
th 
The sweeping changes that had taken place during the middle of 19 
century in regard to cut ideas and institutions that had been taking roots in 
India, have also been explored. The works of numbers of scholar, 
intellectuals and reformers in this field have also been taken into 
consideration, and the influence of their work and their writings have also 
been explored. In this regard, we find the role the great educationalist like 
Raja Ram Mohan Roy and Sir Syed Ahmad Khan have been taken into 
consideration in order to understand the importance of modern education 
and modem institutions along with western sciences and philosophies. 
For the spread of education in Bihar, apart from the efforts of colonial 
government in founding various schools and colleges. We also have 
assumed the role of the prominent ladies who worked to bring, women into 
education particulars ladies like Ruqqaiya Shekhawat, Shrimati Aghore 
kamini Devi, Mother of Dr. P.C. Chaudhary, Kadambini Ganguly and 
Others. 
The work also focuses upon the role of missionaries, native princes 
like three Kumaras of Darbhanga Raj, Raja Bhup Singh of Patna and others 
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like Nawab Syed Wilayant Ali Khan, a Patna banker and Syed Lutf Ali 
Khan of Patna who helped in the growth of educational in Bihar in helping 
the establishment of colleges. 
In this regard, the role of Christian Missionaries has also been 
explored in details. The Missionaries had their own aims and objectives and 
they basically meant "conversion into Christianity" and for that they took up 
the educational institution as the base for the spread of their ideas. The 
Christian Missionaries founded number of schools and colleges in Bengal 
Presidencies and they brought out ideas and educational systems. One of the 
most of glaring example of their work was in the filled of education belongs 
to the spread of education among the tribal's of Chotanagpur and other 
forested areas. 
The work has been organized in such a way as to make the reader 
acquainted with the entire aspects of growth of ideas and institutions in 
Bihar and its related aspects despite Bihar having glorious past with great 
many institutions of higher learning not much progress was visible during 
the initial years of British colonial role but slowly and gradually it made 
remarkable progress and due to its proximity to Bengal, the western ideas 
and institutions also perculated deep down to the province of Bihar and 
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undoubtedly whatever changes were visible in terms of modern ideas and 
institutions. It affected the towns and cities of Bihar also so what ever 
changes were taking place thought the colonial period from 1854 up to the 
last day of the British empire in India, The whole period have been studied 
analyzed and discussed in details. 
With research methology applied on such theme we find a certain 
analysis can be done despite serious problem in working on such theme. The 
study on education, its growth in historical past, requires an in depth analysis 
of the sources available in the form of govt records, writings and various 
other literacy sources. The application of statically proof are also required in 
this regard as the treatment to such things requires analyzing the available 
facts and figures in numerical form. Apart from curtains theoretical aspect of 
dealing the subject of dealing. The colonial masters with their imperial 
motives in mind and thinking for education in India raises many number of 
question rather than answering few. The colonial motives needs to be 
scrutinized in the same way it was done by Karl Marx when he had studied 
the introduction of railway in India and where he specifically dealt with the 
motive behind the introduction of railways in India whether it was re-
generation or destruction of India. The result was startling railways brought 
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some kind of re-generation but mainly it was introduced for the exploitation 
of Indian resources. 
English education in India by the colonial rulers is not different from 
what Karl Marx had felt for the introduction of railways in India. The 
"Downward Filtration Theory," the Anglicist and Orientlist Controversy of 
One lakh of rupees in 1813 for educating the whole Indian population, 
provide us with definite evidence that the British in India had ulterior motive 
in introducing English education for the Indians. They wanted to create mass 
army of educationalist who would help the British in running their 
administration of the empire as lower level clerks. 
For studying, and working on such theme Growth of higher education 
for about 100 yrs of time starting from 1854 to 1947, is very interesting 
study as the region of colonial Bihar fell under Bengal presidency with 
Calcutta being the capital of the Empire for whole of 19* century. The 
British efforts in starting educational movement in colonial Bihar is visible 
along with the efforts of scorse of native reformers, preachers, enlightened 
women, and native princes who made great mark in that regard. 
Bihar had obvious advantage of being in the proximity of British 
India's capital town and the theme of higher education taken for research 
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gives us the understanding that Bihar had achieved a satisfactory level of its 
growth in terms of education as far as the higher education is concerned. The 
period taken for study (1854-1947) is extremely significant from the point 
of view of it being the peak century of British colonial rule in India and most 
of the development related to education starting from Wood's Dispatch of 
1854 to the growth of all great universities. 
The theme of dissertation has been studied in the various headings in 
the form of chapters starting from the Historical Background of the system 
of education. 
The first chapter deals with the development of educational activities 
in the initial stages but leaving aside the educational development during 
British period in the Chapter, the effort has been made for tracing of the 
origin of educational institution, the efforts made by the rulers and 
individuals, have all been studied in details in this chapter. An idea has been 
formed as what position Bihar had enjoyed when Patliputra was the capital 
town of the Maurayan Empire and what was the position of educational 
institution in comparison with the ancient institution like Taxila, Vallabhi, 
Kanchi, Jagaddal and others. In the same Chapter, a detailed study has been 
made in regarding to the ancient institutions like, Nalanda, Vikramshila and 
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Oddantapuri. Before going into the details of the British effort's related to 
education, we find, a study can be made of the prevailing pre-British 
educational institution which belonged to the Muslim period and more 
particularly of the Mughals. To throw light on Madarsa education of the 
Muslim period becomes significant. In this backdrop, a study can be made of 
the British educational institution and its parallel serving Madarsa, Maths, 
Vidyapeeth can be made. A sizeable on the significant of the initial British 
period interest in development of education in India and it has been as how 
the transformation was taking place in these regard despite the cold response 
of the British colonial masters. 
In second chapter, an attempt has been made to understand the 
Magna-carta of the education in India, i.e.: Wood's Dispatch" and its 
significant contribution and its impact on the education activities in India. 
How Wood's Dispatch became so much significant for starting the English 
education and its related activities in India is to be studied in this Chapter. 
Before going into detail of wood's Dispatch, an analysis has been made in 
understanding the controversy surrounding the orientlist and Anglicist 
controversy. Great length of discussion has been done on theme of the 
Anglicist and orientlist controversy along with the "Downward filtration 
INTRODUCTION xii 
theory" in which the British mindset have been studied as what purpose they 
hold when they meant education for the mass. In same Chapter number of 
reports have been studied like Adam's report, Thomspon's plan etc. In this 
chapter, all those commissions have been studied which are directly linked 
with the growth of higher education in India which came after Wood's 
Despatch. 
As per the theme, Chapter third is also very significant as it deals with 
the growth of colleges and University in colonial Bihar. In this the efforts 
have been made taking into account the British govt's directives which are 
directly linked with higher education and growth of colleges and 
universities. In this regard all those colleges have been taken into account 
which came up during 2"^ * half of 19^ '^  century as well as the first half of 20"" 
century in Bihar and into various locality. 
The details have been provided to the circumstances of their 
inception, the purpose of motive behind the same and what area of 
specialization those colleges had and its impact and the services in the 
locality in which those colleges were situated have all been studied and 
taken into account not forgetting the contribution of individuals in those 
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locality. The study reflects their significant help in getting the education 
institution, its final shape. 
Women from a vital significant section of our society. Their 
aspirations their emotions and their contribution has also been taken 
seriously when we study the growth of education in Bihar. In Fourth chapter, 
the higher studies have been linked with the education of women, more 
importantly in higher education. Colonial Bihar in terms of education to 
women had the same problem as it was in other parts of colonial India. 
Women were not given free hand during 19* century as the society was still 
significantly steeped in obscurantism, orthodoxy, superstitious and it was 
considered a tab in imparting the education to women. The 19"^  century India 
was still garbling with the backwards and superstition belief and more 
significantly women were subjected to unwanted practice of sati, child 
marriage and infanticide. Apart from warding them from taking part in 
education activities, The situation was greatly saved by enlightened minds 
from both side from great side it was William Bentick and others who 
wanted to eradicate thorn evils and make education accessible to women 
also. From the India native side, are have scorece of luminaries like Raja 
Ram Mohan Roy, Sir Syed Ahmad Khan, Ishwar Chandra Vidya Sagar, 
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Jyotiba Phule, Rokeya Shakawat, Shrimati Aghore Kamini Devi, Sheikh 
Abdullah and others found that education is necessary for both men and 
women as the civilization was advance towards 2V^ century. In this chapter 
all such parameters have been taken into account, studied, analysed and 
presented. 
Role of colonialism had certain great many areas also. Colonialism 
proposed the Christian missionaries and during British period the Christian 
missionaries spread its tentacle all over India with their Evangelical Mission 
and conversion of the natives. For the same purpose, education was greatly 
needed which was not possible without opening the Christian missionaries, 
school and colleges in farflung areas of the country more particularly in 
Bihar where a sizeable number of tribal's and marginalized section of the 
society lived. The Christian missionaries found those areas as fertile ground 
for their missionaries. 
Not going into details as what happed to their missionary activities but 
undoubtedly that led to the spurt of new schools and colleges in those 
neglected areas. In this regard we also find, great much contribution made 
by native princes, Zamindars and men of big fortunes who led to the 
educational activities get under way in those areas where it was needed the 
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most. A large number of schools and colleges were opened same Chapter 
have been studied into two segments. Second part is formed upon the 
marginalized section of the society in Colonial Bihar and effort has been 
made to study bottleneck which impeded the growth of education among the 
marginalised section of the society. Areas wise distribution of the those 
castes have been made vis-a-vis, their participation in education have been 
studied. 
The last segment of the dissertation include a concluding chapter in 
which assessment have been made of the education scenario of the colonial 
period for the period 1854-1947. Apart from the segment on biographical 
sketch, glossary and terms, tables, extracts and minute, maps and 
photographs and bibliography of the same which has been studied for the 
preparation of this dissertation. 
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CHAPTER-I 
Historical Background of the System of 
Education in Colonial India and Bihar 
Ancient Bihar 
Bihar has got a long tradition and history of education for centuries. 
As we find a number of institutes of higher education and learning spread 
across whole of India like Taxila in North-west, Nalanda (in the Patna 
district), Vikramsila (near Bhagalpur)' and Oddantapuri (at Bihar Sharif, 
Patna district), Jagaddal in North Bengal, Vallahi in Kathiawar and Kanchi 
in South India. But slowly and gradually these old famous centres of higher 
learning flourished. 
Bihar Under Mauryas 
The Aryan tradition of compilation of epics and books of great 
learning continued in the region of Bihar during the Mauryan time also. 
When the Mauryans established their hegemony over the Magadhan 
territory,^ places like Pataliputra,'* Rajgriha (Rajgir), Vikramsila and others 
' Earlier Bhagalpur was spelled Bhaugulpore. 
^ Datta, Kali Kinkar, A social History of India, Mc Millan Company of India Bambay, 1975, p.8. 
^ Prasad, Ram Chandra, {India-The land & the People), Director National Book Trust India, 1983,1992, 
p. 17. 
* Pataliputra or Kusumpura was founded by the Sisunaga king Udaya, the ruler of Magadha to wards the 
end of S* Century B.C. The Buddhist accounts, however, trace its origin to the reign of Udaya's 
Grandfather, Ajatashatru. When Buddha was crossing the Ganga on his last journey from Rajagriha to 
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emerged as Great centers of learning and we find along with the Hindu 
scriptures, Buddhism as religion also flourished. 
Acording to the Mahavamsa Tika, Chanakaya came all the way from 
Takshila to Pataliputra in pursuit of learning & disputation centred at the 
imperial, Capital, "It is an extraordinary compliments paid to the status of 
Patalipura as the intellectual capital of India in those days when a scholar of 
encyclopaedic leaving like Chanakya, himself the product of one of the 
greatest centres of learning like Takshasila, should seek to win fresh laurels 
for his learning at this for off city in the eastern India.^ 
As a result a number of institution of learning came up Kautilya the 
famous minister of Chandragupta Maurya had set to be compiled his 
Arthashastra in Pataliputra itself and we find the Greek traveler 
Megasthenese^ mentioned in Various such stances of scholarship and 
learning in the Magadhan Empire. 
Ashoka is almost universally regarded as, next to Akbar, the Great 
Mughal, the greatest and the most renowned of all India sovereigns. Ashoka 
was a typical Magadhan ruler, where one thought was the extension of his 
Vaishali, he saw the two ministers of Ajatshatru engaged in building a fort at the village of Patali as a 
check upon the ravages of the people of Vajji and he predicted that the fort would became a great city. Vide 
Imperial Gazetteers of India; provincial series. Bengal, (Calcutta, 1909), vol, II, pp. 22 sq. 
' Mookarji, Radha Kumud, Chardragupta Mauya and His Times, Delhi, I960, p. 80, 223. 
* Magasthenese mentions Pataliaputra with the Greek name of Palibothra. 
' Earlier Magaddha Comprised the district ofGaya, Nalanda, Aurangabad, Nawada andPatna. 
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dominion. In his role as king, however, he "was not the naive convent to 
Buddhism that Buddhist sources would have us believe"^ 
With the Ashokan adventure at Kalinga war, the spread of Buddhism 
was to become a serious task and with that scholar, religious preachers found 
the involvement of learning and exchange of ideas across the sub-continent, 
so much so, that Ashoka deputed his son Mahindra and daughter Sanghmitra 
as a religious ambassadors to China and Sri Lanka.' 
Along with that, Ashoka managed to built 100 of stupas and 
Monasteries'" where the Buddhist monks used to line and educate those who 
were seekers of knowledge in Philosophy and religion. 
With the coming of Guptas, we find furtherance of Indians learning 
and development of ancient-sciences. The Guptas were also the promoter of 
learning and sciences and during their time, we find great many epic books 
on Astronomy, Astrology, Physiology and Sanskrit literature." 
But as far as Gupta's contribution in he field of learning in Bihar is 
concerned, it is very difficult to pin point their contribution in those areas 
but we have an idea that their existed institutes of higher learning during 
Gupta times also. As it is reflected fi-om the writings of Chinese chroniclers 
^ Romila, Thapar, Asoka and the Decline of the Mauryas, Oxford university, N. Delhi, ] 961, p. 214. 
Prasad Ram Chandra, op,cit, p. 48. 
'" Ibid p. 20. 
"Ibid p. 52. 
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who visited India had mentioned the existence of such institution in the 
region of Bihar. 
Account of Foreisn Tranvellers about Learnins and Institution 
in Ancient Bihar 
The Chineese travelers Fa-Hien (A.D, 405-411) who visited India 
during the reign of Samudragupta II found the country vibrant and the king 
promoter of learning. He observed the existence of large number of 
institution of learning in religion and sciences. He mentions the names of 
institutes like Nalanda, Taxila and other such institution particularly he 
found Patliputra,'^ the Ancient Capital of the Mauryas having scores of 
religion preachers and scholars welt versed in Sanskrit and Pali a part from 
other regional dialects. 
Hieun Tsang also provides us with the detailed developing of the 
country and the places in Ancient Bihar and from his assent basically 
reflects the state of learning and institutions.'"* He had visited India in 7'^  
century A.D. durmg the time of Harsharvardhana's rule. He mentions about 
the Ancient capital town of Pataliputra for Maurayas which was named as 
'^  Ibid p. 54 
'^  Ibid p. 169 
'•* Hieum Tsang.... Buddhist Record of the western world, (2 vol.) Translated by samuel Beal, 1906, p.l60. 
From the account of Hieun Tsiang's biography that there were already eight colleges even when Hieun 
Tsiang visited Nalanda. He says' one gate opens into the great college from which are separated eight the 
Other Halls standing in the middle. 
Pandey, Ram Shakal (Ed), Educators of Ancient India, Adhayan Publisher and Distributors, New Delhi, 
2007, pp. 141,194-195. 
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Kusumpura or Pataliputra giving the entire description about the people 
places and institutes. He discusses the existence of large number of Buddhist 
monasteries,'^ Hindu temples and Buddhist stupas which had summned the 
description of previous Brahmanical dynasties like the sungas and other. His 
account indirectly reflects the state of education and learning in Ancient 
Bihar. 
Prominent Institutes ofHi2her Learnins in Ancient Bihar 
In Ancient Bihar, the institutes of higher leaning were renowned not 
only in India but it had international stature and rivaled the other institutes of 
higher learning in other parts of the world.'^ It was truly universities of 
higher learning which were present in Ancient Bihar and attracted the 
attentions of the people from across the sub-continent to come for study and 
take part in religious discourses. 
The Univenitv ofNalanda 
Though, Hieun Tsang who was the young Chinese scholar and monk 
had found Pataliputra in ruins and Nalanda, the great Magadhan monastic 
'^  Prasad, Ram Chandra, op, cit, pp. 54-55. 
'* Rajan, Sinha, Aspect of Society & Economy of Bihar 1765-1856, Janki Prakashan Publisher, Delhi, 1989, 
pp. 99-100. 
Hieum Tsaiang or Hwen Thesiang or Yuan Chwang visiting India in the 7* Century (629 A.D. to 645), 
Ahmad, Qaymuddin, op.cit, p. 
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city had become the seat of a great University.^* He found thousand of 
scholars coming to this famous centre of learning from the distant parts of 
Asia and the scholars of the institution were looked upon as models by every 
Indians. The Chinese monk-pilgrim mentions Shakraditya, who is possibly 
Kumara Gupta (A.D. 47 - 455) and Buddha Gupta (A.D. 475 - 500) as being 
the founders of the Nalanda University.'^ 
The biographer of Chinese scholar does not forget to mention about 
the subjects taught there, its dignity, wealth and even height of the buildings. 
The scholars there were all "virtuous men" whose habits of life were 
serious and strict and our Chinese pilgrim is found in praise of them. 
The university is said to have three big library building, called 
Ratnasagar, Ratnoddahi and Ratnaranjaka. The second one had 9 strayed 
building. The partial end of this famous seat of learning came in or near the 
year 1197 when the first Muslim invasions of Bihar had taken place. 
'* Prasad, Ram Chandra, op, cit, p. 55. 
" Ibid, p. 55. 
Pandey, Ram Shahal op.cit. pp - 186-188. 
^° Ibid, p. 56 
'^ Dharmasvamin, the Tibetan monk pilgrim who was in Bihar in A.D. 1234, does not confirm the general 
impression that "Nalanda was completely destroyed by the beginning of the 13"^  Century." He does, 
however, make it clear that though Nalanda was still in existence, at was but a mere ghost of its part 
glories. Dharmasvamin tells us that they mere damaged by the Muslim and there was none to look after 
them or to make offerings. 
Dr. G. Roerich, Biography of Dharmasvamin, Patna, 1959, pp. xix. 
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The University of Vikramshila 
This University was founded in the latter part of the 8 century A.D. 
by Dharmapala. This Buddhist University was located at the famous 
Patharghat Hill on the right bank of the Ganga about 38 Kilometers to the 
south east of Bhagalpur. 
The foundation store of the Bhagalpur was to laid down by Raja 
Dharmapala of Pala dynasty in 8**" Century A.D.^ ^ 
Pala Kings helped this University to rise up on the large scale. In the middle 
of ll**^  century. Atisha or Dipankara shrinena its famous abbot visited Tibet 
at the invitation of the Tibetan king. "He preached the Mahayana and helped 
to restore Buddhism to on elevated plane, purging if its magical elements." 
When the Tibetan monk pilgrim Dharmassamin risited Vikramshila, 
he found this University of Vikramshila Cempletely destroyed before A.D. 
1206.2' 
Odantapuri Vihara 
This monastic University was founded by Gopala and was located at 
Udantapur (Modem Bihar Sharif). It was never as famous seat of leaning as 
Nalanda or Vikramshila. 
^^  Prasad, Ram Chandra, op. cit. p. 58. 
" Chaudhary, P.C. Ray, Bihar District Gazetteer Bhagalpur, Patna, 1962, p. 474. 
Pandey, Ram Shakal (Ed) op.cit. p - 200. 
^* Dr. G. Roerich, op., cit., p. xx. 
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Shantarakshita (A.D. 706-762) a great scholar from Bengal and high 
priest of Nalanda Vihara, is said to have the first monastry at Bsam-ya in 
Tibet, after the model of the famous Odantapuri Vihara. 
Between 1197 and 1199 Muhammad, Bakhtiyar Khilji, with a small 
force, sacked the Buddhist Universities of Nalanda, vikramckila and 
Odartapuri. 
Having found a large monastery at Odantapuri and a number of 
Buddhist Viharas in the sounding, region, he named this place Bihar sharif, 
from which the state of Bihar has derived its name. 
Muslim Rule and the Growth of Education in Bihar 
With the coming of muslim rule in India during 13**^  century, the 
educational institution started taking shape different from what it was during 
the pre-muslim rule. The rulesrs of Delhi sultane also took keen interest in 
the promotion of learning and educational building apart from various 
welfare works. There emerged a number of institutions of higher learning 
during sultanate period and we came across a large number of Madarsas, 
Maktabs and Khanqah where, education was being imparted though the 
basic teaching in Islam but the other important branches of learning also 
^^  Prasad Ram Chandra op. cit. p. 59. 
Pandey Ram Shakal (Ed) op.cit. p - 288. 
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became part and parcel of Madarsa education. The teaching in Philosophy, 
logic, Mathematics, Tib and others formed important branches of learning. 
We hear the existences of great many Madarsas of sultanete period and 
Madrasa of Mahmud Gawan was quiet famous. 
As per Islamic tradition, Education was an instrument of fig. 
(Rationality) Ziqar (thought and obsenation; Ijtihad) (critique and forming 
of independence) and above all the social transformation and economic 
advancement.^^ 
During Mughal period also the same trand and tradition continued 
with minor changes in the form and techniques of imparting education and 
Madarsa continued to flourish during the Mughal period. There was also a 
system of private teaching by the Maulvis and Ustad in the Royal families 
and we have the information for the haram ladies also. 
In an absolute male dominated society female education was not given 
much importance. Education was only confirmed to the ladies of aristocratic 
and royal families and primary education was restricted to them. Social 
factors like purdah system, child marriage, played a great role in the low 
level of education among women. 
^^  Bhargava Meena, Dutta Katyani - Women, Education & Politics (The women's Movement & Delhi's 
INDRAPRASTHA) COLLEGE, oxford University Press, {pp. 1-3). 
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The contribution by the Mughal emperors was that they provided 
suitable arrangement for their daughters, women of haram and ladies of 
royal palaces. 
Right from Babur to Aurangzeb we come across many such ladies 
who left behind great literary works which are now of great value.^ ^ 
During the reign of Turko-Afghan and Mughal rules, education was 
through the medium of Persian and Urdu. Maktab was meant for elementary 
education while Madarsas for the higher leaming.^^ 
"^ ^Azimabad (Patna)"^" was an important centres of Persian education in 
Bihar. Persian was the most important medium of higher education and later 
on Persian flourished enjoying the patronage of Muslim.'^ ' Raja Ram Mohan 
Roy (1744-1832) came to Patna to study Persian.^ ^ 
British Period 
With the advent of British rule in India the education also faced 
transformation though the process was very slow and with paltry sum of 
^^  Dr. Mukherjee - Soma, Royal Mughal Ladies & their Contribution, Gyan Publication, 2001, pp. 165-166 
Chaudhary, P.C. Roy, op. cit, p. 474. 
^' The Imperial Capital of Maurya B.C. 321-185 and Gupta 319-550 A.D. Pataliputra, Later known as 
Patna and Azimabad, got relegated to the position of a small town or even less, Ahmad, Qeyamuddin (Ed), 
Patna through the Ages, New Delhi p. 6. 
•''° Patna is the capital city of modern Bihar. It is situated on the lines of the latitutes 25°37° not and 
longitude 80°15°East 185 feet above the sea level. See in D.R. Patil, The Antiquation - Remains in Bihar 
PatnaI963, p. 371. 
Kali, Kinkar Datta, The Comprehensive of Bihar vol. Ill part II, Patna 1976. p. 14. 
^ Kumar, N. Image of Patna. As supplement of Patna District Gazzetter Patna, Govt, of Bihar Patna 1971 
p - 76. 
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money. The initial response of the British government does suggest that the 
British govt was hardly interested in education the whole of India with their 
own efforts and resources. 
This may be because of two reasons. Firstly, that they found 
continuation of old system of education which they inherited from the 
Mughals and secondly that a large part of India was still not in the hands of 
British. That also shows that the efforts did concentrate only in the region 
where the British had set their foot strongly mainly in three Presidencies of 
Bengal, Madras and Bombay. 
The British Govt, was so unaware of the magnitude of the problem 
that the first allocation of education was just partly sum of 1 lakh of rupee. 
The Charter Act of 1813 marked a point of departure in the East India 
Company towards the education of its Indian subjects. Under it, the 
company for the first time, assumed state responsibility for education. It 
provided that a sum of not less than a lac of rupees in each year shall be set 
apart; for educational purposes. The charter Act of 1813 was the first 
legislative admission of the right of education in India to participate in he 
public revenues, and in that sense it was guide significant.^ "* 
" NuruUah Syed and Naik, J.P. (Ed) Student's History of Education in India 1800-1947, London 1945, p 
53. 
Tara Chand, History of the Freedom movement in India, Vol. - II, Director Publishing Division, New 
Delhi, 1967, p -145 . 
''' Suresh C. Ghosh, History of Education in India, Rawat Publication, Jaipur, 2007, p - 296. 
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On 9"^  June, 1814 Carey of the Serampore Baptist Mission planned for 
instructing the native inhabitants of India in European sciences was an 
interesting document because it was the first programme for mass education 
as well as higher education for learned classes thought Vernacular 
medium.^ ^ 
In educational and in social matters, E.I.C. followed policy of Laissez 
Faire till 1813 and it was probably under the consideration that interference 
in such matters may prejudice their political and commercial activities. In 
modem and classical system, three wings were in favour of education of 
Indians.^ ^ 
1. The efforts of same of the civil offices of the company. 
2. The activities of the Christian missionaries. 
3. A new consciousness among some of the enlightened Indians 
regarding the utility of new education in India.^ ^ 
In 1823, General Committee of Public institution was set up to 
administer educational grants, but in this regard Bihar did not derive much 
benefit. Thus, General Committee pleaded on 23'^ '' February 1826 to start 
'^ Ibid, p. 53. 
Dasgupta, B.N. The life and times of Rajah Ram Mohan Roy, Anamika Publication, 1980, pp - 54-55. 
Datta, K. Educational Social amelioration, Bihar, Patna, law Press, Bihar, 1936, pp - 13-15. 
'* Sinha Rajan, op.cit. p - 11. 
" Naik, J.P. and Nurullah, Syed op.cit. p. 35. 
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college at Patna. As we know that Patna had always been highly appropriate 
site for such an institution both from its size and importance as well. But no 
serious attempt was made to establish educational institution in Patna before 
1835. In the year 1844, Patna school was upgraded into a central college but 
this was not a college in the modem sense of term. The main idea was to 
centralize the education in Bihar. Various efforts mere made to improve the 
Patna school by the famous Despatch of 1854. 
The foregoing review of the educational developments between 1937 
and 1947 shows that it was the most outstanding feature for a comprehensive 
educational reconstruction in India."'^  
Viceroy like Ripen or Curzon created interest in education throughout 
India and generated a wave of reform. On the whole, the educational polities 
in India between 1813 and 1937 were the characteristic of the British genius 
for "muddling through to success." 
The preparation of an agreed plan was not as easy matter an it kept. 
Government busy almost till the end of the period and there was hardly the 
first step was taken for the implementation of the first Five Year plans by the 
central and Provincial Government. When the British power was withdraw 
'* Ibid, p. 206. 
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from India on IS"' August, 1947 and the British period in the history of India 
education came to an end.''^  
Educational Growth and Its Trend:-Localities in Colonial Bihar 
This survey have been made by J, Byrne in the District Gazetteer of 
Bhagalpur and this survey work is showing the educational progress till 
1909. 
In Bhagalpur thana there were 17,033 literates and the majority of 
them mere living in the town. In Colgong thana there was 5,867 literates and 
they also lived in the municipality of Colgong. 
Banka sub dinision had 13,117 literates out of the total population of 
4,33,499. Its standard of literary was thus higher than that of Madhepura 
with 12,791 literates out of 5,59,310 inhabitants while Supaul had 12,667 
literates out of 5,10,900 in habitants.''*^ 
Numbers attending school in this district, the number of boys of 
school going age was 154,130. 
In 1907-1908 only 15.04 percent of those who mere attending school. 
In the year 1908-1909, 19.9 percent mere attending school. 
^' Nurullah, Syed and Naik, J.P., op.cit., xi-xii. 
'"' Chaudhary, ?.C. Roy, Bihar District Gazzeeter, Bhagalpur \ 962, pp. 480-481. 
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This table will show the steady progress of education in the Bhagalpur 
district and this table was supplied by the Education Department regarding 
the number of persons attending different kind of institution: 
Year 
1909-10 
1916-17 
1921-22 
1926-27 
1931-32 
1935-36 
1940-41 
1946-47 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
Males 
28,537 
34,654 
41,107 
59,296 
56,835 
60.993 
69,171 
83,672 
Females 
4,163 
4,503 
4,686 
4,606 
4,850 
9,887 
11,606 
5,976 
Total 
32.700 
39,247 
45,793 
63.902 
61.685 
70,880 
80.777 
89,640 
Regarding the progress of education the last District Gazzeetter of 
Santhal parganas 1938 has mentioned as follows. 
Year 
Literate 
Middle School 
Matriculate 
Intermediate 
Graduate 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
Persons 
138,183 
25,651 
9,296 
4,743 
1,904 
Males 
102,378 
19,968 
7,553 
4,169 
1,753 
Females 
35,805 
5.683 
1,743 
574 
151 
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Post-Graduate 
Teaching 
Engineering 
Commerce 
Agriculture 
Veterinary 
Legal 
Medical 
Others 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
Total 
... 
... 
... 
... 
... 
... 
... 
... 
... 
768 
1.542 
42 
43 
99 
16 
627 
1,286 
11.211 
195,411 
768 
1,301 
42 
41 
99 
16 
627 
1.224 
9.067 
149,006 
241 
2 
62 
2,144 
46,405 
(Chaudhary P.C. Roy, Bihar District Gazzetter, Santhal Paragna, Bihar 1965 p. 592-593.) 
Besinnins ofEnelish Education in Patna and Surrounding Districts:-
Patna (Pataliputra) is one of the most ancient cities of the world and 
its history can be traced back to 600 E.G."*' In those times Pataliputra 
was not only the seat of authority but also a centre of culture, learning 
and fine arts. 
Until 1912"*^  when Patna become the capital of the newly created 
province of Bihar and Orissa.'*^ 
•" Ahmad, Qeyamuddin (Ed), Patna though the ages Glimpses of History, society and economy, 
Commonwealth Publishers, New Delhi, 1988. p. 2 
*^ Aksari, Syed Hasan, The journal of Bihar research Society felication vol, Patna, 1968, pp - VII-VIII pp -
1-9. 
"Mbid.p. 131. 
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The early years of the East India Company's government was engaged 
in empire building and as such it did not interfere in the social and 
educational affairs of the people. Education was just private concern.'*'* Some 
public spirited men, govenmient officials and the Christian missionaries 
were engaged in the spread of education. The Christian missionaries 
working for propagation of their religion felt that starting of schools was 
necessary for achieving their purpose more effectively. Hence, as the 
number of Indian converts grew the missionaries opened a school at 
Bankipur in Patna for the children of the former. In the beginning 20 
students joined the school. The number of students increased another school 
was opened by them at Digha in Patna in ISIP.'*^ 
Rev. William Start, a clergyman of the English Church came to India 
settled at Patna in 1832. His German followers opened schools at Gaya, 
Arrah, Hajipur, Chapra and Muzaffarpur. But these schools could not 
become popular because a converting from one religion to other was their 
chief aim. As such both Hindus and Muslims looked upon them with 
suspicion.'*^ 
** Sinha B.K. (Ed), The Comprehensive history of Bihar, Vol. I, Patna 1974, p - 120. 
"^  Parliamentary Paper, vol. ix, (1831-32), p.l8. 
•^  Sinha, B.K. op. cit. p. 121. 
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Liberals Indians like Raja Rammohan Roy and others jumped into tiie 
field. The Anglo-Vernacular schools opened in Bengal by Raja Rammohan 
Roy and the famous Christian missionary. David Hare attracted large 
number of students from the very beginning. The interest of the Indians in 
Western education became obvious.'*^ 
While passing the Charter Act of 1813. the British Parliament directed 
the East India Company's government in India to spend a sum of rupees one 
lakh every year over the revival and improvement of literature, 
encouragement of learned Indians and for the introduction and promotion of 
knowledge of the sciences among the inhabitants of the British territories in 
India. But nothing positive could be done because of the storm of 
controversy raised by the long-drawn tussle between the 'Orientalists' and 
the 'Anglicists' about the nature of education to be imparted. The issue was 
settled by Macaulay's Minute of 2 February, 1835. The Government-
General, William Bentinck in his famous Resolution of 7 March. 1835 
declared that all funds appropriated for purposes of education would be best 
employed on English education alone.'*^ 
The East India Company's government began to open schools where 
English language was taught compulsorily along with other subjects. Zila 
Schools were started at Patna, Arrah, Chapra and Bhagalpur. A meeting of 
Diwakar, R.R. (Ed), Bihar through the ages, orient longmen, new Delhi, 1959 p. 716 
Sinha B.K. (Ed), op. cit. 121. 
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the European officers with Tucker, the Commissioner of Patna was held on 
10 June, 1835. An association named. The Patna Auxiliary Education 
Committee was formed on that occasion. A sub-committee consisting of 
Commissioner Tucker and the European officer's name Jennings, Trotter, 
Morris and Dick was formed for implementing the resolutions of the main 
Committee. An annual grant of Rs. 6000 was provided for opening schools 
at Patna.'*^ 
In spite of the indifference and even opposition of the local people a 
government school was opened at Alamganj in Patna on 10 August, 1835 H. 
W. Clitt of Allahabad College was appointed Headmaster of this school. The 
people generally believed that it had been opened for converting the boys to 
Christianity. Some people also believed that products of the school would be 
sent to England to become slaves. Students were enrolled on the first day 
and all of them were Bengalis. On the third day two Bihari students joined 
the school. Later, as a result of persuasion by the government officers more 
and more students turned up. In order to assuage the feelings of the local 
people, vernacular classes were started in this school fi:om 18 June, 1836.^ ° 
The main emphasis was on the teaching of English literature and science. 
Vernacular teaching was introduced mainly to soften the feelings of the local 
•" Diwakar, R.R. (Ed), op.cit. p - 715. 
^ Clift's Letter to C.E. Trevelyan, dated, 14/08/1836. 
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people.^' Among the vernacular languages only Urdu was taught in the Patna 
en 
School till 1838. Hindi was introduced in the following year. Provision 
was also made for the teaching of Arithmatic, Geometry. Algebra, History 
and Natural Philosophy, later, subjects like Arabic. Persian and Sanskrit 
were also introduced on demand of the people. Religious instruction was not 
en 
imparted in this school. 
But the Patna School failed to capture the imagination of the local 
people, who still felt reluctant to send their children to that school. Under the 
circumstance, the Patna School was shifted from Alamganj to Bankipur on 
17 January, 1853. Change of site failed to have the desired effect at that 
moment but in course of time the number of students increased. It stood at 
193 in 1855.^ ^ 
For attracting greater number of students the status of Patna School 
was raised to a High School was raised to a High School or Quasi-College in 
1856 by order of the Lt. Governor of Bengal.^ ^ This step was taken on the 
basis of the recommendation of the Inspector of Schools for upgrading the 
*' Arrow letter to S. Davies, dated 8 January, 1836, central committee correspondence, vol., -21. 
" S. Davies letter to the General committee, dated 26 Nov, 1838. 
" Statement of Headmaster Clift, dated 26 Nov., 1838. 
^^  Educational proceeding of the General Dept. No. 24, dated 10* Sep., 1838. 
" Sinha, B.K., (Ed), op.cit. p p - 120-121. 
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school to the status of a collegiate school.^ ^ Upon up gradation of this school 
student from any government school in Bihar, After obtaining Junior 
Scholarship could study here for two years and appear at the Senior 
Scholarship examination from the Patna High School. 
A Bengali teacher was appointed in order to induce Bengali boys to 
join the school. After introduction of Arabic and Persian, William Taylor, 
the commissioner of Patna, who was very popular among the Muslims tried 
to induce them to send their children to the Patna High School. But outbreak 
of the Revolt of 1857 had very adverse effect and the number of students 
slumped down to 44 in 1857. So this school had to be closed in April. 
1858.^ ^ 
The shifting of the Patna School from Alamganj (to Bankipur) caused 
great inconvenience to the local people. A meeting of the noted citizens of 
that area was held on 12 January. 1854 and it was decided to start a branch 
school in the Patna City Chauk area. Since that area was inhabited by 
businessmen and traders, a sum of Rs. 3000 was immediately raised. The 
money was given to the government for constructing building for the 
proposed school. The Patna Branch School was opened on 1^^ June, 1854 
^^  Letter, of R.B. Chapman, Inspector of School, to the D.P.I, dated, 21" August, 1856. 
" General Dept. (General Branch) proceeding No. 87, dated 25"" March, 1858. 
'* Ahmed, Qeyamuddin, op.cit. p - 121. 
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with an initial strength of 42 students. By 30 April, 1855 the number of boys 
rose to 236.^ ^ 
On the abolition of Patna High School, the Patna Branch School was 
elevated to the status of Zila School in November 1861 and given the name 
Patna School. It was converted into a Collegiate School in August 1862. 
But teaching was not up to the mark. The Commissioner of Patna, 
who took keen interest in the spread of education, felt that absence of trained 
teachers was one of the reasons for this fact. So he hoped that better class of 
trained teachers would be available from the Norma School which had 
recently been established at Patna. The Norma School taught a large number 
of students although it did not receive any aid from the government. It was 
also a training school for teachers.^° 
A major leap in the field of education was taken with the 
establishment of Patna College on 9 January, 1863. It was the only college in 
Bihar and fourth in the entire country. As the oldest and best institution of 
higher university education in Bihar, Patna College has played a highly 
significant role in her modem history and new Bihar has, to a very large 
extent been the creation of its alumini. The College has turned out to be the 
' 'Ibid, p -123 . 
*° Report on the state and Progress of education in Patna Division for the year 1863-1864, para 12 No i 46 
of 1st June, 1864. 
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mother of several leading educational institutions in the State, such as Patna 
Law College, Bihar College Engineering, Patna Science College, and in 
some ways also the Medical College at Patna.^' 
*' Ahmad, Qeymuddin, op.cit. p - 124. 
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Wood^s Despatch and Other Education 
Commission^ Its Provision and Its Impact 
on Growth of Education in the Initial 
Stages 
The closing years of the 18"^  century and the early decades of 19'*^  
centuries provides us with a transitional period in the history of education 
because of the impact of the various new forces in the different spheres of 
life. During this period education was not under the control of the 
government but on the other hand the rich, the pious benevolent individuals 
used to promote education.* For the first 60 years of British govt. Stay in 
India was only a trading profit making organization-showed little interest in 
the education of Indian. 
The Orientalist And Angliscist Controversy 
There were two schools of thought among the British government of 
India regarding the type of education to be imparted to the Indians in the 
initial years. 
' Smhdi,Kan]zn, Aspects of society and Economy of Bihar 1765-1856, Janaki Prakashan, New Delhi, 1989, 
pp.100-101. 
Bhargava, Meena, Dutta, Kalyani, Women, Education and Politics (The women's Mavement and Delhi's 
INDRA PRASTHA COLLEGE, Oxford University Press, Delhi, p.3. 
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The first school of thought known as the Anglicist of which Macaulay 
was the most outstanding protagonist, advocated the substitution of western 
culture for the Indians' and set, as the aim of the education, the creation of a 
class of Indians who would be "Indian in blood and colour but English in 
tastes; in opinion, in morals and in intellect. "This further stood for English 
as the medium of education.^ It was supported in this views by the 
missionaries, the younger officials of the company and progressive Indians 
like Raja Ram Moham Roy along with others/ 
The second school known as the Orientist, while agreeing to the 
programme of the dissemination of western sciences and knowledge among 
the Indian, however, staunchly advocated the encouragement of Sanskrit 
and Arabic literature.^ The second school was however split into two groups 
over the question of the medium of instruction.^ 
One group argued in favour of classical language such as Sanskrit and 
Arabic being adapted as the medium of education.^ This group was 
Achaya, Sri Kumar, The Changing Pattern of Education in Early Nineteenth Century Bengal, Punthi 
Pustak, Calcutta, 1992, pp-3-4. 
'' Raja Ram Mohan Roy is regarded as the Father of Rennaissance, (see Jha, Hetukar, Colonial Context of 
Higher Education, Usha Publication, New Delhi, 1985, p.28. 
' Nurullah, Syed and Naik J.P., A Student's History of Education in India 1800-1947, Mc Millan & 
Company Ltd. London, 1945, p-57. 
Suresh, C. Ghosh, History of Education in India, Rawat Publication, Jaipur, 2007, p - 319. 
* See Macalay 's Comment in the Margin ofH. T. Prinsep 's note of 15"' Feb 1835. 
' Acharya, Sri Kumar, Op.cit., p-22. 
Jha, Hetukar, Colonial context of Higher Education in India, Usha Publication, New Delhi, 1985, p. 23. 
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especially strong in Bengal and was influenced by the Lord Warren 
Hastings^ and Lord Minto the Governor General of India while the other 
group was led by Munro and Elephinstone and was strong in Bombay. It 
held that western education could reach the mass of the people only it was 
imparted in vernaculars.'° 
Orientalism as cultural and educational movement geared real 
momentum with foundation of Asiatic Society (1786) and the Fort William 
college (1800).'^ 
Macaulav's Minute 
Loard Maculay'^ came to India on 10'*' June 1834 and was appointed 
the president of the General Committee of Public Instruction. The pleas of 
both the parties, Orientalists and Anglicist, were submitted to him for his 
opinion.'^ 
On 2" February 1835, he expressed his opinion on the subject through 
a famous minute, written in his usual prose style marked by rhetoric and 
antithesis.^ '* 
' Warren Hastings may be considered as the founder of orientalist. (Acharya, Sri Kumar, op. cit. p - 3. 
Warren Hastings had written out this epitaph. Warren Hastings was once Cleveland's guest at his house 
now known as Tilha - Kothi at Bhagalpur. This monument is erected in the compound of Tilha Khothi. 
'° Desai, A.R., Social Background of Indian Nationalism, Popular Prakashan Bombay, 1948, p. 338. 
' ' Acharya, Sri Kumar, op. cit. p. 14. 
Lord Macaulay's Full name-Thomas Babington Macaulay. 
" Nurullah, Syed & Naik, J.P.(Ed) op.cit. p - 58. 
Suresh, C. Ghosh, op.cit. pp - 308-310. 
''* Acharya, Sri Kumar, op.cit, p - 97. 
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Macaulav's Arsuments: 
Macaulay argued that the word "Literature" used in Clause 43 of the 
Charter Act of 1813'^ did not stand for Arabic and Sanskrit literature alone, 
but could included English literature as well,'^ similarly the phrase "a 
learned native of India" was applicable to Sanskrit pundits''' and Muslim 
maulvis, as well as to Indian scholars.'^ 
He further remarked that the governments "are not fettered by any 
pledge expressed or implied", that they were free to employ the funds as 
they chose. He then discussed the problem of the medium of instruction and 
examined the rival claims of the mother tongue, the classical languages and 
English.'^ 
He brushed aside the claims of the mother tongue on the ground of the 
general agreement in the Committee that the Indian language were too poor 
and crude to be made vehicles of thought and expression, and as such it was 
not possible to pursue higher studies through them. Finally, he pointed out 
that because of that big handicap the Committee deemed it necessary to 
enrich the Indian languages from some quarters, possibly English or the 
'^  Nurullah, Syed & Naik, J.P.(Ed), op.cit. p - 59. 
Suresh, C. Ghost, op.cit. p - 296. 
'* Jha, Hetukar, op.cit, p - 22. 
'^  Zastoupil, Lynn and Moir, Martin (Ed), The Great Indian Education Debate (Documents relating to 
orientalist-Anglicist controvercy, 1781-1843, Curzon Press, Richmand, 1999, p. 242. 
'* Jha, Hetukar, op.cit. p - 28. 
" Acharya, Sir Kumar, op.cit, p - 22. 
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Indian languages like Arabic and Sanskrit^", about which opinion was 
sharply divided. 
Macaulay rejected the claims of Arabic and Sanskrit as against 
English, because he considered that English was better than either of them. 
His arguments in favour of English were: 
1. It is the key to modem knowledge and is, therefore, more useful than 
Arabic Sanskrit. 
2. It stands pre-eminent even among the languages of the west. In India 
English is the language spoken by the ruling classes. It is likely to 
become the language of commerce throughout the seas of the East. 
3. It was impossible to educate the body of people, but it was possible, 
through English education, to bring about "a class of persons Indian 
in blood and colour, but English in tests, in opinions, in morals and in 
intellect", and so education was to filter down from them to the 
masses. 
Prinsep's Notes: 
Macaulay's minute was forwarded to H.T. Prinsep, the leader of the 
Orientalists,^ "^ for recording his opinion, and he expressed his views through 
To the Indian Students Sanskrit, Arabic and English were unknown (See Acharya Sri Kumar, 
op.cit. p - 23. 
'^ Suresh, C. Ghosh, op.cit. p -308. 
^^  Acharya, Sri Kumar, op. cit. pp - 21-22. Nuruilah, Syed Naik (Ed), op.cit. pp - 58-59. 
^'Ibid, p - 5 6 . 
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a note, dated 15 February, 1835.^ '* He argued that the clause 43 of Charter 
Act of 1813 had a particular reference to classical languages of India and to 
eminent learned native Oriental scholars alone. He further regarded it 
injudicious to with draw those endowments, which had already been 
sanctioned for the promotion of Arabic and Sanskrit leaming.^^ 
He considered it necessary to respect the popular feeling and pointed 
out that it was wrong to regard oriental learning as entirely useless. He 
further pointed out that only a small section of the Hindus was desirous of 
learning English and that the Mohammedans would resent any measure 
agamst their privileges. 
Bentinck's Resolution Or The Resolution Of 1835 
Prinsep's arguments were not considered by Bentinck,^^ and he 
approved of Macaulay's minute recording on it, "/ give my entire 
concurrence to the sentiments expressed in this minute. " In a resolution of 7 
March, 1835,^^ he passed the following order.^^ 
^* Acharya, Sri Kumar, op. cit. p - 19. 
^^  Zastopil, lynn & Moir, Martin (Ed), op.cit. p - 43. 
*^ Jha, Hetukar, op.cit, p - 29. 
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Prinsep's arguments suggest that he was about the lacic of interest in western learning and the success of 
engraflment. 
Bentinck's move does not appear to consistent with his progress role in Indian affairs 
on a more through enquiry, it will be found that education of the college had become very 
expensive (about £ 6609/per student per year) and further, the new gentleman of civilian 
students was less open to oriental custom (see Dasgupta, B.N. The life and times of Rajah 
ram Mohan Roy, Ambika Publication, New Delhi, 1980, p - 193. 
^'Acharya, Sri Kumar, op.cit. p - 142 
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First: "His Lordship in Council is of opinion that the great object of 
British Government ought to be the promotion of European literature and 
sciences among natives of India" and that all the funds appropriated for the 
purpose of education would be best employed on English education alone. 
Second: "But it is not the intention of His Lordship in Council to 
abolish any college or school of native learning, while the native population 
shall appear to be inclined to avail themselves of the advantages which it 
affords that all the existing professors and students at all the institutions 
under the supciintendence of the committee shall continue to receive their 
stipends ^^  
Third: "That a large sum has been expended by the committee on the 
printing of oriental works; his Lordship in council directs that no portion of 
the funds shall hereafter he so employed".^ 
Fourth: "His Lordship in Council directs that all the funds which 
these reforms will leave at the disposal of the committee be henceforth 
^^  Ibid, p -24 . 
Ahmad, Oeyamuddin (Ed), Patna through the Ages (Glimses of History, society and Economy, common 
wealth publishers, New Delhi, 1988, p - 121. 
Basu, B.D. Education in India under East India Company, The Modem Revenue office Calcutta, 2"'' 
Edition, pp - 68-69. 
Jha, Hetukar, op.cit. p - 32. 
'^ Acharya, Sri, Kumar, op.cit, p - 142. 
" Jha, Hetukar, op cit, p - 33. 
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employed in imparting to the native population knowledge of English 
literature and sciences through the medium of the English language". 
The proclamation marks turning-point in the history of English 
education in India, was the first declaration of the educational policy which 
the British government wanted to adopt in this country. The aim and type of 
education were defined; promotion of western arts and sciences was 
acknowledged as the avowed object, the printing of oriental works^^ and 
grants or stipends to students of oriental institutions were to be stopped in 
future, but school of oriental learning were to be maintained. 
Macaulay had thus made Bentinck work easier, but it should be noted 
that the actual decision was Bentinck's own and not his. From all that had 
gone before, it can be easily seen that Bentinck was in favour of English 
education even before Macaulay's arrival in this country.^^ In fact, there 
would have been no difficult for Bentinck to give his decision even without 
Macaulay's help. The famous minute only helped him to announce his policy 
officially. It was his last public act, as he left this country, on 20 March, 
1835 just after the armouncement of the resolufion.^^ 
^* Acharya, Sri Kumar, op.cit, p - 142. 
^^  Jha, Hetukar, op.cit. p - 33. 
'*Ibid,p-34. 
37 Majundar, R.C. The History and Culture of the Indian people (British paramountcy and Indian 
Renaissance, Part - 1 Bharatiya Vidhya Bhawan, Bombay, 1963, pp - 123-124. 
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The question that, how far was Bentinck's Resolution successful in 
promoting the spread of EngHsh education in the Lower province of Bengal? 
An examination of this issue involves a thorough analysis of the effects of 
the Resolution on the cultivation of Oriental learning under official auspices. 
To achieve this, some reorganization of the General Committee of public 
Instruction was undertaken."'^  Two prominent members of the Generals 
committee, who subscribed to orientalist view point, withdraw from that 
body prior to 1835 the member of the committee was ten and it was 
increased to seventeen 1835. For the first time two distinguished Hindoos 
Radhakant Dev^^ and Russomoy Dutt''^  were admitted to the membership in 
view of their acquiescence in the new ideas which were to be carried out by 
the committee. 
Effect of the Bentinck Resolution was to cause a change in the aims 
and principles of the education policy of the General Committee. Its 
immediate aim was to diffuse European knowledge through the medium of 
English language; but its ultimate aim was to create a vernacular literature 
'* Basu, B.D. op.cit. pp - 134-138. 
^' Radhakant Dev - 1784 - 1867, Acharya Shri Kumar, op.cit. p - 114. 
Sarkar, Susobham, Bengal Renaissance and Other Essays, People's publishing House, New Delhi 1970 
pp-17-18 
Russomoy Dutt was the grandson of Maharaja, Nabakrishna Dev who was the personal secretary to lord 
Clive; Acharya, Sri Kumar, op.cit. p - 46 
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and to develop Vernacular tongues/' The exclusive terms in which the 
Resolution of 7 March 1835 indicated preference for English education'*^ had 
led some to question whether, together with the learned Oriental language, 
the vernacular had also been intended to be superseded by English. But the 
General committee repudiated so narrow an interpretation. It affirmed its 
faith in the ultimate importance and destiny of the Vernacular tongues. It 
expressed itself in no uncertain terms in favour of encouraging their 
cultivation. "We conceive the formation of a Vernacular literature," declared 
the General Committee, to be the ultimate object to which all our efforts 
must be directed."*^ 
Auckuland's Minute 
Bentinck left India in March, 1835, and after the temporary Governor 
Generalship of Sir Charles Metcalfe, Lord Auckland'''* became Governor-
General in 1836. The Orientalists raised their voice one again, but they were 
ready for a compromise as they realized that it was futile to check the rising 
tide in favour of English Education.'*^ Petitions were received from students 
•" Zastoupi, lynn & Moir Martin (Ed), Document 18, op.cit. p - 197. 
"'^ Acharya Sri, Kumar, op.cit. p - 130. 
•" Suresh, C. Ghosh, op. cit. pp - 17-24. 
'"' Auckland was governor general in late thirties in India, Acharya, Sri Kumar, op.cit, p - 96. 
Suresh, C. Ghosh, op.cit. pp - 323-324. 
"^  Dr. Gohit, Rajeev Kumar, Social and Economic History of India, Damini Garg, New Delhi, 2007, p - 81. 
CHAPTER - II 
of Calcutta Madrsa'*^ and Sanskrit College/^ The main grievances were the 
transfer of appropriations from these institutions to the support of EngUsh 
classes started under the same roof, and the abolition of students' stipends/^ 
At the same time, there arose a school of vemacularists, headed by 
educationists like Adam, Hodgson, Wilkinson and others.''^ They were 
vehemently against the use of English as the exclusive medium of 
instruction and they considered it more desirable to approach the masses 
through the mother-tongue. These were the interesting swings in the 
educational pendulum in Bengal/^ 
Downward Filtration Theory 
Throughout the 19'^  century, the Government had followed the policy 
that education and knowledge should descend from the higher strata of 
society of the lower, which was known as the doctrine of "Downward 
Filtration".^' A few references may help us to clarify further the ideas 
associated with the "Downward Filtration" theory which included the 
contemporary official circles in England no less than in India. There is 
*^ Calcutta Madarsa was established in 1781 by Warren Hastings, Acharya, Sri Kumar, op.cit. p - 61. 
Hindu or Sanskrit College at Banaras was founded by Jonathan Duncan in 1792, See Dasgupta, B.N. 
op.cit, p - 194. 
Zastouphil, lynn & Moir, Martin (Ed) op.cit. pp - 41-42. 
•" Ibid, Document 26, p - 260. 
'" Suresh, C. Ghosh, op.cit p - 321. 
'^ Nurullah, Syed and Naik J.P.(Ed), p - 83. 
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ample evidence to show that Court of Directors fully concurred in General 
Committee's policy in refusmg aid to Vernacular schools. 
In the Public Dispatch of 5"^  September 1827, the Court of Directors 
clearly indicated that higher education among the "superior and middle 
classes" was to be promoted in view of their useful role in the administration 
of country. In a public Dispatch (No. 39) dated 29 September 1830, in 
reference addressed to the Madras Government, the Court of Directors 
wrote, "the improvements in education, however which most effectually 
contribute to elevate the moral and intellectual condition of a people, are 
those which concern the education oi the high classes; you would eventually 
produce much better and more beneficial change in the ideas and feelings of 
the community than you can hope to produce by acting directly on the more 
numerous class". The Dispatch referred to above firmly expressed their 
lack of sympathy for the wider cause of Vernacular education of the people. 
Report of the General Committee of public Instruction, 27 October 
1831, significantly revealed it attitude to Vernacular education what was to 
the effect in view of the limited means at the committee's disposal and the 
inadequacy of any means to the education of a whole people rendering 
" Jha, Hetukar, op.cit, p - 27. 
' ' Zastophil, lynn, Martin (Ed) Document 29 op.cit, pp - 329-330. 
^* Jha, Hetukar, op.cit. p - 35. 
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selection necessary, the Committee liad always sought to teach the 
responsible in preference to the indigent classes. ^ 
Echoing, similar sentiments Macaulay made the most famous 
declaration of the Filtration theory in government official circles in his 
Minute, dated 2 February 1835, "I feel with them that it is impossible for us, 
with our limited means, to attempt to educate the body of the people, we 
must at present do our best to form a class who may be interpreters between 
us and the millions whom we govern-a class of persons Indian in blood and 
colour, but English in tastes, in opinions, in morals and in intellect.^^ 
Another notable contributor to this line of thinking was Sir Charles 
en 
Trevelyan. In his famous tract "on the Education of the people of 
India. "^^ 
The first implication of the new policy was the priority which was 
assigned to Western literature and science as the proper content of higher 
education and to this object all educational funds would be devoted.^' 
" Ibid, P -37 . 
^^  Ibid, p - 9 7 . 
" Zastophil, lynn and Moir, Martin (Ed), Document 28, op.cit. pp - 280-281. 
*^ Jha, Hetukar, op.cit. p - 21. 
^' Seth, Sanjay, The Western Education of Colonial India, Oxford University Press, New Delhi 2007, pp -
49-50. 
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Adam's Report (1835-1838) 
Adams put forward a proposal for investigating into the actual state of 
education in the country, and suggesting measures for its extension and 
improvement. The proposal was accepted and Adams was appointed to make 
a survey of indigenous education confining himself to a few districts only. 
Adam discussed the preliminary considerations which should be kept 
in view in drawing up a system of national education for this country.^" In 
his opinion, the fundamental principle of reconstruction should be the 
restructuring of indigenous elementary education. Despite many weaknesses, 
the indigenous elementary system had certain merits. It had the value of 
being the creation of people; and for this reason it had a certain weight. 
Adam said that the "foundations" of the national system should be "broad 
and deep" so that "all classes of institutions and every grade of instruction 
may be combined with harmonious and salutary effect".^' 
Adam condemned the view that education should begin at the top and 
then filter downwards. The primary objection to this plan is that it overlooks 
entire systems of native educational institution," Hindu and Muhammadan, 
*° Jha, Hetukar, op.cit. p - 34. 
^'Ibid, p - 3 5 . 
" Ibid, p - 3 4 . 
Sarkar, Susobhan, op.cit. p - 16. 
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which existed long before our rule, and which continue to exist under our 
rule, independent of us and of our projects, forming and moulding the native 
character in successive generations". 
In this connection, Adam referred to the views expressed earlier by 
Lord Moira^ "* in his Minute of 2 October 1815, wherein he advocated a 
reform of the traditional system of village schools.^^ 
The definite proposal that Adam made in this context, was "to lay the 
foundations of national education by improving and extending the system of 
Vernacular instruction, and to improve and extend that system, not by 
forming new and independent schools but by employing the agency of the 
long established institutions of the country" .^ ^ 
The "leading idea" of his plan, as emphasized by Adam himself, was 
to transform the existing indigenous schools into "fit vehicles of national 
education" by means of appropriate improvements, and to utilize this 
improved village schools as the means for bringing about "intellectual and 
moral improvement" of the natives.^'' Though Adams work could not 
Acharya, Sri Kumar, op.cit, pp. 81-82. 
^ Lord Maira was governor general during of India during 1813-1823. 
*^  Acharya, Sri Kumar, op.cit. p - 90. 
**Ibid,pp-91-95. 
*' Jha, Hetukar, op.cit. p - 35. 
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£0 
convince the government and turned down in Bengal, it had far reaching 
consequences in Northwest Frontier Provinces.^^ 
Thompson Plan 
In 1843 James Thompson was appointed as lieutenant governor of the 
provinces. He carried out his plan to multiply and improve the village 
schools by supervision advice, encouragement and distribution of 
elementary books suited to their interest. Therefore he is regarded as the 
father of elementary education in India. 
Lord Dalhousie made attempts to improve primary education and 
introduced in 1853. Adam's plan of popular schools with certain 
modifications in the light of Thompson plan.^ ^ 
The above proposals and plans of Downward Filtration Theory paved 
the way for Woods Dispatch assuming the responsibility of educating the 
entire population.^'' 
*' lbid,p-32. 
*^  Suresh, C. Ghosh, op.cit. pp. 320-321. 
™ Ibid, p -335 . 
Datta, K. Education and social amelioration, Bihar, 1936, p - 38. 
^^  Suresh, C. Ghosh, op.cit. p - 342. 
^^  Jha, Hetukar, op.cit, p - 35. 
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The Wood's Despatch 1854 
From the evidence of competent witnesses like Marshman, Trevelyan 
and others before the select Committees of the two Houses of Parliament 
appointed to enquire into the affairs of the East India Company on the 
occasion of the renewal of their Charter in 1853, the authorities were 
convinced that it was not politically inexpedient to educate the inhabitants of 
India—nay, on the contrary, the more the diffusion of education took place 
in India, the greater would be the security of their dominions; that educated 
Indians instead of being any source of danger would be towers of strength to 
the rulers of British India. It was after nearly a century's discussion then that 
the British authorities, partly, at any rate, from considerations of political 
expediency, determined to impart education to their Indian fellow subjects. 
With that object in view was framed the famous Educational Despatch of 
1854, commonly known as "the intellectual Charter of India" or as Wood's 
Despatch, for Sir Charles Wood was then President of the Board of Control 
of the East India Company.^ '* 
In 1853 the Charter of the East India Company was to be renewed. 
The parliamentary enquiry into Indian affairs, which preceded the 
Basu, B.D. Education in India under East India Company, the Modern Review Office, Calcutta, 2"** 
edition. 
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enactment, appears to have borne good results so far as education in India 
was concerned. In 1854 the education of the whole population of India was 
definitively accepted as a state duty and the dispatch from the court of 
Directors of the East India Company, No. 49 of 19 July, 1854, laid down in 
clear, though general, terms the policy which should govern the educational 
programme of the government of India. This document is popularly known 
as the Wood's dispatch as it emanated from Sir Charles Wood, the President 
of the Board of Control.^^ 
The education dispatch of 1854 drew attention to the neglect of mass 
education and urged the adoption of active measure to promote it.'^ Sir 
Charles Wood wanted to strengthen the British administration in India 
through higher education and for this universities were necessary. But he 
was aware of the political implications of higher education and he confined 
to Dalhousie that it would be better lo direct educational efforts to general 
elementary education than to higher education.'^ 
The concluding paragraphs of the Despatch ran as follows: As a 
Government, we can do no more than direct the efforts of the people, and 
*^ Suresh, C. Ghosh, op.cit. p - 353. 
Kazi, Shedullah, Pathasalas into schools - The Development of indigenous elements elementaiy 
education in Bengal, (1854-1905), Firma KLM Pvt. Ltd. Calcutta, 1987, p - 138. 
^•'Datta,K. op.cit. p - 3 7 
Chaudhary, P.C. Roy Bihar District Gazzetter (Santhal Pargna, The Superintendent secretariat Press, Bihar 
Patna,1965, p-590. 
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aid them wherever they appear to require most assistance. The resuh 
depends more upon them than upon us; and although we are fully aware 
that the measures we have now adopted will involve in the end a much 
larger expenditure upon education from the revenues of India, or, in other 
words, from the taxation of the people of India, than is at present so applied, 
we are convinced, with Sir Thomas Munro, in words used many years since, 
that any expense which may be incurred for this object, will be amply repaid 
by the improvement of the country; for the general diffusion of knowledge is 
inseparably, followed by more orderly habits, by increasing industry, by a 
taste for the comforts of life, by exertion to acquire them, and by the growing 
•70 
prosperity of the people. " 
As regards the machinery for the superintendence and direction of 
education, the dispatch of 1854 proposed the creation of an educational 
department in each presidency under an officer who was to be immediately 
responsible to the government for matters relating to education and also an 
adequate system of inspections^ It also recommended the establishment of 
'* Basu, B.D. op. cit. pp - 163-164. 
Acharya, Sri Kumar, op.cit. p - 108. 
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universities in the presidency towns on the model of the University of 
London.^" 
o 1 
The other recommendations of the dispatch of 1854 included: 
1) The establishment of institutions for training teachers for all classes of 
schools. 
2) Maintenance of the existing government colleges and High Schools 
and increase in their numbers where necessary, 
3) Establishment of new middle schools. 
4) Greater attention to Vernacular Schools. 
5) Introduction of a system of grants-in-aid on the basis of religious 
neutrality. 
6) Introduction of free and stipendiary scholarships, so as to connect 
lower schools with Higher and Higher Schools with colleges.^^ 
7) The frank and cordial support of the Government to the cause of 
female education. 
Steps were soon taken by the Government of India to implement the 
recommendations of the dispatch of 1084. Most of there were in force by the 
end of 1856.^ ^ 
*" Basu, Apama, Growth of Education and political Development in India, 1898-1920, Oxford Uni versity 
Press, Bombay, 1974, pp - 13-14. 
*' Dr. Gohit, Rajeev Kumar, op.cit, pp - 83-85. 
*^  Datta, Kali Kinker, op.cit. p - 79. 
*^  Suresh, C. Ghosh, pp - 353-355. 
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The Hunter Commission 
In the 1880's the Hunter Commission once again urged the 
government to gradually withdraw from direct support and management of 
educational institutions, especially those of the higher order. The 
arguments in favour of withdrawal were based on consideration of economy, 
in the hope that it would stimulate private effort to fresh exertions and 
or 
introduce a greater variety in the type of higher education. 
Lord Dufferin 's Report 
It was in the time of Lord Dufferin that Higher Education came to be 
regard as the root cause of the growing unrest in the country. Confidential 
and semi confidential circulars were issued to local authorities to curtail 
government grants to universities and colleges. 
Sadler Commission 
The Sadler commission found that an effective syntheses between 
college and University was till undiscovered and that the foundation of a 
OQ 
sound university organization had not yet been laid. In the sphere of higher 
Education Sadlar commission bore fruit in the establishment of a number of 
*" Ibid, pp-56-58. 
*' Seth, Sanjay, op.cit, p - 52. 
** Hunter Commission Report, pp - 534-535. 
87 
88 
Dr. Gohit, Rajeev Kumar op.cit. p - 8. 
In 1917, the Calcutta University commission was elected by the govt, under the chairmanship of Michael 
Sadler, see Dr. Gohit, Rajeev Gohit, p - 90. 
89 Basu, Apama, op.cit. p - 31. 
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universities Teaching University of which Lucknow in North, Patna in the 
East and Annamalai in the South are some of the examples.^^ 
Lord Ripon 's Policy Feb 1882: 
A Commission of twenty members, under the presidency of Sir W.W. 
Hunter,^' inquired into the event to which the principals of the court of 
Director's dispatch of 1854 had been carried out. The result that regulations 
were laid down for the increase and improvement of primary & secondary 
schools, hitherto in comparisons with the universities, rather neglected by 
the state.^ ^ 
Indian Education Commission, 1882 
In fact the Commission was precluded from reporting on collegiate 
and university education. By the way the Commission made some 
suggestions for improving the standards of higher education.^^ For the aided 
colleges it was recommended that the rate of aid, instead of being 
determined by passes in the examination, should be determined by 
a) The strength of the staff. 
'^ Calcutta Univesity Commission Report, 1919, Vol., p - 77. 
Sharma, K.C., Encyclopaedia of Madarsa Education in India Vol. II, Vista Publishing House, Delhi 2007 
p-202. 
Ripan was appointed the first Indian Education commission with William Hunter a member of his 
Executive council as its Chairman. 
^ Sharma K.C. op.cit. p - 113. 
Dr. Gohit Rajeev Kumar, op.cit. p - 88. 
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b) The expenditure in its maintenance, 
c) The efficiency of the institutions, and 
d) The wants of the locality. 
To them special grants were to be given for the supply and renewal of 
buildings, furniture, libraries and other apparatus of instruction. 
It was recommended that more graduates of European Universities 
should be employed in colleges and that distinguished graduates from Indian 
Universities should be given scholarships to enable them to go aboard to 
study some branch of mechanical industry.^'' 
To encourage diversity of culture, both on the literary and on the 
physical side, the commission said that provision be made for more than one 
alternative courses in the larger colleges. It was urged that for the moral 
uplift of students a uniform type of moral text books be compiled and a 
series of lectures on the duties of a man and citizen should be arranged in 
every session. Except the first recommendation on grants-in-aid, not much 
notice was taken of the other recommendations. Since as a result of the 
commission's recommendations there was expansion of secondary 
education, naturally students in colleges increased as secondary education 
offered no varied courses and the only alternative left to matriculates was to 
'•* Basu Apama, op.cit. p - 3. 
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join colleges or accept clerical jobs. The number of colleges in 1902 was 
191, out of them 145 being Arts colleges.^ ^ 
Indian Universities Commission of 1902 
The commission was asked to "enquire into the condition and 
prospects of the Universities and to recommend measures to elevate the 
standard of University teaching and to promote the advancement of 
learning". 
Just as the London University was the model in 1857, similarly the 
reorganized London University influenced the discussions of the Indian. 
Universities commission in 1902.^ ^ In the last quarter of the 
nineteenth century two royal commissions had recommended a 
reconstruction of the London system, pointing out that it was the duty of the 
university to undertake the teaching functions, to supplement the resources 
of the colleges while coordinating their activities. Consequently the British 
Parliament passed an Act in 1898 providing for the re-organization of 
London University into a teaching University, while maintaining its system 
07 
of examination for outside students. 
'^ Suresh, C.Ghosh, op.cit. p - 390-391 
'^ Ibid, p -393 . 
The Simla conference was followed up by the appointment of the Indian university commission in 1902 with 
Sir Thomas Raleigh as it chairman, see Basu, Apama, op.cit. p - 12. 
Tera Chand, History of Freedom Movement in India, vol. 11, Director Publishing Division, New Delhi, 
1967, pp-447-499. 
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The changes had been made along four lines; arrangements for 
teaching undertaken directly by the University; improvement of the standard 
of teaching in the colleges; closer association of teachers with the 
administration of the university and transformation of the Senate by 
restricting the number of members. The suggestions, made by the Indian 
universities commission for the re-organization of Indian universities were 
go 
identical to those of the London University. 
The Commission, however, made one omission. It did not say whether 
the affiliating type of universities were ultimately to be replaced by a unitary 
type of universities or not. 
On the contrary they assumed "the permanent validity of the existing 
system." 
The scope of their recommendations was limited to 
1) Re-organization of University Government; 
2) Strict and systematic supervision of affiliated colleges, 
3) Stricter conditions for affiliation, 
4) Closer attention to conditions under which students live and 
work, 
5) Assumption of teaching function by the University; 
98 Basu, Apama, op.cit, pp - 14-15. 
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6) Substantial changes in the curricula. In 1904 was passed the 
Indian Universities Act which embodied these 
recommendations.^^ 
Wardha Conference 23''' October 1937 
Mahatma Gandhi, the congress leader arranged, All India Educational 
Conference (AAEC) at wardha in 1937 in which prominent persons 
participated. The scheme known as Wardha Scheme of Education. Its object 
was to develop moral qualities among the students and this was anticipated 
to be financially self supporting.'°° 
Problems of the Hisher Education at the Ovenins of the 
Twentieth Century: Predicates & Critiques 
LoD-sidedness of Education: Out of 191 colleges by the close of the 
century there were only 46 professional colleges and remaining were Arts 
Colleges.^ ^^ This meant college education was mainly of literary type. 
Among the professional colleges only those which offered courses in Law or 
Medicine or Engineering were popular and attracted 90% of the students 
** Suresh, C. Ghosh, op.cit. pp - 410-411. 
Desai, A.R. op.cit. p - 147. 
'°° Dr. Gohit, Rajeev Kumar, op.cit. p -92. 
Also suresh C. Ghost op.cit. p - 440. 
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Basu, Apama, op.cit. p - 17. 
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receiving professional education, while teaching and agriculture had only 
190 and 70 students respectively in the whole of India. Industrial and 
technical education, which was the greatest need of the country, was 
altogether non-existent. 
Neglect of Modern Indian languages: Although the Despatch of 
1854 had emphasized the importance of the modern Indian languages and 
had also prescribed that professorship in those languages be established in 
the universities, yet the universities did nothing in this direction, because the 
Acts of Incorporation did not empower the universities to institute such 
professorships. Except the Punjab and the Madras universities, no other 
University even instituted examination in those languages so that the 
affiliated colleges might teach them. 
Low quality of Education: Expansion of higher education had been 
achieved at the cost of efficiency. Most of the colleges "were necessarily 
weak, understaffed, and incapable of affording individual attention to the 
needs of the students, or of providing the varied courses of study, practical 
as well as literary. The main feature of the 20 years following 1882 was the 
rapid creation of colleges which depended mainly or wholly upon fees, and 
throve as coaching institutions rather than as places of learning". Such a 
102 Kazi, Shadullah, op.cit. pp - 138-139. 
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situation however was not viewed seriously by some of the Indian 
educationists because they believed that at that stage expansion was more 
important than efficiency. This view was ventilated through Mr. G.K. 
Gokhale who remarked, "in the present circumstances of India all western 
education is valuable and useful. To my mind, the greatest work of western 
education in the present state of India is not so much the encouragement of 
learning as the liberation of the Indian mind from the thralldom of old-world 
ideas, and the assimilation of all that is highest and best in the life and 
thought and character of the West". It cannot, however, be denied that 
reform in the higher education was imperative.'°^ 
Constitution and the Functions of the Universities: There was much 
to be desired in the constitution and the functions of the universities. Since 
there was no upper limit to the number of Fellows and Government could 
nominate any number of them and because they were appointed for life and 
not for any specified period, the Senates had grown unwieldy. 
"The functions of the Universities were very much limited. They were 
merely examining bodies and affiliating type of universities. This 
contravened the spirit of the Despatch of 1854, which had also suggested the 
'"' Dr. Gohit, Rajeev Kumar, op.cit. pp - 88-90. 
Basu, Apama, op.cit. p - 25-26. 
CHAPTER-II 52 
provision of teaching those subjects which were not being taught in the 
affiliated colleges/"'* 
Since teaching was being exclusively done in the affiliated college, 
"the establishment of the Universities did not increase the teaching resources 
of the provinces or the opportunities of study available for students". It was 
wrong to assume, "that by means of examinations and regulations alone the 
continued efficiency of teaching institutions could be adequately guaranteed, 
and that the duty of training man for life could safely be left to self-
contained colleges organized primarily with a view to the preparation of 
candidates for an examination".'°^ 
The whole position of higher education at the opening of the century 
is very aptly summed up by Lord Curzon who said, "In higher education the 
position was still worse; for here it was not a question so much of a blank 
sheet in the education of the community as of a page scribbled over with all 
sorts of writing, some of it well formed and good but much of it distorted 
and wrong". The colleges had a low standard of teaching and learning. 
They had ill-paid and insufficient teachers. Pupils were crowed together in 
sanitary buildings. Fees had been cut down in several cases in the interest of 
"^ Ibid, p - 6 1 
'°'Ibid, p-62-63. 
Nurallah, Syed and Naik J.P. (Ed) op.cit. 121. 
"^ Dr. Gohit, Rajeev Kumar, op.cit. p - 86-87. 
CHAPTER-II 53 
an evil commercial competition and the managements were inefficient. 
Colleger at that time were "not residential institutions, with history, a 
tradition, a genius loci". They had no tutorial staff of their own and were in 
most part a collection of lecture rooms and laboratories. They were not 
bound to each other by any tie of common feeling and with the Universities 
they had "no tie of filial reverence." "The students wee driven like sheep 
from lecture room to lecture room and examination to examination; text 
books were badly chosen and degrees pursued for their commercial value". 
The 'spirit of cram' ruled university studies and thus efforts were 
misdirected. 
The Senates of the Universities had Fellows who were selected on 
"almost every principle but that of educational fitness". The Syndicates were 
devoid of statutory powers. By condemning the state of higher education, 
Lord Curzon did not want "to close the doors of the colleges or reduce the 
number of their pupils".'^^ All that he wanted was quality and not quantity. 
His ideal of the University was "a place where all knowledge is taught by 
the best teachers to all who seek to acquire it, where the knowledge so taught 
is turned to good purpose." He wanted the Universities to be "amply and 
""lbid,p-89. 
'°* Basu, Apama, op.cit. pp - 20. 
CHAPTER - II 54 
even nobly housed, well-equipped and hand-somely endowed".'°^ It was 
such a University which could, "create an atmosphere of intellectual 
refinement and culture". In India he wanted to see Universities which 
gathered around them "collegiate institutions proud of affiliation", whose 
students felt the inner meaning of a corporate life", where "the governing 
body of the University shall be guided by expert advice, and the teachers 
shall have a real influence upon teaching; where the courses of study shall be 
framed for the development of the thoughtful mind where the Professors will 
draw near to the pupils and mould their characters; and where the pupils will 
begin to value knowledge for its own sake and not as a means to an end" To 
achieve these objectives, Lord Curzon appointed in 1902 an Indian 
Universities Commission."*^ 
The university Bill was described as a deadly blow to higher 
education. Lord Curzon was accused of having sounded the death knell of 
higher education in India. The Daily Hitavadi (29* March 1904) pictured in 
a cartoon a dead body representing higher education being carried out by 
students and teachers, the cause of its death being curzon's education policy. 
It was feared that the cost of education would increase and if the university 
"^ Ibid, p - 2 1 . 
110 Dr. Datta, Kali Kinkar, The Comprehensive History of Bihar, vol. Ill, Part 11, The Kashi Prasad Jayaswai 
Institute, Patna, pp - 417-418. 
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bill were pared into law it would lead to the abolition of Private colleges. 
Despite all the opposition the university bill was pared and became on act of 
1904.''' 
Schemes for checkins the spread of hi2her Education by Lord 
Curzon. 
Curzon himself fully subscribed to the view that English should be 
adopted in India. 'While delivering of the Calcutta University convocation 
address as its chancellor on 11* Feb 1899, he observed that our system of 
higher Education is a failure that it has scarified the formation of character 
upon the alter of cram, and that the Indian University turn out only a 
discontented borde of office seekers, whom we educated for places which 
are not in existence for them to All." 
Curzon's University reform was that he gave top priority his reform of 
higher Education fi"om the very beginning of his tem as the viceroy and 
Governor General of India in Jan 1899." ^  ^^^.J^^A Ijn 
' ' ' Basu, Apama, op.cit, pp - 22-24. 
^^^ Curzon'sMinute on Univesity Reform on 23'^ Feb. 1901,p-383. 
iT,'C,t'«T,T,Tfr*,T,t',T,'C,T,T,T,r,T,T,T,Tfr,V,V,T,T,T,T,r,T,T,T,T,T,^ 
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Growth of College and University 
Education in Bihar 
After the separation of the province of Bihar and Orissa from Bengal, 
a strong local pressure was generated for the creation of a university for the 
new province. A committee was constituted by the govt to prepare a scheme 
for the new University.' The outbreak of the First World War hampered the 
objective of establishing a well equipped university in Bihar. The rapid 
increase in the number of high schools and college which had taken place 
since 1882 put a heavy strain on the universities which were still functioning 
under a constitution drawn up in 1857. Upto 1886, Patna college was the 
only centre of higher education in the whole of Bihar. Towards the end of 
the third quarter of the last century, and the ST' March 1874, there were 92 
students on the rolls of that institution of these 48 were binaries and 42 
Bengalis. 33 students took the first Arts examination but only 18 come out 
successful. 7 appeared at B.A. examination and 3 students graduated."* 
' Jha, Hetukar, Colonial Context of Higher Education, Usha Publication, New Delhi, 1985, p - 54 
^ Ibid, p-57. 
^ Basu, Aparna, The growth of Education and political development in India 1898-1920. Oxford Universitv 
Press, Bombay, 1974, p - 15 
Dr. Datt, Kali Kinkar, The comprehensive History of Bihar Vol. Ill, part-II, Kashi Prasad Jayaswaql 
Research Institute, Patna, pp - 1 -2. 
Prasad Simla (Ed), A History of the Patna C ollege, Patna College, 1963, p - 5. 
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With the establishment of the Patna College 1863 began the era of 
higher English education in Bihar. It started with 5 students and MC Crindle 
became its first principal.^ 
The first attempt to impart higher education in Bihar was made by the 
middle of 19* century. There was little response to higher education among 
the people of Bihar because of the abhorrence of all contact with European 
ideas and intercourse. This is why attempts to start a college at Patna failed 
twice during the first half of 19'^  century. Gradually, however, public 
interest in higher education was evinced, partly as a result of the introduction 
of English in the chief appellate court, and partly due to the extension of the 
railways. The govt proposed to establish a college at Patna entrusted Mr. 
Rogers, the then Headmaster of the collegiate school with the responsibility 
of organizing it, and granted affiliation to proposed college.^ 
Rev. William start, a clergyman of the English church come to India 
and settled at Patna in 1832. His German follow men opened Schools at 
Gaya, Arrah, Hajjpur. But this school could not become popular because 
^ Ibid, p -145 . 
* Panday, Shreedhar'Narayan, Education & Social changes in Bihar 1900 - 1921: a Survey of Social 
History, Ideological & Booksellers Varanasi, 1975, pp 4-5. 
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conversion into Christianity (proselytisation) was their chief aim. As such 
both Hindus and Muslims looked upon with great suspicion. 
In the wake of this Magna Carta of English education, the E.I.C's. 
government began to open schools where English language was taught 
compulsorily along with other subjects. Zila schools were started at Patna, 
Arrah, Chapra and Muzzafarpur. A meeting of the European officers with 
Tucker, the commissioners of Patna was held on 10'^  June 1835. An 
association named" The Patna Auxiliary Education committee" was formed. 
A sub-committee consisting of commissioner Tucker and the European 
officers named Jennings, Trotter, Morris and Dick was formed for 
implementing the resolution of the main committee.^ An annual grant of Rs. 
6000 was provided for opening schools at Patna.^ In spite of the oppointion 
of the local people, a govt school was opened at Alamganj in Patna on lO"^  
Aug, 1835. H.W. Clift of Allahabad was appointed Headmaster of this 
school. The school had to face rough weather in the beginning because the 
people generally believed that it had been opened to convert the boys into 
Christianity. It was under the cloud of suspicion that only 7 students enrolled 
Ahmad, Qeyamuddin (Ed) Patm through the Ages (Glimpes of History, Society and Economy, Common 
wealth Publisher, New Delhi, 1988, pp - 121). 
Mbid,p-121. 
' Ibid, p-121-122. 
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on the first day and all were Bengalis. On the third day two Bihari students 
joined the school. In order to assuage the feelings of the local people, 
vernacular classes were started on 18^*^  June, 1836.'° But the Patna school 
failed to capture the imagination of the local people Patna school was shifted 
from Alamganj to Bankipur on 17**^  Jan, 1853. Change of site failed to have 
the desired effect at that movement but luckily number of students increased 
and it stood 193 in 1855." To attract greater number of students, the status 
of Patna school was raised to a High school or Quasi college in 1856 b> 
order of the Lt. Governor of Bengal. This step was taken on the basis of the 
recommendation of the Inspector of school for upgrading the school to the 
status of a collegiate school. A Bengali teacher was appointed in order to 
induce Bengali boys to join school and after the introduction of Arabic and 
Persian, William Taylor, the commissioner of Patna, tried to induce them to 
send their children to the Patna High School. But outbreak of the Revolt 
number of students slumped down to 44 in 1857. So this school had to be 
closed in April, 1858.'^ 
A meeting was held on 12* Jan, 1854 and it was decided to start a 
branch school in Patna city and in this regard, traders, businessman raised 
'° Ibid, p-122. 
" Ibid, p -123 . 
'^Ibid, 
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Rs. 3000 and this money was given to start proposed school. Patna school 
was opened on 1st June 1854 with 42 Students. By 30* April, 1855 the 
number of boys rose to 236. 
On the abolition of Patna High School, the Patna Branch School was 
raised to the status of Zila School in Non 1861 and given the name Patna 
School. In the 1863 the District of Deogarh, Motihari, Hazaribagh and 
Chaibasa, one govt. School each for the District was open. In was converted 
into a collegiate School in August 1862. There was little response to higher 
education among of the people of Bihar presumably because of the 
abhorrence of all contact with European ideas. That is why attempts to start 
a college at Patna failed twice during first half of 19' Century. 
A major leap in the field of education was taken with the 
establishment of Patna college on 9 Jan 1863. It was the only college in 
Bihar and fourth in the entire country.'^ Patna College was housed in the old 
Dutch factory building of 17'^  Century.'^ At the turn of the century, the 
Patna college would not compete with the presidency college of Calcutta in 
'Mbid, p -123 . 
'" Educational, Proceeding (Govt of Bengal, August, 1863, Nos 76-80, pp - 43-45. 
Ahmad, Qeyamuddin op.cit. p - 124. 
'^  Ibid, 
Prasad, Bimla (Ed) op.cit. p - 5. 
"* Ahmad, Qeyamuddin, op.cit. p - 97. 
J.W. Mc Crindle, a famous ideologist on M"" Feb. 1857 tooic the Charge of Panta College of the Principal. 
CHAPTER-III 61 
terms of the number of students. There was reduction in the number of 
Students, and the reason was the opening of several College in Bihar,'^ 
Ramavatar Sharma was the first Bihari scholar to shine in the Patna 
College.'^ The holding of the B.A. examination in Bihar 1868 marked "the 
beinging of a new era" in the progress of the Patna College. K.C 
Bandopadhyaya was the first candidate from Bihar to take up the M A. 
degree.'^ Some of the leading alumni of the Patna College ma> be 
mentioned by Bidhan Chandra Roy.^ ° Sachchidanand Sinha,^' Ganesh 
Dutt,^ ^ Khwaja Muhammad Noor,^ ^ S.M. Moinul Haq,^ '* Ali Imam^^  and 
Muhammad Fakhruddin and many more. 
" Ibid, p - 9 8 
'Mbid,p-104 
Bom in 1877, he did his M A (Sanskrit) from the Calcutta University and Sahityacharya from Banaras 
with high distinction J C Jha, "Ramawatar Sharma, a profile", PCM, April, p - 34 
' Ahmad Qeymuddin, op cit p - 97 
°^ Bidhan Chandra Roy entire Patna College 1897, and graduated in B Sc with Mathematics honour in 
1901 and later became the Chief Minister of West Bengal Ahmad Qeyamuddin, p - 99 
Later practiced law and was a leading public man He was elected to the Imperial Legislative council 
(1910)and was the President of the Bihar Provincial Congress (1916-20) In 1919 he was again elected to 
the Imperial Legislative Council and became a member of the Executive Council of the Governor of Bihar 
and Orissa (1921-26) He wa the Vice-Chancellor of the Patna University (1936-44) and represented this 
university in the Legislative Council (1937-1946) In 1946 he was elected by the Bihar Legislative Council 
to the Constituent Assembly of India and presided over its inaugural session, He died in 1950 Dictionary 
of National Biography, vol 4, Calcutta, 1974, pp 241-44, Ahmad Qeyamuddin op cit p - 112 
Bom in 1868 and died in 1943, he was a lawyer and was knighted by the British government Ahmad 
Qeyamuddin, op cit p - 112 
Khawaja, Muhammad Noor was admitted into Patna college and in 1895, and later became a high court 
judge and the Vice-Chancellor of the Patna University, Ahmad Qeyamuddin, op cit p - 99 
^^  S M Moinul Haq became the principal ot B N College, Ahmad Qeyamuddin, op cit p - 99 
He died in 1933 He was one of the makers of modern Bihar, He had a broad vision and served as the 
Chief Minister of Hyderabad (1917-20) He was the first Indian to represent India at the League of Nations 
Ahmad Qeyamuddin, op cit p - 112 
He was a successful lawyer and remained a Minister in the Bihar Government for twelve years He was 
always ready to listen to the people's grievances, Ahmad Qeyamuddin, op cit p - 112 
^^  Ahmad Qeyamuddin, op cit p - 99 
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In the beginning the people of Bihar were more averse to higher 
collegiate education than to School Education. But the growing appreciation 
of the advantage of higher education by the Binaries, re-orientation of their 
general outlook and the general policy of diffusing more education among 
them than before led to the rise in their population in the college classes 
from 1873-74 onwards.^^ 
There was 44 colleges at work in Bengal but the province of Bihar 
had only five college and the percentage of Students much behind Bengal.^ ^ 
Even though Patna was first to receive English Education and the percentage 
of literacy among the people of Patna Zila was 6.4%, 12.3 male and 0.6 
female at the close of last century.^ "^  
Till 1936, Orissa was a part of Bihar and there was only one college 
i.e. Ravenshaw college where postgraduate education was given. After 1936 
the percentage of Students coming from Orissa fell to 5.22 and below."^ ' 
After becoming a separate state, Orissa developed its educational 
centre. Bengal however was more advanced. Only those students came to 
*^ Shreedhar, Pandey, op.cit p - 6. 
^'Moral and Material Progress and condition of India, 1899-1900, p - 171. 
'° 0 ' Malley, L.S.S. (Ed), Bihar Distt. Gazzeeter Supritendent Secretariat Press, Patna, 1933, p - 172. 
'^ Jha, Hetukar, op.cit. p - 70. 
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Bihar for postgraduate education who perhaps could not get admission into 
Dacca or Calcutta university.^^ 
After Patna, Muzzafarpur came second but again below the average of 
Bengali. Only 3.9% of the Muzzafarpur population could read and write.' 
Education was in a backward state in Majority of the district of Bihar. 
In Saran and Darbhanga 3.5% Gaya 3.6%), Champaran 2.3% Pumea 3% and 
Monghyr 2.9% were able to read and write. The district most backward in 
education was Palamu as only 1.9% could read & write.•^ '* 
Santhal Mission at Panchamba near Giridih, a branch school was 
opened in the year 1871. Dublin University missionary established at 
Hazaribagh in 1892 maintained a high school and a first Arts college.'^ In 
1896 the survey school was amalgamated with the Bihar industrial school 
and the new institution at Bankipur was entitled the "Bihar school 
Engineering". It owed its origin to a fund raised by the residents of Bihar to 
remmemorate the visit of the king Emperor to Patna in 1876.^ ^ T h e first 
medica l institution set up by govt was Medical School at Patna on June 
'-Ibid, pp-70-71 
" Shreedhar - Pandey op.cit. p - 10. 
O'Malley, L.S.S. Bihar Distt. Gazzeeter, Muzzafarpur, The Bengal Secretariat Book Depot, Calcutta 1907 
p-134. 
•^^  Shreedhar, Pandey, op.cit. p - 11. 
" Ibid, p - 1 3 . 
'*Ibid,p-14. 
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1874 under the supreme of Richard Temple. In 1892 this school was thrown 
open to female students admitted free of charge and grated Rs. 10 from 
provincial Revenues. 
The demand for higher education led to the opening of more colleges 
through public contribution by the end of 19"^  century.^ ^ 
The beginning of 20 century, opened new chapter in the history of 
education in India. In 1900, the secretary of state, George Hamilton drew the 
attention of the continuance of govt control, guidance and assistance of 
higher education. 
The second college next to Patna College was Tej Narayan Jubilee 
College which was affiliated in 1887 as a second grade college and in 1890 
as a first grade college."'^  
Collegiate education ~ Collegiate education in Bhagalpur is identified with 
the Tej Narain Jubilee College, which was established in 1887 by Babu Tej 
Narain Singh, a local zamindar. It was at first a second grade college but in 
1890 it was raised to its present status as a first grade Arts College. Law 
classes were opened then but later on abandoned as "affiliation in law" was 
refused to this college. "No Government grant was taken by this college. It 
" Ibid, p - 1 5 . 
*^ Ibid, p - 1 8 . 
" Byrne, J. Bengal District Gazzeeter Bhagalpur, Bengal secretariat Book Depot, Calcutta, 1911. p - 155. 
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was maintained entirely by subscriptions and donations supplemented by the 
receipts from fees. The fees were rupees five and rupees six per month. In 
1902 the college had 213 students on its roll and 28 in the Law Department. 
These figures have not been maintained. In 1904, there were 138 on the rolls 
in 1906, 183; and in 1908, 178, and the average daily attendance 102. The 
total expenditure in 1908 was Rs. 18,994 which sum was derived in 
practically equal proportions from fees and form endowments and other 
private sources. The cost per annum of each student was thus Rs. 128. Fifiy-
six students were presented for the First Arts examination of whom 24, or 
30.3 per cent, were successful. Forty-two students were presented for the 
B.A. examination of whom 14, or 33.3 per cent passed. The corresponding 
figures for the whole province are 41 per cent of successes in the First Arts 
examination and 37 per cent in the B.A. degree examination, so this college 
is a little below the general average.'*^ 
The next college was the Bihar National College and it become in the 
district of Shahbad became second grade collage in 1889 and first grade 
College in 1892."*' Monghyr Diamond Jubilee college was started. This 
''° Chaudhary, P.C. Roy, Bihar Distt. Gazzeeter, Bhagalpur, The Superintendent Secretariat Press, Bihar, 
Patna, 1962. 
•" This College was opened by Bisheshwar Singh (1849-1899) and Saligram Singh (1852-1905) Both 
brother were born at a village in the Shahbad District. 
Educational Processing Government of Bengal September 1893, Nos. 59-63. 
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college was affiliated in 1898 as a second grade college by growing classes 
for the first examination in Arts. Hari Prashanna Mukherji was the first 
Principal of this College.'*^ 
There was no provision for higher education in North Bihar upto 
1899, those students who should to join a college were obliged to go either 
to Patna, Bhagalpur or to Calcutta. The rapid spread of Education in this part 
of the state led to the Bhumihar Brahman Sabha to held a meeting in March 
1899 at which at was demanded to establish a College at Muzzafarpur. The 
College was actually opened on July 1899. It was first affiliated up to 
intermediate standard in Arts and in 1900 it was upgraded to Degree 
standard."*^  The Bhumihar Brahmin College was opened, at Muzzafarpur. 
St. Columba's College at Hazaribagh was started by philanthropic work of 
Dublin University Mission. It was started in 1899 with 23 students.'*'^  Rev 
D.A. Murray was the Principal and it became the first College in 
Chotanagpur. The most important measure in the field of Education was 
"^  Chaudhary P.C. Roy, op.cit. pp -492-493. 
O'Malley, L.S.S. Bihar & Orissa, District Gazzeeter, Monghyr, Government Printing Press, Patna, 1926, p 
-194. 
''^  Educational Processding Government of Bengal, April, 1875, p - 11. 
^ Jha, Hetukar, p - 47. 
""^  Shreedhar, Pandey, op.cit. p - 20. 
CHAPTER - III 67 
the establishment of the Badshah Razani's Training college for imparting 
training to teachers at Patna. 
Bihar had only six Arts college. At Patna the Patna college was a gent: 
college while the Bihar National college was a private College. Tej Narain 
Jubilee College at Bhagalpur was also a private college. The Dublin 
University College at Hazaribagh was a missionary institution aided by the 
govt and Bhumihar Braham College at Muzaffarpur and the Diamond 
Jubilee College at Monghyr were unaided."*^  
In Bihar, as elsewhere proposals to encourage Hindus and Muhammad 
learning were made quite early. In his minute of 6 March 1811, Lord Minto 
recommended that for the advancement of Hindu learning and literature, a 
College should be established at Bhour near Bhowara in Tirhut and a 
Mohammadden College might be established at Bhagalpur but nothing came 
out of his recommendation before 1873 when the Dharma Samaj Sanskrit 
Vidyalaya was established at Muzzaffarpur."*^ 
•"lbid,p-21. 
'" lbid,p-24. 
Dr. Datta, Kali Kinkar, The Comprehensive history of Bihar, Vol. Ill, Part - II, The Kashi Jayaswal 
Institute, Patna, p - 419. 
"* Francis, Buchanan, An Account ofthe District of Purnea in 1809-1810, UshaJain Publication New 
Delhi - 1928, pp-176-177. 
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Two educational circles were establishment one at Bhagalpur and the 
other in Bihar. It was proposed to have a central College with as many as 
Zila Schools as there were district in the circle.'* 
Institution to impart English education began to spring up at different 
places. According to Adam, one school for English education was started at 
Pumea in 1835. The Patna High School established some years was usually 
regarded as parent institution of Patna College. R.B. Chapman, Inspector of 
School, in Bihar wrote of it in 1855 as being" the first English education in 
Bihar.... established under govt occupies at Patna and standing alone for ten 
years.^ *^  
Bihar school of Engineering formally opened on 11"" July 1866 by the 
Lt. governor of Bengal was under the management of the principal of the 
Patna College, assisted by a board of visitors. 
There was one Medical College in Bengal viz, Calcutta Medical 
College. Bihar had a Medical School named the Temple Medical School, 
Bankipur establishment in 1874. '^ 
Sahay, B. History of Education in Bihar under British Rule (A guide to Educational Development), 
Bhagalpur, 1928, p - 124. 
Letter of R.B. Chapman cited in Sarkar and Jha, History of Patna, College, p - 5. 
' ' Shreedhar Pandey, op.cit. p - 34. 
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The Students of Bihar first received technical institution in the 
Engineering College at Calcutta and the Roorki College.^^ Marwari College 
was started by the Marwari community of Bhagalpur in 1941 and was 
affiliated to Patna University in 1949 this College was raised to status of a 
degree college in Commerce. 
Curzon touched all branches of Indian education. The immediate 
result of the university Act of 1904 was to reduce the number of affiliated 
college which in 1902 stood at 192 for British India; It rose again to 207 in 
1922.^ ^ This gave'a new life for higher Education in India. 
The university Bill was described as a deadly slow to higher 
education. Curzon was accused of having sounded the death knell to higher 
education in India. The Daily Hitavadi (29"" March 1904) pictured in a 
cartoon a dead body' representing higher education being carried by students 
and teachers, the cause of it death being Curzon's education policy. It was 
feared that the cost of education would increase and if the university Bill 
were pared into law it would lead to the abolition of private colleges, 
particularly Mujfasil colleges. Despite all this, university Bill was passed.'^ 
" Ibid, p - 1 3 . 
Chaudhary P.C. Roy, op.cit. p - 494. 
Shreedhar Pandey, op.cit. p - 18. 
Basu, Apama, op.cit. p - 25. 
^''lbid,pp-22-23. 
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Even So, in Bihar tiie number of colleges remained static during the 
early years of 20'*^  century. In the beginning of this century there was 11 
govt, 7 aided and 25 unaided colleges with 1 municipal college working in 
Bengal. In Bengal the number of Students attending Arts College grew 7,204 
to 7,868 and the share of Bihar in growth of higher education was 
err 
negligible. 
On 19'*^  May 1913, however the state appointed a committee of 16^ '' 
members with R. Nathan as the president to chalk out a plan for the 
establishment of a university at or near Patna.^ ^ The Patna university Act 
came into force on 1^ ' October 1917 and J.G. Jennings was appointed as the 
first vice-Chancellor.^^ 
After the establishment of the university in the province the number of 
Students went on increasing. But till 1937 only two more colleges came into 
existence. The Nalanda College established at Bihar sharif in July 1920. In 
1926 Intermediate classes were started in Ranchi Zila Schools. By 1937 the 
total number of Bihari students rose to 3620. The expenditure of this College 
was Rs. 10,51,947 during 1937.^ ° 
" Shreedhar, Pandey, op.cit. pp - 23-24. 
'* Dr. Datta, Kali Kinkar, op.cit. pp -417-418. 
' 'lbid,pp-418-419. 
* Dr. Datta, Kali Kankar, op. cit. 419. 
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In March 1932, the Patna University Act was amended. The Patna 
university became a federal topic, subject to federal legislating. The govt. 
appointed a committee to report on the progress of education in Bihar and to 
prepare a Scheme for its expansion and intensification. Prof K.T. Shah as 
the chairman of the committee. The other members of the committee were 
Dr. Sachchidanand Sinha (Vice-Chancellor of Patna University) Dr. 
Rajendra Prasad, Prof. H.B. Batheja, Dr. Zakir Hussain, Ghulam Saiyidain, 
Dr. K.D. Nag, Acharya Badrinath Verma, Prof. Amamath Jha, B. Mukherji 
and the principal of Patna Science College.^' 
In 1938-39, two new colleges came up namely the chandradhari 
Mithila College at Darbhanga and Rajendra College at Chapra. By 1942 the 
number of colleges for male rose to 14. The Arts Colleges for females also 
came into existence in 1941. 
Indian revolutionary movement also made a deep penetration among 
the college students. In 1946 the number of colleges for males was 18 with 
10,096 Students in the two women's colleges in the same year was 240. 
Since the independence of the country in 1947 the number of colleges 
had gone on increasing rapidly.^ ^ 
*•' Ibid, pp-419-420. 
'^Mbid,p-420. 
" Ibid, pp-420-421 
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In Patna College, 31^' March 1874, there were 92 students out of 
which 48 were Biharies and 42 were Bengalis. As stated earlier that there 
were thirty three students took the first Arts examination but only 18 came 
out successful 7 appeared at B.A. examination and 3 graduated. Even in 
1912 the total number of colleges students in the whole of Bihar was 1115 
and there was not a single women among them.^ "* 
The need for a college for women in Patna was keenly felt at this 
time. In 1940, at the invitation of his lordship the Rt. Rev. Bernard, J. 
Sullivan S.J. Bishop of Patna and others proposed to start such a college, the 
first women college at Patna.^ ^ 
By the close of 19 century there was one govt and five unaided 
colleges in Bihar with a total number of 776 on the roll. The largest number 
of student (263) was in the B.N. college followed by the Patna College (205) 
T.N.J. College 176, D.J. College (70) and G.B.B. College (65) there was a 
decline in the number of students in all the other colleges including the B.N. 
College. (Table 1.) given in the Appendix will show the variation in the 
number of students from 1896 to 1900 in different College of Bihar. In Patna 
College there was 193 Students in the year 1896 while highest number of 
"" ibid .p- l . 
" Ibid, p - 2 0 . 
Pandey Shreedhar op. cit pp - 24-25. 
^ Ibid, pp-415-417. 
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Students was from B.N. College in the year 1900 and least was from 
Bhumihar Brahman College i.e. 65 in same year. (Table 2) given the 
appendix is showing the variation in number of Students in different 
Colleges during 1902 to 1905. From this table its is clear that in B.B. 
colleges (Monghyr) had highest number of students in the year 1905 
followed by B.N. college (Bankipur) 180 students. 
Patna College give birth to many Colleges and thus, this college can 
be regarded "as a nucleus of municipal and social organizations of modern 
Bihar, and described next to Presidency college in 1905.^ ^ 
Creation of Patna University 
The foundation of the Premier and pioneer institution of higher 
education called the Patna college, opened a new beginning in the history of 
modem Bihar. This College played a highly significant role in new 
awakening of 19' century and gave birth to many college in Bihar, the law 
college, the Engineering college, the science college and Prince of Wales 
Medical College (PWMC).^ ^ 
The first University of Bihar was the creation of Patna University in 
1916-1917. After the separation of the province of Bihar and Orissa from 
*^  Shreedhar, Pandey, op.cit p - 5,26 
Ahmad, Qeyamuddin, op.cit. p - 96. 
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Bengal a strong pressure was generated of the creation of university for the 
new province by the local people. A committee was committed by the 
government to prepare a scheme for the new University.^^ 
The constitution of this Patna University committee was seriously 
criticized by the various journals of Bihar & Bengal. The Biharee wrote, "it 
is absolutely necessary that along with educational experts, leading public 
men should be associated with the committee appointed to discuss the 
question of higher & technical education in this province ...J^ 
The Daily Bharat Mitra of Calcutta observed that the committee had 
in fact only a few educational as its members and urged for including the 
addition of Sahityacharya Pandit Ramavtar Sharma, M.A., Dr. Gangenatha 
Jha and Sir Gurudas Banerjee.^' 
The Ijtihad a Bihari Urdu Journal regretted the absence of the 
University Committee of some of the most competent Muslims of Bihar. 
There must be at least 4-5 Musalman members and this could be done by 
decreasing the no of European members, and this could be done by 
decreasing the no of European members. ^ ^ 
*' Jha, Hetukar, op.cit. p - 54. 
™ Ibid, p - 5 5 . 
" Ibid, p-55-56. 
Pandit, Ramvatar Sharma was the first Bihari Scholar to Shine in the Patna College. Ahmed Qeyamuddin. 
op.cit. p - 107. 
' ' Ib id ,p-57 . 
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In spite of the several criticisms, Patna University committee worked 
on its lines and submitted a scheme in 1914. The bill for this university was 
introduced to the Legislative Council by Sir Sankaran Nair. ' The bill was 
discussed by prominent leaders, for example, Pt. Madan Mohan Malavia 
spoke the following: it has been said that the senate will be merely an 
advisory body: that the resolutions of the senate will not be binding on the 
syndicate .... The proposal to make syndicate practically independent of the 
senate us, therefore, retrograde and objectionable.^ After all apposition, bill 
was passed and the bill gained power from the senate The Patna University. 
Came into existence in the year 1917 and became the first university in 
Bihar.^ ^ 
" Ibid, p - 58 
''* Ahmad, Qeyamuddin, op.cit. p - 101. 
'^  Jha, Hetukar, op.cit. p - 64. 
«? 
i^ 
if 
«? 
I? 
.f 
.f 
I? 
.t" 
.f 
I?-
;? 
.f 
iT 
• f 
.T 
I?-
:? 
:? 
<? 
. f 
:? 
s 
.f 
.•? 
I 
I 
:? 
E 
Chapter - IV 
'^^^^^^;^iif(^^^;^^^^^^i^i^^^i^^i!f!!t!^ff;^i^i^!i:;^ist!f!;:!f «'»I* I** 
I * «"• «> 
, f 
.f 
I?-
«r 
«?-
I?-
if 
if 
if |f 
if 
if 
if |f |f 
if 
if 
if 
if 
if 
if 
if 
if 
if |f |f 
if 
if 
if 
if 
if |f 
if 
if 
if 
if 
if 
if 
if 
if 
if 
if |f 
if 
if 
if 
if 
if 
if 
if 
,f 
if 
•.f|f|f 
CHAPTER-IV 76 
Participation of Women in Higher 
Education 
''Education is aecessofy for women, MO douGt, 
But Cat tAcHi 'angCes' in tfia Aouso, not gociaC gadaOonts/ 
(Akbar Allahabadi, as quoted in Mazhar Ali Adib, Khatun-i-Khana (front Piece))' 
Female education was the subject of constant discussion in colonial 
rule. As we trace the growth of women's education in India it may be 
observed that women and education were not strangers to each other since in 
the early times instead they shared a close relationship. To understand the 
development of education for India women it is important to concentrate 
primarily on the 20* century, period when education for women was not 
unknown but it was shrouded. 
It was in the midst of extreme defiance that the company debated its 
plan towards women's education. Restrain but also conviction that women 
should be educated marked the colonial policy towards women's education. 
' At one of the Madarsa's prize distribution ceremony in the early 1930's a student recited a verse (Nazm) 
by Akbar Allahbadi in favour of women's education. 
Minault, Gail, Secluded scholars (women's education and Muslim social Reforms in colonial India, oxford 
University Press, New Delhi, 1981., p - 253. 
Bhargava, Meena, Datta, Kaiyani, Women Education and politics, The women's Movement and Delhi, 
INDRAPRASHTA COLLEGE, Oxford University Press, Mew Delhi, p - 12 
Mbid, p - 1 . 
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Company officials such as Mounstuart, Elphinstone and Lord Dalhousie 
argued that the "difficision of knowledge" among women and many of the 
social evils which degraded the condition of women in India. Lord 
Dalhousie, who in favour of extending frank and cordial Government 
support of female education in India, paid Rs. 8,000 a year out of his own 
pocket for five years after Mr. Bethune's death in 1851 .^  
The Education of women was becoming a prime concern of men, 
though the majority was still opposed to higher education for women. The 
journal, Mihir o Sudhakar, pithily articulated the majority sentiment:*' 
Education for women is desirable, certainly, but it needs to be kept within 
certain prescribed norms, For example, women must be able to read the 
Koran Sharif, and they schould also be familiar with the Urdu and the 
Begali language. Knowledge of Urdu will make it possible for them to study 
the essential religious texts to assimilate the teachings of Islam, and also to 
be able to follow faithfully the dictates of the Shariah. On the other hand, 
certain selected Bengali books, like Lalana Suhrid, will tell how to bring up 
Datta, K. Education and social amelioration, Patna, law Press, Bihar, 1936, p - 38. ^ -VJ51? 
' Datta, Kali Kinkar, Social History ofMadern India, Mac Millon Company of India ltd. Delhi, 1945, p -
152. 
* Ray, Bharati, Early Feminists of colonial India Sarla Devi, Chandharani and Rokaya Sakhawat Husain, 
Oxford university Press, New Delhi, 2002, p - 55. 
CHAPTER-IV 78 
children as well as of their obligations to their elders. That is about all that 
women need to learn. We do not favour higher education for women. 
Sir Charles Wood's Despatch of 1854 observed: ''The importance of 
female education in India cannot be overrated, and we have observed with 
pleasure the evidence which is now afforded of an increased desire on the 
part of the natives of India to give a good education to their daughters. By 
this means afar greater proportional impulse is imparted to the educational 
and moral tone of the people than by the education of men. We have already 
observed that schools for females are included among those to which grants-
in-aid may be given and we cannot refrain from expressing our cordial 
sympathy with the efforts which are being made in the direction.^" Soon Rs. 
5,000 were assigned by the Government as a grant for girls schools in 
Bengal.^ 
Social evils and hindrances in female education 
Nearly 2,000 yrs from 200 B.C. to 1800 A.D. the position of women 
slowly destroyed. The forbidden of re-marriage, the spread of Purdah and 
the increased prevalence of polygamy made women's position bad.'" 
Ahmad, Wakil, Unish Shataker Bangali Mussalmaner Chinta Chetanar Dharma (The thoughts of the 
Bengali Muslim in the nineteenth Century), Dhaka, 1983 vol. 2, p - 132. 
* Datta, Kali Kinkar, op.cit. p - 153. 
J^bid, 
Dr. Gohi, Rajeev Kumar, Social and Economic History of India, Damini Garg, New Delhi, 2007, p - 14. 
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The great social variation in the degradation in the status of women 
was practice of sati. It was manly in Rajputana, Bengal and others part of 
Northern India. The legalizing act of widow-re-marriage was passed on 13"" 
July 1856, Lord William Bentinck passed an act for the suppression of Sati 
through the British territories." 
In moral terms, Islam places two sexes in a position of equality before 
God, although in social terms, women are subordinate to men. The holy 
Quran emphasizes the just treatment of women, prohibits female infanticide, 
and provides legal protection for women in matters like inheritance and 
divorce.'^ 
Other social observation were Purdah and caste system which were 
responsible for the non-existence of girls school. As a matter of fact of 
education, whether of female or male, was more a private affair than a 
Public concerns in this country.'" Question of educating Muslim women was 
another question. Many writing about the programme for women's 
education draw upon Islamic intellectual tradition.''* The leading religious 
and literary figure emerged in the last decade of 19'^ Century. This reform 
" Ibid, p - 4 9 . 
Datta, K. Education and Social amelioration, Patna Law Press, Bihar, 1936, p - 67 
' Ray, Bharti, op.cit. p - 43. 
Prasad, Ram, Chandra, Bihar - The land and the people. Directions National Book Trust New Delhi 
1983, pp-28-29. 
"* Minault, Gail, op.cit. pp - 89. 
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was led by great Muslim reformer and educationlist of 19* Century, Sir 
Syed Ahmad Khan.'^ The richness which has crept in Muslim society after 
1857 revolt had greatly influenced his mind that the lot of Muslim society 
could only be resurrected by imparting higher education among Muslims. 
His main aim was to educate folk of the society and Dr. Sir Ziauddin Ahmad 
can be reckoned as next to Sir Syed Ahmad in spread of education among 
Muslim who owe him a profound sense of gratitude.'^ 
Growth of Education amons women of Bihar 
The Christian Missionaries were very active in the education of girls 
in Patna. Up to beginning of the nineteenth Century there was no separate 
Public institution for the education of girls.'^ In Bhagalpur some women of 
the Brahman and other higher caste could understand the meaning of 
Ramayana of Tulsidas. In Pumea there was about twenty women who could 
'^  Sir Syed Ahmad Khan was great educationalist and founder of M.A.O.College. He was bom in Delhi, he 
began his career in the service of the British in India and rose to the rank of a subordinate judge. He had a 
deep appreciation of the values of Western culture devoted himself to the task of propagating English 
education among the Indian Muslims. He founded the Muhammedan Anglo-Oriental College inAligarh in 
1875. In 1920 the College wa raised to the status of a university, called the Aligarh Muslim University. 
'* MinauJt Gail and David /eJyveJd, Campaign for Muslim University 1898-1929, Modern Asian Studies 
Vol. 18, No. 2, 1974, pp - 145-189. 
Shah Y, Higher Education and politics in Colonial India, A studies of Aligarh Muslim University, 1875-
1920, Rannaisance, New Delhi, 1996, pp - 26-27. 
" Sinha, Ranjan, Aspects of Society and Economy of Bihar J 765-1856, Janaki Prakashan, New Delhi, 1989, 
p -123 . 
'* Ibid, p-122. 
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write & read letters. In Patna and Gay a, a few women of Brahmana, 
Kashtaiya and Kayastha caste could read and write. 
The credit for the setting up of girls school in modem lines in Bihar 
goes to local educated Bengalis and some of the cultural association of 
Calcutta.^ ^ Keshab Chandra sen stated his Brahmo Sabha in April 1863, the 
Brahamo youths of Bhagalpur in Bihar were inspired by Ramtanu Lahiri and 
had started a movement for the emancipation and education of women and at 
the beginning of 1863, organized the Bhagalpur Mahila Samiti as the first 
women's Sabha in Bengal in Bihar. In 1867 the first girl's school was 
established by the Bengalis community with the active co-operation of Mc. 
Cradle the principal of Patna College. The first girls schools in Bihar was 
Mokashada Balika Vidyalaya and this was started by Indians at Bhagalpur in 
Jan. 1868 through the efforts of Dr. Krishnanadhan Ghos and a bond of 
some other Brahmo young man.^' In Jan. 1868, the secretary of the Bengal 
Social Science Associadon (BSCA), Calcutta addressed a letter to the 
commission of Patna division to enquire, about the state of female education 
in Bihar, The reply of the Commissioner reveals that fill August of 1868, 
" Ibid, p -123 . 
^^  Ibid, P-124. 
Dr. Datta, Kali Kinkar, The Comprehensive History of Bihar vol II, part II, Kashi Prasad Jayaswal 
Research Institute, Patna, pp - AA\AA1. 
' ' Datta, Kali Kinkar, op.cit. p p - 167-168. 
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there was only two girl student at Patna. There were no girls' school in Bihar 
in the late sixties of the 19'*' century, excepting those of the Christian 
missions. Buchanan in his annual report on education in Bihar for the year 
1866-67 the inspector of schools for the North West or Bihar division 
admitted that he had not encouraged the establishment of girls school in his 
divisions. According to the old Gazetteer in 1891, only one female was 
literate among a thousand and in 1901 only two females were found per 
thousand. (District Gazetteer of Bhagalpur by J. Byrne (1911)).^^ 
In Bihar, though general arrangements in favour of girls' education 
had not grown up in the middle of the nineteenth century, arrangements of 
other kinds were prevalent, Croft wrote in 1875-76: "The genuine desire (or 
reluctance) of the people about education of girls is shown by the number at 
school in boys pathsalas, about a dozen in every district, except Patna and 
Champaran. In Patna, however, there is some female education which does 
not appear on the returns. A tailor at Dinapore teachers ten Mussalman 
girls as he sits at work. At Lai, near the Bihta Railway station, an old 
woman teaches 30 or 40 girls Hindi. The people of that part are the most 
advanced in the district, and the Deputy and Sub-Inspector are convinced 
" Jha, P.N., Pandey, Shreedhar Narayan, Researches in Univesity Education in Bihar (Educational and 
Social Changes in Bihar) 1900-1921, Ideological Publisher & Bookshellor, Patna Bihar, 1975, pp - 7-8. 
Chaudhary, P.C. Roy, Bihar District Gazzetteer, Bhagalpur, The Superintendent secretariat Press Bihar 
1962, pp-484-485 
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that 30 per cent of the women of the Kayastha, Rajput, Brahmana, and 
baniya castes have some education; a few even read the Ramayana. In Gaya 
some rich men teach their daughters to sign their names; some year ago a 
girl from Deo in this district passed the Vernacular scholarship 
examination. In Champaran many of the Kurmis about Bettiah (mostly 
servants of the Raj) teach their girls Kaithi, and even reading as far as the 
Ramayana; they have applied for a school, which will be opened. A 
khidmutgar at Bettiah teaches 12 girls Hindi, Persian, the multiplication 
table, cooking and basket-making.^'^ 
The opening of the Bankipore Girl's High School, Patna, in 1892, by 
Shrimati Aghore Kamini Devi was a highly significant event in the history 
of female education in Bihar and gave a great impetus to it.^ ^ 
By the beginning of the twentieth century interest in female education 
was increasing, and there was a demand for trained Indian women teachers 
because of extension of the scheme for appointments of Hindu or 
Mohammedan ladies to work as peripatetic female teachers. This was 
advocate in view of the wide prevalence of purdah. Miss Brook, the 
"^' Datta, Kali Kinkar, op.cit p - 178. 
'Mbid,p-179. 
Shrimati Agiiore Kamini Devi, was the mother of famous chief Minister of Bengal, Dr. B.C. Roy did much 
for female education at patna and her memory is cherished here with feeling of reverence by the citizens of 
Bihar, Kali Kinkar Datta, op.cit. p - 169. 
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Inspectress of Schools, observed in 1904-1905.^^ "/ found from visiting 
zenanas and from the expression of native opinion that there was no 
prejudice against any relaxation of the purdah system for high caste girls. In 
support of this is the fact that recently a meeting was held at Muzaffarpur of 
the more educated classes, with a view to opening a strictly purdah system 
school for Hindus. In some parts of these districts, education would be 
welcome, if it did not bring with it the presence of male officials. What is 
needed is a great extension of the zenana system of teaching for higher 
classes as a preliminary step to schools, and for lower class girls strictly 
purdah schools. These would of necessity have to be wholly inspected by 
women.^^" 
In 1879 the Syndicate of the University permitted Chandramukhi 
Basu to appear at the First Arts Examination of 1879 or of any subsequent 
year. It was in the year 1882, the year of the Silver Jubilee of the University 
of Calcutta, that two women candidates-Chandramukhi Basu^^ and 
'* Ibid, p-179. 
*^ Chandramukhi Basu (1860-1944) A Bengali Christian, she shared the honour with Kadambini Ganguli of 
becoming the first female graduate of Calcutta University in 1883, and passed her MA in 1884. Appointed 
first as Assistant Superintendent of Bethune College, she became a professor, and then the first Principal of 
the College in 1888 when the collegiate section was separated from the school. She retired in 1901. She 
married a Kashmiri Pandit, Kesharananda Mamagayen, (Ray, Bharati op.cit. p - 142). 
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Kadambini Ganguli^ '^ , passed the B A. Examination of the University and 
both were allowed to take their B.A. Degrees at the Annual Convocation of 
1883. The Vice-Chancellor, H.G. Reynolds, described this significant event 
in the following words 
The most remarkable event, however, of the year, the event which will 
make the Convocation of today a land-mark in the educational history of 
India, is that of which I have now to speak. I refer... to the two students of 
the Bethune School as Graduates in arts of this Unversity. One of these has 
been a pupil of the Bethune School during the whole of her college course; 
the other has studied partly at the Bethune School. For myself personally 
connected... with the Bethune School... it is a subject of peculiar satisfaction 
that I am privileged to preside today at the admission of these ladies to the 
degrees they have so honourably won. I congratulate them on their success; 
I congratulate the University on their incorporation among its graduates; 
more than all I congratulate the women of India, of whom they are the 
representatives and the pioneers.^' 
Kadambini Ganguly (1861-1923), She was one of the first women graduates of Calcutta University in 
1883, and entered medical college in 1884, becoming the first female medical student, but was unable to 
secure a medical degree because she failed in the paper on medicine. She went to Britain in 1892 for further 
training, worked for a while in Lady Dufferin Hospital, and later took to private practice. She married 
Brahmo leader and educationist, Dwarakanath Ganguly. She was also one of the first female delegates to 
the Congress session in Bombay, (Ray, Bharati, op.cit. p - 144). 
^° Datta, Kali Kinkar, op.cit, p - 171. 
^'Ibid, p -171 . 
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Speaking to the Indian Social Conference at Calcutta in 1906, Sarojini 
Naidu said: The word education is the most misunderstood word in any 
language . . . The instruction being merely the accumulation of knowledge 
might, indeed, lend itself to conventional definition, but education is an 
immeasurable, beautiful, indispensable atmosphere in which we live and 
move and have our being. Does one man dare to deprive another of his 
birthright to God's pure air which nourishes his body?. .. How then shall a 
man daretance of liberty and life? Your fathers, in depriving your mothers of 
that immemorial birthright have robbed you, their sons, of your Just 
inheritance. Therefore, I charge you, restore to your women their ancient 
rights, for, as 1 have said, it is we, and not you, who are the real nation-
builders, and without our active co-operation at ail points of progress all 
your Congresses and Conferences are in vain. Educate your women and the 
nation will take care of itself, for it is as true today as it was yesterday and 
will be to the end of human life that the hand that rocks the cradle rules the 
world.^^ 
It was in the year 1909 that Badshah Nawab Razvi Training college 
was established for the mistress at Patna. Miss Parson of the Indian 
' Kumar, Radha, The History of doing (An illustrated account of Movement, for women's Rights and 
Feminism in India, 1800-1990, New Delhi, 1993, p -50. 
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Educational service (lES) was appointed the first lady principal in the 
college. This college was reported to have done remarkable work among the 
Pardanshin women in Patna city. Twenty additional scholarship were 
created for college education. 
Another contribution was by Rokeya Sakhawat, who was a native of 
Bhagalpur in Bihar but she left Bihar in 1910. She started a girl's school in 
Bhagalpur and than she moved to Bengal.^'' Rokaya's ultimate goal of a 
women's life and education was to rise above existing degradation and be 
able to hold her head higher and tread the men's world as an equal. She 
implicated the ideas through opening a school first in Patna. The school was 
an Urdu Medium one but Rokaya tried to set up a Bengal Medium section."'^  
She started school without any personal experience of the system of school 
education but she gathered knowledge by borrowing ideas from the 
Brahmos. She also founded the Anjuman-i-Khawatin-i-Islam an organization 
of Muslim women in 1914."'^  
" Dr. Datta Kali Kinkar, op.cit., p - 447 
^^  Ray, Bharati, op.cit. p - 26. 
Despite, Rokaya's efforts as late as 1927, out of 114 girls in the school, only two were Bengali speaking. 
This shows that the Muslim elite of Calcutta belonged to the aristocracy, as the new profeesional middle 
class, favoured a pan - Islamic, pro-Urdu Culture, Rokaya, however, continued to write in Bengali and 
tried to promote Bengali in her school. Ray, Bharati, op.cit. p - 133. 
*^ Ray, Bharati, op.cit. p - 26. 
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Rokaya was far sharper in her views regarding women's 
backwardness vis-a-vis men. She had two principal premises for her thesis. 
One was that women were used by men and were willing collaborators in 
their own oppression. The second was that men and women constituted two 
equal parts of society. Hence, if one was weak the other could not thrive. On 
these two premises her perception and actions rested. She believed that 
progress in society depended on the joint contribution of men and women 
alike, not only on those of men. Women constituted half the population; if 
they were left behind, how could society progress? In a satirical description 
to drive home the point, she wrote''^ Imagine you are standing in front of a 
full view mirror reflecting your image from your head down to your feet. The 
right half of your body is that of an man and the left of a women. Your right 
arm is about thirty inches long and muscular, your left arm just twenty four 
inches long and slender. Your right hand shoulder is five feet in height, and 
the left only four feet, so you cannot stand straight and your head inclines to 
the left. Your right ear is as large as that of an elephant and your left ear is 
long like a donkey's. Now watch, watch carefully! If you do the cart is larger 
(the husband) than the other (the wife), then the cart can hardly move 
" Ibid, p - 6 0 . 
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forward. It -will go round and round at the same spot. This is precisely the 
condition of us Indians; we are hardly able to press forward.^^ 
Rokaya was not only the only among Muslim women to work for 
fellow women. For the promotion of women's education, Nawab 
Fazzuninesa Chaudharani,'*'^  Khawaja Akhtar Bano"*' and other also did 
pioneering work. 
On 8**^  June 1914 the government appointed a committee to examine 
the awhile question of female education in the province. The committee was 
not opposed to co-education, but it favoured the establishment of a separate 
girls school."*^  
The path to higher education for women, at least till the first quarter of 
the twentieth century had remained theory. However Missionaries and 
^^ibid, 
Geraldire, Forbes, The New Cambridge History of India IV.2 women in Modern India Foundation Books 
ltd., New Delhi, 1996, pp - 32-35. 
^' Ray, Bharati, op.cit. p - 107. 
"" Faizunnessa Chaudhurani, Nawab (1847-1905), A zamindar of Paschimgaon in Comilla district, she 
administered land and property after the death of her father, worked for social welfare, and received the 
title Nawab from Queen Victoria. Proficient in Arabic, Persian, and Sanskrit, She was the pioneer of 
Muslim women's education in Bengal. She set up a school which later became Faizunnesa Degree College. 
She also founded, at her own expense, eleven primary schools, a middle English school, and a Sanskrit tol 
at her own home. She was a member of Sakhi Samiti founde by Swarnakumari Devi. Her personal life was 
however unhappy because her co-wife dominated their husband. Her semi-autobiographical work, Rup 
Jalal, was published from Dhaka in 1876. (Ray, Bharati, op.cit. p - 144). 
•" Khujasta Akhtar Banu Suhrawardy (1874-1919), A highly educated lady, she translated several novels 
from Urdu into Bengali, and founded the Suhrawardiya Girls' School in Calcutta in 1909. (Ray, Bharati 
op.cit. p-147). 
*^ Dr. Datta, Kali Kinkar, op.cit, p - 447, 
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Bengali social reformer such as Vidyasagar, Raja Ram Mohan Roy^', 
Aurobindo Ghosh, Bankim Chandra Chattopadhyay, Dwarkanath Tagore, 
Keshab Chandra Sen'*'', Rabinadranath Tagore''^  and others encouraged 
female education.'*^ 
Women also came forward and took active part in education and 
encouraged female education. In this regard name of leading female 
educationalist like Mrs. Aghore Kamini Devi"*^ , Begum Rokaya Sukhawat 
Hossain'* ,^ Sarala Devi Ghoshaf^, 
Rassundari Devi^°, Annie Besant^' and others, cannot be wiped off 
from the history of education among the women of Bihar and Bengal. 
•*' Rammohan Roy, Raja (1772-1833), An extremely erudite scholar of philosophy and religious studies, 
proficient in Arabic, Persian, English and Bengali, he founded Atmiya Sabha in 1815, (Ray, Bharati, op.cit. 
p - 50). 
'•'* Keshab Chandra Sen (1838-84), Educated in Hindu College, he joined the Brahmo Samaj in 1857 and 
rose to be a reputed Brahmo leader, (Ray, Bharati, op.cit. pp - 146-147). 
^^ Rabindranath Tagore (186!-1941), Son of Debendranath Tagore, he was a renowned literatteur, 
philosopher, artist, and educationist, (Ray, Bharati, op.cit. 150). 
"** Bharga Meena, Daua, Kalyani, op.cit. p - 38. 
•^  Shreemati Aghore Kamini Devi, Opened Bakipore Girl's High School at Patna in 1892. 
'*' Begum Rokeya Sakhawat Hossain (She began an institution for Muslims girls in the district town of 
Bhagalpur, Bihar in (1909). She opened Sakhawat Memorial Girl's school in 1911 in Calcutta. 
•*' Sarala Devi Ghoshal Later Chaudharani (1872-1946) She studied at Bethune school and was awarde the 
Padmabati model in her B.A. by Calcutta university. She organized the Bharat Stri Mandal in 1910 for 
women's science and perhaps it was the first women's organization in the country. 
°^ Rasasundari Devi (1809-99) Born in Pabna, she was married at the age of twelve, and went to live m 
Ramdiya village in Faidpur district. She taught herself to read, learned how to write from her son, and 
published autobiography entitled AmarJiban in 1868. 
' Bethune purchased five hundred copies of Tarasankar Sharma's prize book on female education for 
distribution to the girls in the Mofussil areas and to others interested in female education. As President of 
the Council of Education, Bethune visited different centres of education in the districts of Bengal and also 
attended prize distribution ceremonies at the Hindu College, Dacca College, the Krishnanagar College, the 
Hugh College and the Patna College. 
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/. Role of Christian Missionaries, 
Zamindars and Native Princes in srowth of 
hisher Education in Bihar 
The history of modem education in India begins in the nineteenth 
century with the policies adopted by the east India Company Government in 
response to pressure to include education as the company's moral 
responsibility. This pressure was generated both directly and indirectly by 
the missionaries, some private organization and such individuals as those 
who were responsible for introducing a form of education different from the 
indigenous system that prevailed in this country.' 
The Christian Padres, mission and churches of different religions 
orders and denomination have done much better for the Education. 
Missionary effort for propagating the Gospel started from the 
seventeenth century. In a dispatch of 1659, one finds that "the court of 
Directors had declared their earnest desire by all possible means to 
Jha, Hetukar, Colonial context of Higher education in India, Usha Publication, New Delhi, 1985- p - 19, 
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propagate the Gospel. (Revd). Swartz, whose name is still remembered as a 
pioneer of education. 
Three features regarding the education work of the missionaries 
deserves special notice. Firstly it must be remembered that education was 
never the main object of the missionaries. They aimed at conversion and 
were obliged to take up educational work in order to meet the needs of the 
converted population and more especially to train up Indian assistants for 
their proselytizing activities. Secondly the importance which the early 
missionaries attached to the study of modem Indian languages deserves 
special mansion. They had to work among the lowest classes of society. 
Who could not understand any language except their own. Hence the 
missionaries study the Indian languages, prepared dictionaries, wrote books 
on grammar and translated the Bible into them. Thirdly, the missionaries did 
extremely valuable pioneer work in the field of the education of women. 
This was done through three types of activities: 
1. opening a day schools for Indian girls 
2. establishment of orphan homes. 
3. Domestic instruction or Zenana education in the families of the 
middle and higher classes.^ 
Mbid, p - 1 9 . 
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The "Education clause" was started in the Act of 1813" and this 
charter Act eradicated all the restriction on the entry of missionaries to India. 
As on outcome of this measure, old missionary societies enhanced their 
activities and they were inspired by some great visionaries like carey, Duff, 
Wilson, Marshman, Ward and others.^ Many missions schools were set up 
all over the country and notable amongst these institution were the Baptist 
Mansion college serampore 1818, the Bishop's college Calcutta, (1820) the 
present Scottish church college, Calcutta (1830) Wilson college, Bombay 
(1832).^ 
During the first thirty years i.e. upto 1880, Christian missions were the 
only private agency in the field and govt, did not have the courage to entrust 
the work of education to Christian missions whose primary aim was to 
secure converts to Christianity. Christian missions did not get much or full 
measure of govt support inspite they continued to be the most favoured non-
govt agency in the field of education. 
' Nurullah, Syed & Naik, J.P (Ed). A Student's History of education in India (1800-1947) 1 S S S D Press, 
Calcutta, p - 96. 
' Ibid, p -24 . 
Dr. Gohit Rajeev Kumar, Social & Economic History of Modern India, Damini Garg, New Delhi 2007 p -
77 
Seth, Sanjay, The Western Education of Colonial India, Oxford University Press, New Delhi, 2008 p -
49. 
Dr. Gohit, Rajeev Kumar, op cit p - 77 
' Ibid, p - 95 
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Inspite of the fact that Christian Missionaries opened their first 
establishment in Patna city in the 18 century, it appears that Patna did not 
get only impact of the European renaissance in respect of English Education 
and it was not earlier then the middle of the IP"" century that Bihar made a 
modest beginning in English education.^ 
The first attempt to impart higher education in Bihar was made by the 
middle of 19 century. There was little response to higher education among 
the people of Bihar but slowly and gradually thrust to get education was 
wiped off.^  Christians missions and government missionary collaboration 
raised the level of education among the of tribal people of Bihar. E.T. Dalton 
who himself was the patron of the Christian tribal's and well wisher of 
tribal's in general did great in spreading the education.'" In the post 1857 
year in north Bihar and Bengal, the involvement of leading missionary like 
James Long's name can not be forgotten." Work was carried out by German 
mission.'^ The Roman Catholic Mission was the earliest Christian mission to 
enter Bihar. Patna was its headquarter and it is oldest unit of Roman catholic 
Kumar, N. Image of Patna, A supplement of Patna Distt. Gazzeettar, Govt, of Bihar, Patna. 
' Pandey, Shreedhar, Education & Social Changes in Bihar, Ideological Publisher & Bookseller Delhi 
1975, p - 5 . 
'° Ibid, pp-137-138. 
" Ibid, p-138. 
'^  Pandey, Shreedhar, op.cit. p - 12. 
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Church in Bihar.'"^ There was remarkable increase in the number of 
christions during the last decade of the 19 Century. In Ranchi, Christian 
numbered 1,24, 958 at the end of 19* century whereas lOyrs before this 
there were only 75,693 Christians.' 
German Lutherans was the first missionary to work in Ranchi district 
while Jesuit mission was the third to reach Ranchi and made drastic 
progress.'^ This missions came to Ranchi and Santhal Pargana to preach 
gospel and make converts. But they found themselves to do something about 
what they saw as the adivadis material and moral problem. To solve these 
problem, the missions especially active in opening dispensaries and 
schools.'^ 
There are many Christian missions and churches of different 
denominations exist in Bihar and with their effort, there was rapid progress 
in the field of education in the remote areas of Bihar particularly in the 
regions of Chota-Nagpur.'^ 
'^  Ibid, p - 1 3 . 
" 'Ibid,p-12. 
Mac dougal, John, Land or Religion? The Sardar and Kherwar Movement in Bihar 1858-1895, Manohar 
Publications, New Delhi, p - 185. 
'* Ibid, p-200. 
" Chaudhary P.C. Roy, Bihar District Gazeetter, Santhal Paragna, The Secretariat Press Bihar Patna 
1985, p-589-590. 
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In Bihar, mainly the Gangetic region first attracted the attention of the 
missionaries and in this regard many high caste and educated Hindus were 
converted to Christianity, in Bengal.'^ 
The Roman catholic Mission was the earliest Christian Mission to 
enter Bihar. In the year 1846, Bishop Anastasias Hartmann was given the 
charge of Patna-Bettiah sector of the Mission in North India and later on 
Bishop Hartmam assisted by four priests took the charge.'^ He realized the 
crying need of education in Bihar. In the year 1849 with the help of Judge 
R.S. Loughnam of Patna, secured five acres of land at Bankipore and after 
that he laid the foundation of first chapel on 23"* September 1849.^ ° 
The oldest Missionary school in Bihar was St. Joseph's High School 
at Bankipur opened in 1853 and the second school was St. Michael's High 
Schools situated between Bankipur and Dinapur.^' In the year 1853, St 
Joseph's convent school was established with the help of two sisters. Bishop 
Tosi, who was the immediate successor Hartman of Bishop treatment made 
Dr. Datta, Kali Kankar, The Comprehensive History of Bihar, Kashi Prasad Jayswal Institute, Patna, 
1976,p-
"Ibid.p 
"^Ibid 
'^ Ibid 
110. 
-112. 
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some improvements by opening mission school at Bettiah a place in chota 
Nagpur region.^ ^ 
After 1870, the educational infrastructure expanded phenomenally as 
the society for the propagation of the Gospal and the Belgian Jesuits joined 
the Germans in missionary work among the tribal's. Work carried out by 
German missions was chiefly educated. Free Church of Scotland a branch of 
its Santhal mission at Pachamba near Giridih in 1871 was set up. Dublin 
University missionary was established at Hazaribagh in 1872 maintained a 
high schools and first Arts colleges.^ "* 
In 1872, first class school was opened at Bankipore. Father 
Alexander, O.C, a middle school was erected and the charge was given to 
sisters of St. Clare. In 1883 a school was founded for santhal Children at 
Monghyr District. 
In 1897, at Latonah in Saharsa District a school was opened. A place 
in Beltiah (Ram Nagar) a school was opened for Tharu children. Father 
Florian, O.C. in 1900 founded a school at Chainpatia.^^ 
^^  Ibid, p -113 . 
^' Shreedhar Pandey op.cit. p - 146. 
^^  Ibid, p -14 . 
^' Dr. Datta, Kali Kankar, op.cit. p - 1 \3 . 
''Ibid, p -115 . 
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By the end of world was I, the Roman Catholic declared Patna, a 
dioces and then Patna Diocese took place in Champaran, Darbhanga, 
Muzzafarpur, North & South Monghyr, Patna, Gaya Shahabad and the 
kingdom of Nepal. 
Under the charge of Indian priest Father Benedict on apostolic school 
was opened at Bettiah, the Jesuit Fr. took the charge of old Middle school 
and later on it became the largest Middle school. In Jamalpur, father Henry 
S. J. took the charge to open a school for santhal children of Monghyr 
District. '^' 
In 1930, a school was opened at Bhagalpur by Fr. Raymond Conway. 
The earthquake of 1934 had shaken the many school and Churches. In Patna 
city, at Padri-ki-haveli, a middle school for boys was opened under the 
guidance of Father Peter Sontag, S.J. and after some years this school was 
moved to Barh and there a girl's school was formed by the system of the 
sacred Heart. From 1936 onwards a number of school was opened under 
the direction of Father M. Batson. S.J. in the east of Patna. The first was at 
Mokameh, where a building was erected to serve the purpose.^^ Father 
Sontag and Father Batson were doing pioneering work at Patna & Monghyr 
" Ibid, p-116. 
^Mbid,p-117. 
''Ibid, p-118. 
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Fr. Henery Westrapp S.J. in Shahabad District. He began a boy's school at 
Arrah and Buxar. 
From Mokameh, as headquarter, Fr. Batson moved about to 
establishment centre at Bar Bigha, Nawadah, Bihar Sharif, Bakhtiyarpur, 
Sheikpura and Gulni. In each of this primary schools were established."' 
Father Sontag and Father Batson were doing pioneer work in Patna and 
Monghyr, Father Henry Westropp. S.J. were doing in Shahbad district. He 
began in 1934, with a boys school at Arrah. His work in Buxar led to the 
establishment of a middle school for girls in the case of the sisters of the 
sacred Heart. In this he was followed by Fr. Welzmiller, PoUand and 
Bemand D' Cruz. New Stations were opened at Piru, Shahpur and Itarhi, 
each with its system of small village school on the primary level.^ ^ 
In 1938, the Jesuit Fr. took a house on rent on the exhibition Road, in 
Patna to Provide hostel for college students. In 1938, the Jesuit Father rented 
a house on the Exhibition Road, in Patna where they opened a hostel for 
college students. It came to us that in 1939 Fr. M. Moran, S.J., inaugurated 
while first class of St. Xavier, school while new buildings more erected on 
the present side of school opposite Gandhi Maiden in Patna. The need for a 
'° Ibid, p - 117. 
" Ibid, p - 1 1 8 . 
^^  Ibid, p - 1 1 9 . 
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college for women in Patna was deeply felt. In the year 1940. Rt Rev. 
Bemand J. Sullivan, S.J. Bishap of Patna and System of the Apostolic 
Carmel of Mangalore arrived to start such keenly proposed college and to 
provide buildings for the college, the Bishop of Patna surrendered his own 
residence in Bankipore to erect guest house served as the college hostel. 
In 1945, Fr. Jacob Kunnunkal set up a station at Maner and Started a 
small school for catholic boys. Patna women's college was opened in 
1946.^ ^ 
In June 1678, Rev. John Evanas as was appointed as Chaplain. By the 
end of 1853, St. Saviour's founded a primary school. Mr. Droese in the year 
1855 opened few schools at Bhagalpur.^ '* Mr. George Yule encouraged him 
to open new schools for Paharis & Santhals?^ In any case, for the 
educational work C.M.S. Bihar Mission has always been most widely 
known and mention must be made of its there schools. 
1. The C.M.S. Boys' High School, Bhagalpur^^ 
2. The C.M.S. Boys' Middle School, Champa Nagar, 37 
3. St Mary's Girls High School, Deoghar. 38 
" Ibid, p-120. 
'" Ibid, p-122. 
'^  Ibid, p-126. 
*^ Ibid, p-127. 
" Ibid, p-128. 
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On 12* April 1899, the C.M.S. Celebrated its centenary and the 
sandal Church Sent a gift of Rs. 1,330 to the society including money, grains 
fowels, goats, Calves, Oranaments."' 
Miss K.M.W. Fasler was the first unmarried lady missionary and she 
gave 28 years of her valuable service to santhals from 1909 onwards Mr. 
Droese founded 12 schools and educational work became an important place 
and in this regard St. John's Boy's Middle School.'*^ Taljhari Started by Rev 
E.L. Puxley at Hirunapur, St. Themas's Girl's Middle School, Barhawa in 
1876 by Mrs. Cole & St. Mark's Middle School, Pathra in 1827. '^ 
The first formal extant record of men's work is Patna after 1832 is the 
Minutes of the District Quarterly conference of the Baptist Missionaries, 
Patna District held in the in the Baptist Mission House, Bankipur on 
Saturday, 14''' June 1890. Rev. D.P. Broadway & Rev. J.Stubbs of Bankipur, 
Rev. W.S. Mitchell of Manghyr, Rev. H. Patterson of Gulzarbagh Patna and 
Dr. W. Carey of Dinapur attended. To this conference Rev. Patterson 
reported that the sum of Rs. 700 had been collected for the purpose of 
creating a building for lecture hall.'*^ 
'* Ibid, p-129. 
''Ibid, p - 1 3 5 . 
""ibid, p- 1 3 7 . 
"'Ibid,pp-132-133. 
" Ibid, p - 1 4 8 . 
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In 1889, at Khagaul and Bankipur, there were 30 girls attending each 
of the schools & 56 pupils in Zenanas. In 1907, in Jehanabad, a gift was 
received from England to help the poor and to educated them.'*"' 
The importance of reaching the large number of student population 
was recognized. When Patna became the capital of Bihar there was a large 
number of people carrying from other towns. The Missionaries settled at 
Gardanibagh and erected church.'*'' 
About 1940, all the Baptist Missionary society churches in Bihar, 
were constituted on a "Union" basis and the council functional as the Gaya, 
Monghyr and Patna Union church Council. 
Gossner Eva2elical Lutheran Mission or Church in ChotanasDur 
(GELM): This was the first christen mission to enter Chota Nagpur. 
Education received a special attention. A School was opened at Ranchi in 
1846.'' 
The Anglican or S.P.G. Mission in Chota Naspur (Now Diocese of 
Chotanaspur): This began on April 17, 1869 in Chota Nagpur. The 
principal Mission Stations were Ranchi, Chaibasa, Maraghada, Bargari, Itici, 
Kachabari, Duru, Ramtolya, Takara, Phateyatoli, Murhu, Tapkara, Dorma, 
•^  Ibid, pp-150-151. 
"'Ibid, p -155 . 
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Jeypore, Separam, Katbari & Pithoria. Hazaribagh was the centre of the 
Dublin University Mission In 1901; this University Mission was asked by 
Bishop whitley to extend its work to Ranchi District also. In 1895, Mrs O' 
Connor started a blind school at Ranchi, in 1897, a new school building was 
completed and boy's school was raised to Middle standards. The daughter of 
Rev. Daud Singh passed the Middle school, examination and she was the 
first girl student in the Mission. In 1901 a girl's school was opened in 
Chutiya adjoining Ranchi. In March, 1909, six boys were sent up for the 
Calcutta university Examination, Luckily all passed and two got first 
division. In 1911, Miss knolt started boarding school for girls at Murhu. On 
Feb., 17,1919, St. Margaret's Girls Middle school at Ranchi was recognized 
by government. On October 29, 1931, a new dormitory was opened for blind 
student at Ranchi. An endowment fund was created for this blind student.'"' 
The Santal Mision of the Northern Churches: This Mission laid great 
emphasis on education. Mr. Skrefsrud collected some funds in England & 
Scotland for building up schools.'*^ 
The Santal Mission of the United free Churches of Scotland in Bihar: This 
mission is one of the oldest curtain Missions in Bihar. Mr. A cam bell 
Ibid, pp-179-193. 
Ibid, p - 197. 
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Opened a school at Pokhuria in 1879. In 1889, two training schools for boys 
was opened one at pachamba and other at Pokhuria.'*^ 
The Fellowship of Christian Assemblies Mission: This was founded in 
Bihar about 1800. They carried out the work of education. The principal 
centers of work were Jantara, Mihijam, Karmatar and subbonpur. 
The Methodist church of Southern Asia in Bihar: This was the most 
prominent protestant mission of Bihar and the principal centres were Pakaur, 
Mazzafarpur, Dhanbad, Arrah, Buxar, Gomoh and Chandrapura with the 
help of a gift of Rs. 500 by a visiting Missionary lady to Rev. J.W. Pickett, a 
school for girls was opened at Arrah in 1918.^ ° 
The Dublin University Mission in Chota Naspur: This was founded in the 
year 1890 in Chotanagpur. This missionary found that Hazaibagh the most 
backward of all the mission stations of Diocese of Chota Nagpur. The 
Mission looked after Hazaribagh and the field of education and opened 
schools. The Mission completed fifty years of Service at Hazaibagh in 1942 
and Golden Jubilee was celebrated in March.^' 
"^Ibid, pp-213-214. 
' 'Ibid, p -223 . 
°^ Ibid, p-224. 
A Bride's School was opened at Buxar by Miss Mabel Sheldon and Miss Frances Paul in the yar 1918 at 
Buxar. 
'^ Dr. Datta, Kali Kankar op.cit. pp - 227-230. 
Pandey Shreedhar, op.cit. p - 6. 
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Next to Christian Missionaries, comes the role of Zamindars and 
Native princes who contributed their heart and soul in spread of education in 
Bihar.^ ^ Local Zamindar and other leaders favoured English Education the 
number of Biharis in collegiate education also increased.^ ^ Buchanan, who 
surveyed some Bengal and Bihar districts in the early years of 19 century 
made the following estimate of the contemporary Raja of Darbhanga in this 
respect: The Darbhanga raja, being pays some attention to the education of 
the Pandits on his estates.^" 
The change in the altitude of the local elities towards English 
education may be ascribed to two events of great importance. First, after the 
failure of 1857 revolt,^ ^ the elites night have realized that British power was 
apparently invulnerable and, therefore in order to live with the alien rules, 
they would have to take to the language that the latter desired, second in 
1869, for the first time, a few Indians competed in the I.C.S. This proved 
that by acquiring English education, citizens of the country could share the 
position of power to some extent.^ *^  
" Pandey Shreedhar op.cit. p - 6 
Jha, Hetukar, op.cit. p - 46. 
Kali, Kinkar, Datta, A social History of Modern India, Mc. Millan Company, 1975, p - 9. 
Ahmad, Qeyamuddin, op.cit. p - 96. 
Jha, Hetukar, op.cit - p - 46. 
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Local Zamindars and elite class took the initiative and made rigorous 
efforts for the establishment of college that followed Patna college.^ ^ There 
was no provision for higher education in North Bihar upto 1899, those 
students who wished to join a colleges were obliged to go either in Patna, 
Bhagalpur or to Calcutta. The rapid spread of education in this part of the 
state led to the Bhumihar Brahman Sabha to hold a meeting in March 1899 
at which it s was decided to establish a college at Muzzafarpur. The college 
was actually opened on July 1899.^ ^ 
By the year 1900, there were six colleges in Bihar.^ ^ T.N.J, college 
was second in Bihar, It was established in 1887 by Tej Narain Singh, a local 
Zamindar. Raja krityanand singh and his brother made a magnificent 
donation of three lacs of rupees towards the building of the college. Hari 
Prasanna as 1st principal of the college. Ladli Mohan Ghose, a medical 
practitioner in the town of Bhagalpur, "did much to inspire and materialize 
the idea of this college". ^ ° 
" Ibid, p - 4 7 . 
*^ Pandey, Shreedhar op.cit. p - 8. 
It was first affiliated to intermediate standard in Arts and in 1900 it was upgraded to Degree standard 
^'ibid, p -24 . 
^ Byrne, J., Bengal District Gazeetter, Bhagalpur, Bengal secretariat Book Depot, Calcutta, 1911, p - 155. 
Jha, Hetukar, op.cit. p - 47. 
Pandey, Shreedhar, op.cit. p - 25. 
Dr. Datta, Kali Kinkar, op.cit. p - 416. 
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The next college was Bihar National College which was founded in 
1889 by Biseswar Singh, an English educated Zamindar of Kulharia in the 
(district of Shahabad), "with the object of a wider diffusion of high English 
education among the people of Bihar and of bringing it within the reach of 
men not in affluent circumstances". 
The fourth college was the Diamond Jubilee College of Monghyr 
established in 1898 to commemorate the diamond jubilee of Queen Victoria. 
In 1897 Raja Kamleshwari Prasad High English School and the Victoria 
Jubilee school were amalgamated, at the instance of the collector of 
Monghyr with the Monghyr Zila School to form the D.J. College there in 
Monghyr. It was affiliated to Calcutta as a second grade college in 1898. 
Those who contributed most to this at the time of its inception were all local 
*' Bisheshawar Singh; Bisheswar Singh (1949-1899) and Saligram Singh (1852-1905). Both brother born at 
a village in the shabad the District, first read in the Arrah Zila School, joined the Patna Collegiate School. 
joined the presidency college for graduation: Bisheshwar left his studies without graduating himself. Passed 
the District court law examination joined the Patna Bar, spend the rest of his life there, occupying a high 
position in Public life. Saligram Singh graduated in 1874, joined the law college in Calcutta: obtained his 
degree in law in 1877, joined Calcutta Bar, attaing position at the Calcutta Bar's was elected a member of 
legistative council of the province of Bihar & Orissa, served there for two years, both brother formed the 
first batch of delegates from Bihar to join Indian National Congress held in Calcutta in 1886, they founded 
the Bihar National Congress at Patna: Saligram singh was a fellow of the Calcutta University: he took on 
active interest in the proceedings of the senate, was also for several year an elected members of the 
syndicate Bihar National College is a movement of two brothers. 
Educational Proceeding (govt of Bengal) Sept 1892, Nos. 59-63 
Jha, Hetukar, op.cit. p - 47. 
Dr. Datta, Kali, Kinkar, op.cit. p - 416. 
Educational Proceeding (Govt, of Bengal), April 1873, p - 11. 
*^  Jha, Hetukar, op.cit. p - 47. 
Dr. Datta, Kali Kinkar, op.cit. p - 417. 
Chaudhary P.C. Roy, Bihar District Gazeetter, Bhalgalpur, The secretariat Press, Bihar Patna, 196^ pp -
492-493. 
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Zamindars. The College also received donations from Banaraili Raj in 1890 
and this college was however maintened from two endowment amounted to 
Rs. 1970/-year.^^ 
The fifth one was the Bhumihar Brahman College at Muzaffarpur. 
This College "was established as the late Nawab Imdad AH Khan's Society 
High School, with a trust ftjnd of Rs. 50,000/- contributed by the 
Bhumihar...in 1899". Babu Langat Singh, who was one of the few English 
educated men among the Bhumihar Brahman as at that time, took lead in the 
establishment of this College.^ '* 
Saint Columba's College (1899) at Hazaribagh was the last one to be 
opened in the last century. It was the philanthropic work of the Dublin 
University Mission whose activities were confined to the tribal areas. It was 
started with a donation of Rs. 3000 from Raja Narayan Singh of Ramgarh.^ ^ 
Rev. J.A. Murray as its first Principal. 
The most important measure in the field of education was the 
establishment of Badshad Razavi's Training College for imparting training 
teaches at Patna. This was owed to the liberty of Badshah Nawab of Patna 
" Ibid, p -493 . 
" Jha, Hetukar, op.cit. p - 47. 
Dr. Datta, Kali Kinkar, op.cit. p - 417. 
" Jha, Hetukar, op.cit. p - 47. 
Dr. Datta, Kali Kinkar p - 417, 242. 
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and interest of Syed Hasan Imam and Earle and Maude, Commissioner of 
Patna Division. Part of the credit goes to Tikari Raj for providing vemaddah 
for in its own places at Patna. Donation started coming from Syed Willayat 
Ali Khan who donated Rs. 5,000 to the college.^ ^ The Nalanda college was 
established at Bihar Sharif in July 1920 as a result of an endowment yielding 
Rs. 8,000/- year made by Rai Bahadur Equal Singh.^ ^ It is, thus, clear from 
the above account that the elites (some of whom were themselves educated 
and others were influenced by English educated people) began taking keen 
interest in higher education since 1880s. Simultaneously, the tendency of 
making sectarian encroachment upon the sphere of education also began to 
be institutionalized as the case of Bhumihar Brahman Sabha indicates. 
Sectarian approach for the development of community's interests had been 
gaining in strength in the circle of English educated elites since the last 
quarter of the nineteenth century.^ ^ 
Munshi Kali Prasad "Kul Bhaskar", a pleader of Lucknow, started the 
publication of a magazine, the Kayastha Samachar in 1872. He established a 
Jha, Hetukar, op.cit. p - 47. 
Darbhanga Raj was one of the founder of the Bihar land Holder's society which was symnpathetic to the 
planters causes, Shukla, Prabhat, Kumar, Bihar, History British period, Indigo & the Raj, Peasent protests 
in Bihar, 1780, Pragati Publication, Delhi, 1993 p - 117. 
Dr. Datta, Kali Kinkar, op.cit. p - 417. 
The Darbhanga Raj and Bettiah estate also contributed Rs. 6000 and Rs. 4000 each, recently to the new 
College vide Edn. Proceeding April 1863 and Nov. 1863, No. 19. 
*' Dr. Datta Kali Kinkar, op.cit. p - 419. 
** Jha, Hetukar, op.cit. 46-47. 
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Kayastha Pathshala there and gave a donation of about Rs. 5 lakhs to this 
institution.^^ This was, perhaps, a source of inspiration to many educated 
Kayasthas such as Munshi Hargobind Dayal, District Government Pleader 
Lucknow, who thought of forming an all-India body for the improvement of 
the lot of Kayasthas. Subsequently, the third All India Kayastha 
Conference was held at Patna in 1889 and official help was sought for the 
first time for such activities" "which was given cheerfully. . . A National 
Fund for helping poor and meritorious students was started. Within a year 
of the establishment of the All India Kayastha Sabha about half a dozen 
students were sent to England. . .Bihar was a great stronghold of the 
Kayastha movement. . .gradually the social aspect of the movement was 
reduced to an insignificant position. Since the movement had helped them to 
act as an organized community they began to make their influence felt on 
local politics. The anti Bengali attitude of the Government in Bihar was 
taken advantage of. They spearheaded the agitation for the separation of 
Bihar. . . the foundation of Muslim league and communal representation 
under Morley-Minto reforms were not viewed with favour by a large section 
of Hindus in Bihar. And the Bihar Hindu Sabha was formed in 1911 to 
*'jha, J.S. Early Revolutionary Movement in Bihar, K.P. Jayaswal Research Institute, Patna 1977 p -14 
'° Ibid, p -14 . 
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protect the interest of the Hindu community. The Kayasthas took the leading 
7 1 
part in it". 
The public spirited landed magnets in the province came forward with 
liberal donations for the promotion of the highest branch of education in 
Bihar. Special mention may be made of the Maharaja of Darbhanga and his 
brothers, Maharaja of Bettiah, Syed Willayat Ali Khan and Syed Lutf Ali 
77 
Khan of Patna in this respect. 
Rani Ramavati Devi of Banaili Made a geverous contribution of Rs. 
15,000 for the Rama Nand Biological Laboratory in Patna. A Proposal to 
establish a model govt college and secondary school at Ranchi came for the 
discussion during the period conference was held at the private room of the 
It. governor of Bengal, Andrew Fraser on 4'^  April 1904, Many eminent 
7"^  
persons and govt officials attended it. 
It was decided that the proposal to establish a separate school for the 
sons of Zamindar which had been considered in Bengal for some time part, 
should be fully abandoned. The sons of Zamindars should be educated just 
as the sons of other gentleman. A meeting of the nobleman landed gentling 
and professions and businessman was held at Belvedere, the official 
'^ Jha, Hetukar, op.cit. p - 48. 
'^  Dr. Datta, Kali Kinkar, op.cit. p - 415. 
" Chaudhary P.C. Roy, op.cit. p - 493. 
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residence of the govt - general at Calcutta on 17* Sep. 1904 in connection 
with a proposal to establish a model govt college and a govt secondary 
school at Ranchi. This was attended by Ashutosh Mukharjee, Maharaja 
Rameshwar Singh, Bahadur of Darbhanga, Maharaja Sir Ravaneshwar 
Prasad Singh, Bahadur of Gidhour, Syed Khurshid, Nawab of Patna City and 
Syed Shurffuddin of Patna along with 60 other gentleman of Bengal Raja 
Ram Narian Singh Bhadur of IGiaira, Monghyr Raja Surendra Narain Singh 
of Barwari, Bhagalpur, M.S. Zafar, Nawab of Gaya along with 56 other 
persons.^ "* 
By the year 1900, there were six colleges in Bihar, viz. Patna College, 
(Patna); T.N.J. College (now T.N.B. College, Bhagalpur); (B.N. College 
Monghyr); Greer Bhumihar Brahman College (now L.S. College 
Muzaffarpur); and St. Columba's College (Hazaribagh). Before the creation 
of Patna University one more college was established in Patna viz. Patna 
Law College in 1909.^ ^ 
It is thus, clear that the elites (Some of whom were themselves 
educated and other were influenced by English educated people) began 
'^' Pandey Shreedhar, op.cit pp - 26-27. 
Jha, Hetukar, op.cit. p - 47. 
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taking keen interest in higher education since 1890. Higher education may 
thus be termed as an instrument the traditional elites of the society. 
Education gave them jobs in state burecracy and in other sector as well. 
Though education they acquired power of various sorts which strengthened 
them of their traditional superiority. 
*^ Ibid, p - 4 7 . 
"ibid, p - 8 1 . 
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11. Spread ofHisher Education amons 
Marsinalized section of the society 
Education was very much a part and parcel of the society and religion 
in colonial period. We find people right from the king down to the humble 
villagers all contributing to the maintaince of the teaches and the students. It 
was foremost that only Brahmanas will study and shudders and backward 
class will get engaged in other work like sweeping, cleaning in other work 
like sweeping, cleaning the toilets and serve as a servant. Shudras were 
looked down upon. But the government wanted a working majority to carry 
out the reforms to educate the backward class.^ ^ 
People in land related occupations, moreover, had to stay in villages 
and in those days it must have been very difficult for men of lower status in 
villages to send their children to Patna for higher education.^ *^ 
Caste system or Jati, tribal community, backward class were the 
hindrance in the progress of education among the people of Bihar. But 
'^  Dr. Datta, Kali Kinkar, op.cit. p - 357. 
Dr. Gohit, Rajeev Kumar op.cit. p - 106. 
^° Pandey, Shreedhar, op.cit. p - 13. 
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slowly and gradually the lower classes however got impressed by the liberal 
81 
educational policy of the government. 
One of the most common hindrances in Bihar in the field of education 
was tribal community. The credit of bringing education to the doors of 
Santhals in the remote comers of the district goes to the early administrator 
and Christians missions.^^ When Cleveland was sent out to put down the 
unruly and the so called wild Santhals and Paharias he did the job first when 
the military but he realized that they must be won over more by sympathy 
and human treatment than by the rule of the bullet.^ ^ 
The spread of education and convention to a new religion resulted to 
quick mertengation among the tribal communities. Undoubtedly, other 
backward classes taken place of a lower position in the traditional society 
but they were about the line of untouchables. These backward classes were 
the first to realize the modem opportunities propagated during the British 
mle in relation to the scheduled caste, scheduled tribe and the upper 
classes.^ "* Westem education rained the cultural, social and economic 
distance between the upper caste and the backward classes. The other 
Dr. Gohit, Rajeev kumar, op.cit. p - 20. 
*^  Chaudhary, P.C. Roy, op.cit. p - 589. 
*Mbid,p-589. 
Bhattacharya, Sabyashakchi, Education and Disprivelleged 1^'' & Iff" Century In India, Orient 
Longman, New Delhi, 2002 pp - 124-125. 
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backward classes felt that were sanskritization did not provide them the 
avenues to get well paid jobs in the administrative series. 
The backward class movement began in the early part of 20"" century 
when the school and colleges were providing courses in secular subjects 
though the medium of English.^ ^ 
As we know that the tribes of Bihar are mainly found in the regions of 
chotanaspur and Santal parganas. In Chotanaspur region, Mundas and oraons 
are known for backwardness. Susana Devalle has also argued that Indian 
tribe was a product of colonialism.^^ 
Historical and topographical reason, made the Mundas and Oroans 
somewhat self-centered and to some extent also indolent, their mental 
horizon was, therefore limited to the joys and sources of a simple life. But 
they did develop effective institutional safe quarts to maintain the society.^ ^ 
In Chotanagpur and Santal Parganas, there was clear cut division of 
labour between the members of the family. Men get engaged in ploughing of 
the lords watching of the crops, thrashing paddy while women looked after 
85 
Dr. Gohit Rajeev Kumar, p - 21. 
** Ibid, p-105. 
87 
Dr. Datta Kali Kinkar, op.cit p - 357. 
Bhattacharya, Sabyashachai, op.cit. p p - 126-127 
'* Ibid, pp-124-125. 
' 'ibid, 126, 17. 
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the kitchen garden, to fetch water from near by well and to look after the 
children.^° 
The status of women in tribal society cannot be said low because there 
was no certain of purdah and women enjoy social equality with men.^' 
In the Vaishyas also there are many sub-divisions. The Vaishyas and 
Shudras were lacking behind in education in comparison with the 
Brahamans.^ ^ 
The annual examination report of the Banaras Hindu College for the 
year 1828 shows that there were 27 students from the various districts of 
Bihar and all of them were Brahmana by Caste.^ ^ 
Among the records of the council of Education for the year 1844 there 
are much statement which shows that majority of the students in the school 
belonged to the Hindu community, the total number of Muhammadan boys 
being 57 only. Of the Hindus the Vaishyas and Shudras were in over 
whelming number. Thus of the total 647 Students in April 1844, 57 were 
Brahmanas, (5) Babhans, (34) Kashtriyas, 128 Vaishyas and 366 Sudras. 
Among the Vaishyas the following sub division are Noniar (24), Halwai 
Dr. Gohit, Rajeev Kumar, op.cit. pp - 20-21. 
'^ Ibid, 
'^  Jha, Hetukar, op.cit, p - 78-79. 
Bhargava, Meena, Datta, Kalyani, fVomen, Education and po/itics. The women's Movement and Delhi s 
INDRAPRASTHA College, O.xford University Press, Delhi, p - 120. 
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(24), Rustogi (4), Kuserah (27), Kalwar (24), Agrawal (7), Khutry (13), 
Kursawa (4) and Kusoonji (1) and among Sudras - Kaeth (26) Koormi (54) 
Kahar (54), Goalah (31), Teli (39), Tamoli (4) Cheppi (5), Agrah (3), 
Dhanook (3) Koiree (20), Putova (4) Lohar (8), Kandoo (6), Chanin (2), 
Soonree (3) Pasee (12) Hajam (12) Mullah (12), Muchhua (2) Beldar (4) 
Sonar (15) Tiar (8), Burhee (7) Mali (4) Bind (1), Byragi (2) Dhobi (2), Sikh 
(9) Ganeri (1) Khultik (3) Dusadh (7) and Chamar (7).^ ^ 
The majority of the population comes from the scheduled caste, 
scheduled tribes and the backward class. They line in forest or hilly areas 
and are. Economically very poor. The elder of the family think that income 
of the family by working in the field or jungles and that is why these 
children are not able to go to school.^ ^ 
The Christian missionaries did pioneer work in the 19"" century for 
education among the aborigirals. Regarding the incidence of education 
among the lower & depressed class (now reprentated by the scheduled 
castes).^ ^ 
Jha, Hetukar, op.cit. p - 67-81. 
Dr. Gohit, Rajeev Kumar, op.cit. p - 20. 
Dr. Datta, Kali Kinkar, op.cit. p - 356. 
Chaudhary P.C. Roy, op.cit. p - 596-97 
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Regarding the incidence of education among the aboriginals and 
depressed classes (now represented by the Scheduled Castes) the old District 
Q7 
Gazetteer ofSantal Parganas (1938) mentioned as follows: 
Education of aboris'inals: The number of aboriginals under instruction on 
31st March 1936; was 16,121 of whom 3,062 were Christians. The number 
of alh kinds of schools specially meant for the aboriginal races was 449 with 
15,806 pupils on the roll. Of these, 3, viz., those at Pathra, Taljhari and 
Kaerabani, are Middle English schools for males, 2 at Jlaharo and 
Dharampur are Middle Vernacular schools for girls an at Pakaur is Middle 
English school for girls. The three 'boys' Middle English schools are aided 
by the District Committee of this Santal Parganas and the Middle 
"Vernacular and Middle English schools are aided by Government. The 
Training schools at Taljhari land Kaerabani are specially meant for Santal 
teachers. The former is managed by Government, of the two Government 
aided training classes for women at Deoghar and Maharo, the one at 
Mahajro is specially and the one at Deoghar is chiefly meant for tine 
aboriginal female teachers. The Industrial school for males at Benagaria and 
the Lace school for women at. Pathra and the Agricultural school for women 
at Pathra are also meant for the aborigines. The remaining were all Primary 
•"ibid, p-596. 
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schools. 2 Middle, 2 Upper Primary and 18 Lower Primary scholarships are 
reserved for the benefit of the aboriginal pupils. The Special Inspecting staff 
for the inspection of schools for the aborigines consists of one Special 
OS 
Deputy Inspector and 6 Sub-Inspectors of Schools—all belonging to the 
aboriginal tribes. The work which was being done by the missionaries in, 
connection with the education of the aborigines in the district was 
praiseworthy. They possess some of the Middle and Primary schools both 
for aboriginal hoys and girl and have created a written Santali language and 
published many books suitable for use in Primary schools. Education was 
spreading very rapidly amongst the Santhals and they are being appointed as 
Sub-Deputy Collectors, and Assistant teachers of Government High schools, 
Sab-Inspectors of Police, Excise and f Education and in other posts.^ ^ 
"Education of the Depressed Classes" —There were 24 Primary 
schools with 694 pupils on the 31st March 1936, specially meant for / these 
classes. There were also 1,771 more pupils belonging to these classes in the 
ordinary schools in the district. The District Committee, Santal Parganas, 
make special provision for the opening of more special schools for these 
classes and also for paying capitation allowances to the teachers in ordinary 
'' Ibid 
"^ Ibid, p - 597. 
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Primary schools teaching- pupils of these classes. Two Lower Primary 
scholarships have at present been reserved for them. After independence the 
State Government of Bihar set up a, Welfare Department which makes 
special provisions for the education of such children. Besides the Christian 
Mission schools, residential dental schools were opened in the tribal areas 
by the Government. Committee, Santhal Pahariya & Mandal, an institution 
liberally helped by the State Government working for the welfare of the 
aboriginals, maintains now two High schools, four Middle schools and 30 
Primary schools. Some schools were located on the hills where the Sauriya. 
Pahariayas live. The Government maintained six residential basic schools, 
primary-Cum-welfare centres and one junior basic school for (the boys of 
the Scheduled Tribes and the Backward Classes. Some hostels have been 
constructed by the Welfare Department for the: students of the backward 
classes.'°° 
One Important point mentioned by Adam is that in the Snaskrit 
schools of Bihar all the students and teachers were of the Brahman 
community, whereas in the Persian and Arabic schools, the students 
belonged to different high and low castes.'°' 
"^ Ibid, p-597. 
Jha, Hetukar, op.cit. p - 39. 
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Adam in his reports on the state of education in Bengal and Bihar 
(1835-1838) estimated that for nearly one hundred and fifty thousand 
villages elementary schools. On the basis of population, he calculated that 
there was a school for every two hundred persons. So, far as education of the 
higher grade was conserved there was on the average - about a hundred 
School in each district of Bengal. All together there were, 1800 schools in 
the provmce. 
In south Bihar, the 2,918 Hindu pupils belonged to forty eight 
different castes. The largest number came from Gandhbanik, Magah & Teli 
castes, the Brahmanas and Kayastha came next and then Rajputs, Kahar and 
others. In south Bihar there 285 schools and the same number of teachers of 
there 278 were kayastha and 7 came from other castes, non belonged to the 
Brahmana castes.'^ "^ 
In 291 schools, there were 1486 scholars averaging 5.1 to each school. 
There are 1424 Persian scholars and 62 Arabic students. Of the Arabic 
students two are Hindus of the writer caste and sixty are Musalmans, and of 
the Persian scholars: 865 are Hindus and 559 are Musalmans. The following 
Sharma, K.C., Encyclopaedia ofMadarsa Education in India, vol - II (Historical Background, Vista 
International Publishing House, New Delhi, 2007, p - 190. 
"'•'Ibid, p - 1 9 1 . 
Buchanan, Francis, An account of the District ofBhagalpur, 1910-11, Bihar Research Society 1939 pn 
201-206. 
*Bhumihar Brahmans 
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are the subdivisions of the Hindus who are Persian scholars: Kayastha - 711; 
Magadh*-55; Rajput-30; Kshatriya-13; Brahaman-11; Gandhabanik-11; 
Koiri-91; Teli-4; Swamakar-4; Bundela-3; Mahuri-3; Vaishnava-2; Sunri-
2; Kamar-1; Luniar-1; Napit-1; Kurmi-1; Mayra-1; Aguri-1."^'' 
In Tirhut, he found the following in this context: 
"In 238 schools there are 598 scholars, averaging 2.5 to each school 
- of the whole number, 569 are Persian scholars and 29 Arabic students. Of 
the Arabic students, two are Hindus of whom one is a Brahman and the 
other a Kayastha, and the remaining 27 are Musalmans. Of the Persian 
scholars 126 are and 443 Hindus; and the subdivisions of the latter are 
as follows: Kayastha- 349; Brahman-30; Rajput-22; Magadh-20; 
Kshatriya-6; Agruri-5; Barnawar-4; Kalal-4; Swarnakar-1; Goala-1; 
Gandhabanik-1. "'^^ 
It is evident from the above lists that Persian education was not 
confined to any particular sect. Hindus were also equal to Muslims in both 
Tirhut & south Bihar. Kayastha also took Persian education in over 
whelming numbers."'^ 
Jha, Hetukar, op.cit, p - 39. 
'°Mbid,p-40. 
"^ Ibid 
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From Table -3 we can assume that in general literacy and literacy in 
English, the upper caste group was far ahead of the Hindus. Kayastha was 
more advanced than the Brahmanas, Rajputs and Bhumihar Brahmanas. The 
case among Muslims, the Jolahas (the lower group) had a very low level of 
literacy.'°^ 
According to Adam there was more than a lakh of vernacular schools 
in Bengal and Bihar during 1830s In south Bihar district, there were two 
1 OR 
hundred and eighty five schools with teaches from non-upper castes. 
Table-4 shows that the majority of students were drawn from non-upper 
castes and even scheduled castes had occurs to the vermacular education at 
that time. There was similar situation in Tirhut (North Bihar).'^^ When 
Adam had visited the vermacular schools, he found that teaching profemin 
was not exclusively reserved for the upper castes. Again the majority of 
students came from non-upper castes and the scheduled castes had also 
representation in the schools."*^ This can be illustrated from table (5) given 
in Appendix. 
Table - 6 given in Appendix shows that there were students were 
from form different religion i.e Hindu, Islam, Christianty and Brahmo. 
'"' Jha, Hetukar, op.cit. p - 78. 
'"* Sharma, K.C. op.cit. p - 191. 
"'^  Jha, Hetukar, op.cit. p - 42. 
"° Ibid, p -44 . 
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Muslims were divided into two group i.e. upper and lower group. Upper 
group consist of Saiyads, Pathan & Sheikh etc and Jolahas, Dhuniyas etc 
come under lower caste. Before 1941, there was not a single student from 
the lower Muslim group. 
In Hindu from 1929 to 1942 there were 837 students (76.74%) in 
number and this suggest that Hindu formed the majority of students at the 
post graduate level."' 
Kayastha were more advanced in postgraduate level and Bhumihar 
Brahmenas hard the lowest percentage (10.30) among the upper caste 
Hindus."^ 
The students of lower cluster were only 1.08% advanced. It is clear 
from the above accounts that both upper and lower castes together went to 
school and did not mind each other's participation. It was the British policy 
that favored only the upper and upper middle clan. This statement was made 
by Adam. "^ 
After 1870, the educational infrastructure expanded phenomenally as 
the society for the propagation of the Gospel and the Belgian Jesuits Joined 
" ' l b id ,p -78 . 
"^ Ibid, p - 7 9 . 
"^ Ibid, p - 6 8 . 
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the Germans in missionary work among the tribal. The Revani Kahar 
Sahha 1906, The Dusadh Sabha 1912 and others were established to 
improve moral, social and educational reforms of the community and to 
represent the wants of the community to the govt."^ 
Educational sensitized the tribal's to their rights. At the same time, 
their education included the concept of a 'tribe' introduced by the colonial 
state and missionary notions like the 'chosen people'."^ 
"'' Pandey, Shreedhar, op.cit. p - 138. 
Sinha, Anrag Narain, Mere Sansmaran, Kusum Prakashan, Patna, pp 
'"• Pandey, Shreedhar, op.cit. p - 146. 
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Conclusion 
The concept of modem education in India had started in the late 19^ 
Century with the efforts of enlightened minds, be it the officials of the East 
India company, the natives reformers or those who wanted that Indians be 
educated in western education as they had farseen the changing times of the 
civilization. The role of the colonialists in spread of education is a point of 
controversy as it is difficult to understand what really was going in the 
minds of colonialist in the initial decades of British rule in India but as the 
time passed on, the humble start in that regard have led to the much under 
role of the colonialists in the spread of education. The purpose of educating 
Indians was in the enshrined or hidden in the fact that the machinery of the 
empire should sun smoothly, the educated Indians play the role of the lower 
divisional support staff The ulterior motives which they had in mind worked 
well and within no time, we find, they achieved their target of their motto 
that they created a class of native of English speakers and there emerged 
"Brown English man" mostly called 'Bengali Babiis' whose taste was 
English but colour was Indian. As the time passed their emerged centres in 
the presidencies where, we find coming of modem of wt. Education in the 
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form of universities and scorece of colleges. Thus spread the education in 
India in the 2"'' half of 19* century. 
The spread of education in Bihar could serve as a model for studying 
the spread of education in the other regions of India. The colonial Bihar 
presents a picture of a province where all kinds of adjustments needed for 
studying the colonial education of the period. The geographical location of 
Bihar was such which could not have been dithered the British policy 
makers for availing Bihar in the terms of education along with Bengal, Bihar 
also benefited from the colonial policies. Northern Bihar during 19* century 
were homes of large numbers of big landlords, princes who could have 
greatly contributed in the educational efforts in Bihar. 
The study of colonial Policy in this regard shows a remarkable 
contribution of those remarkable earstwhile Zamindars houses or the native 
princes whatever their thinking were. 
The southern Bihar which was mostly tribal and homes of millions of 
marginalized people could be taken as model for studying education among 
the tribal in other parts of the country. The missionary activities played 
significant role in imparting education to the tribal, marginalized 
communities and other introduction section of the societ>' with the hope that 
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they all converted into Christianity. They succeeded in their aim in some 
extend but its greatly boosted education among those section of the society. 
In the some content, other weaker section of the society in colonial Bihar to 
become the focus of this study and now not one or two but hundred of 
women luminaries from very combustion families where portal were study 
absented, came out in public in the name of women educationalist which 
suggests that nothing could stop women if they understand the importance of 
education. 
The position of Bihar in terms of education was not new or just 
colonial contribution but it was great tradition in ancient Bihar which had 
seminaries of international repute in the form of Buddhist Viharas and 
simply the ancient Universities. It was only during Muslim period, we find 
great many Madarsa and Khanqah which were centers of great learning not 
only in religious curricula but also in sciences and philosophy. During 
colonial period, same was revived in the form of modem institution be it 
schools, colleges and Universities. The impact of various govt, initiatives 
could be seen in terms of development of education and from the time to 
time the initiative of the government. The Wood's dispatch 1854 and other 
minutes had also impacted the development of education in Bihar whereas 
CONCLUSION XIX 
series of commission which had come time to time had led to the boost of 
the education activities in Bihar. The detailed analysis of growth of 
education institution show that Bihar did not lag behind the participation of 
the students in comparison with the other parts of the country. So, vanous 
tables, have been presented and facts and figures have also been given for 
the better understanding of the theme. 
So, this kind of work, is an effort in making reader aware of the 
colonial past of Bihar in terms of growth of higher education as to what had 
transpired among the minds of the great reformers, intellectuals. Christians, 
Fr., and those with the fortunes that what could be done for the spread of 
education in Bihar. 
At last, can be said that colonial legacy seminars in Bihar but the free 
India must look forward in developing those dying institutions of higher 
learning in Bihar which need our serious attention and make Bihar again a 
place for knowledge seekers, who could come not only from within country 
but from outside its periphery. 
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Extracts from a Minute ofLordMinto—6 
March 1811 
"It is a common remark that science and literature are progressive state of 
decay among the natives of India. From every inquiry which 1 have been enabled 
to make on this interesting subject that remark appears to me but too well 
founded. The number of the learned is not only diminished but the circle of 
learning even among-thosc who still devote themselves to it appears to be 
considerably contracted. The abstract sciences are abandoned, polite literature 
neglected and no branch of learning cultivated but what is connected with the 
peculiar religious doctrines of the people. The immediate consequence of this 
state of things is the disuse and even actual Joss of many valuable books; and it is 
to be apprehended that unless Government interpose with a fostering hand the 
revival of letters may shortly become hopeless from a want of books or of 
persons capable of explaining them... Sufficient . . . has been already said to 
show the fitness of incurring some additional expense with a view to the 
restoration of learning.... I say "additional" because some expense is already 
incurred for the maintenance of students at Nuddea and a liberal sum is allowed 
for the support of the Hindu College on an extensive scale at Benares. In the 
former ease, however, the expense allowed is quite insufficient for the ends 
proposed and in the latter the institution requires to be remodeled in order to 
adapt it to the prevailing opinions arid habits of the natives and to correct the 
abuses which have crept into it. The following points appear particularly to 
demand attention in revising the rules established for the government of the 
college of Benares. 
1st. A prejudice appears to exist among the Hindoos at that city against the 
Office of professor considered as an office or even as a service; and the most 
learning pundits have consequently invariably refused the situation although the 
salary attached to it is liberal. 
2nd. The feuds which have arisen among the members of the college and 
which may be ascribed chiefly to the avarice and malversation of the former 
native rector, entrusted with authority over the rest and with the payment of their 
allowances, have tended materially to defeat the objects of the institution. 
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3rd. That part of the plan which supposes the attendance of teachers and 
pupils in a public hall appears to be inconsistent with the usages of the Hindoos. 
It has not only never taken effect but has tended to prevent the professors from 
giving instruction in their own houses. 
It would accordingly recommend that in addition to the college at Benares 
. . . Colleges be established at Nuddea and at Bhour near Bhowar in the district of 
Tirhoot... 
That pensions be granted under the appellation of nuku bin to 
distinguished teachers on condition that they deliver instructions to pupils at their 
own houses.... 
That public disputations be held annually before the committees and in the 
presence of all other persons who may be desirous of attending and that prizes, 
rewards and literary honours be conferred on such of the students as shall have 
manifested the greatest proficiency..." (emphasis added). 
APPENDIX-11 xxii 
Extracts from a Minute by Lord Moira, on 
the Judicial Administration of the 
Presidency of Fort William, dated the 
2nd October 1815 
"In looking for a remedy to... evils, the moral and mtellectual 
improvement of the riatives will necessarily form a prominent feature of anv 
plan. . . . 
The humble but valuable class of village school masters claims the first 
place in this discussion. These men teach the first rudiments of reading, writing 
and arithmatic for a trifling stipend which is within reach of any means, and the 
instruction which they are capable of imparting, suffices for the village 
Zemeeadar, the village accountant and the village shopkeeper. 
As the public money would be ill-appropriated in merely providing 
gratuitous access to that quantum of education which is already attainable, any 
intervention of government either by superintendence, or by contribution, should 
be directed to the improvement of existing tuition, and to Ihe diffusion of it to 
places and persons now out of its reach.... 
The next gradation in public tuition is the higher class of teachers to be 
found in the principal towns, and the only question in regard to them appears to 
he the expediency of furnishing them with the means of inculcating more 
accurate ideas of general science.... 
That the native governments were not inattentive to the important object 
of public education, is evinced by the numerous grants of rent-free land, and of 
pecuniary allowances of the endowment of public seminaries....But in the general 
disregard of established institutions which appears to have marked the steps of 
the British Government hitherto, their appropriation has been lost sight of, and 
[he funds have through an inattention been converted into private properly by 
native individuals.... 
The immediate encouragement of the superior descriptions of science by 
any bounty to the existing native colleges, appears to me a project altogether 
deJusive—.It is true, the form of tuition is kept up in them, but the ceremony is 
gone through by men who are ... devoid of comprehension in (he very branches 
which ilmy profess to teach i was particuiariy curious to assure myself of the 
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state of learning in the University of Benares.— My incompetence to judge on 
the substance of the answers given by the young men examined before me, did 
not extend to the manner of their performance which was such as inspired the 
notion that everything they said was wholly by rote. On following up this 
suspicion I ascertained that I guessed accurately. / remained satisfied thai the 
students only got by heart certain formularies unexplained to them by professors 
incapable of expounding the spirit of the lessons....Consequently... I must think 
that the sum set apart by the Honourable Court for the advancement of science 
among the natives would be much more expediently applied in the improvement 
of schools, than in gifts to seminaries of higher c/egree" (emphasis added). 
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Extracts from the Diary ofH. T. Prinsep 
Concerning the Dispute between 
Orientalists and Anglicists 
"I shall not attempt to describe in detail all that was done by the 
Governor-General during the short period of his stay in 
Calcutta....The Government had commenced—with the endeavour to 
incorporate instruction in the sciences of Europe and in English 
literature upon the foundation of the native institutions which existed 
for teaching the vernacular languages and Sanskrit literature to 
Hindus or that of Arabic and Persian to Muham-madans. There was, 
however, a class of Anglo-Indians and the younger civil servants 
mostly joined it, who were opposed to Government's assisting to give 
instruction in any kind of Eastern literature or science, the whole of 
which they declared to be immoral, profane or nonsensical. They 
especially attacked the Sanskrit mythology and in this they were 
aided of course by the missionaries, but the use of Persian in our 
courts and in the correspondence of the Governor-General was also 
an object of their antipathy. It had been yielded to this party during 
Lord Bentinck's administration to require the law courts' proceedings 
to be recorded in the vernacular language of the several districts 
instead of uniformly in Persian in all districts. Several of this party 
were now in the Council of Education when I retook my place 
therein. 1 found there a contest to be raging whether in the Calcutta 
Madrassa and other institutions maintained by Government, English 
should be preferentially taught and the study of that language made 
obligatory on all or as hitherto be left optional under the inducement 
of the benefit in after life which the knowledge of it would confer. / 
rook part of course against the innovations which this parly wanted 
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to introduce, and I carried with me the vote of the majority of the 
Council of Education, But when T.B. Macaulay arrived to be the new 
legislative member of the Council of India, his high literary 
reputation induced the Government to appoint him President of the 
Council of Education, and the English party, as it was called 
entertained high hope that his influence and authority would turn the 
scale against me and my supporters. He was a mere silent observer, 
however, for some time, until Lord W. Bentinck had resumed his 
place at the seat of Government, then one day without mooting the 
matter at ail in the Council of Education, he prepared an elaborate 
Minute proposing not only to withhold any further grant of public 
money from institutions for conferring instruction in native literature 
of any kind, but even to abolish the existing Sanskrit and Madrassa 
colleges to which Government had made grams many years 
ago...This Minute T.B. Macaulay gave: to Lord W. Bentinck...Lord 
William sent it down to me...with a short note written at the foot 
adopting it and desiring it to be put in train to be brought before 
Council. I accordingly circulated it in a box in the usual form. The 
box was returned to me without a note or memorandum of any kind 
from any of the Members. / accordingly considered it my duty to 
prepare and circulate a memorandum explaining the nature of the 
institutions proposed to be abolished, and giving reasons why they 
should hesitate !o adopt the extreme views propounded by Mr. 
Macaulay. This memorandum I sent up to the Governor-General and 
it was afterwards circulated to the Members of the Council from 
whom it elicited separate short minutes of their opinions. These 
discussions of course were confidential, and were by me com-
municated to no body. But somehow the report got wind that the 
Government was about to abolish the Madrassa and Sanskrit 
colleges. The mind of the public of Calcutta was immediately in a. 
ferment. In three days a petition was got up signed by no less than 
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30,000 people in behalf of the Madrassa and another by the Hindus 
for the Sanskrit college. T.B. Macaulay took it into his head that this 
agitation was excited and even got up by me. He 132 Colonial 
Context of Higher Education in India sent for the Head of the 
Madrassa who of course was the recognised promoter of the 
Muhttmmedan petition, and questioned him upon the subject, using 
for interpreter John Colvin, a junior civil servant, who was in the 
Council of Education and of the party opposed to me. He particularly 
asked him whether he had obtained from me or from my office the 
knowledge of its being the intention of Government to do anything 
with the Madrassa. The Hafiz (as the head teacher of the Madrassa 
was called) answered decidedly in the negative. After this 
examination lie came to me to tell me what had passed; upon hearing 
it I asked from whom he had got the informal ion, when he told me it 
was from John Cohin himself who had acted as interpreter, for he 
had been at Barrackpur when T. B. Macaulay presented his Minute to 
Lord W. Bentinck, and there learning that it was adopted by the 
Governor-General had come back elate at the. triumph of has party, 
and could not help boasting of it to the people of the college. 
When the subject came under consideration in Council, there 
was a very hot argument between myself and Mr, Macaulay. The 
issue was the resolution that was published not abolishing existing 
colleges, but requiring them to teach English as well as native 
literature and making the former obligatory, also giving some 
encouragement to vernacular studies, but declaring that all 
Government pecuniary aid in future should be given exclusively to 
promote the study of European science through the medium of 
English Language. Lord W. Bentinck would not even allow my 
memorandum to be placed on record. He said it was quite an abuse 
that Secretaries should take upon themselves to write memorandums: 
that it was enough for the Court of Directors to see what the Members 
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of Council chose to place on record.... Thus ended this matter for the 
time. The Resolution passed on this occasion was modified 
afterwards and made a little more favourable for the old native 
institutions by Lord Auckland, but English has ever since been the 
study preferentially encouraged by Government in connection with 
vernacular literature. The study of Sanskrit, Arabic and Persian is, in 
consequence, less cultivated than heretofore, but none of the old 
institutions have been altogether abolished" (emphasis added). 
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Table -1 
xxvm 
No. of Students Attending College 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
Colleges 
Pataa College 
Dublin University 
Mission College 
T.N.J. College 
B.N. College 
Monghyr 
Diamond Jubliee 
College 
Bhumihar 
Barhraan College 
1896 
193 
114 
143 
1897 
188 
165 
183 
1898 
216 
. 
142 
266 
1899 
235 
178 
256 
1900 
205 
24 
173 
263 
70 
65 
Table-2 
The following shows variation in number of Student in the different 
College during this period 
No. of Colleges on 31" March of 
S.No. 
I. 
2. 
3. 
4. 
5. 
6. 
No. of Colleges 
Patna College 
T.N.J. College 
Bhagalpur 
B.N. College 
Bankiptir 
Dublin University 
Mission College 
Hazaribagh 
B.B. College, 
Muzzaffarpur 
Diamond Jubilee 
College Monghyr 
1902 
149 
173 
107 
36 
154 
27 
1903 
151 
1904 
133 
147 ; 138 
i 
138 
29 
169 
21 
121 71 
1 
1 
34 1 39 
1905 
146 
166 
180 
73 
205 
26 
1 
—1 
1 
—1 
1 
Table-3 
XXIX 
Castes 
Brahman 
Rajput 
Bhumihar 
Brahman 
Kayaslha 
Goala 
Kurmi 
Mallah 
Tcli 
Haijaro 
Koiri 
Kalwar 
Chamar 
Dhobi 
Dom 
Dosadh 
Musahar 
Saiyid 
Jolaha 
Literacy in % year-
1911 
16.36 
9.18 
10.19 
32.89 
1.3 
3.03 
0.43 
3.46 
1.39 
2.16 
10.02 
0.30 
0.77 
0.37 
0.36 
0.11 
18.60 
2.03 
1921 
15.26 
11.11 
12.36 
34.16 
1.37 
3.87 
0.64 
4.33 
1.62 
2.S7 
— 
0.39 
0.92 
0.37 
0.43 
0.15 
15.29 
2.73 
•vise 
1931 
18.48 
12.02 
13.55 
37.20 
1.99 
4.87 
0.87 
5.40 
— 
— 
— 
0.49 
t.46 
0.39 
0.63 
— 
— 
3.64 
Literacy i 
year 
1911 
0.91 
0.22 
0.16 
5.10 
0.02 
0.04 
0.00 
0.03 
0.07 
0.02 
0.19 
0.00 
0.00 
0.00 
0.00 
0.00 
3.59 
0.07 
n English 
-wise % 
1921 
1.39 
0.94 
0.62 
8.07 
0.04 
0.10 
0.01 
0.10 
0.06 
0.06 
— 
0.00 
0.03 
0.00 
0.00 
0.00 
3.70 
0.22 
in 
1931 
1.90 
0.83 
0.77 
10.00 
0.08 
0,19 
0.01 
0.17 
— 
— 
— 
0.01 
0.01 
0.01 
0.01 
— 
— 
0.19 
XXX 
UPPER CASTES 
1. 
2. 
3. 
4. 
Magadha* 
Brahman 
Kayastha 
Raiput 
Total: 
Table --4 
(South Bihar) 
No.of 
Students 
468 
256 
220 
150 
1094 
37.5% 
NON-UPPER CASTES 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Gandhabanik 
Teli 
Koiri 
Kahar 
Halwakar 
Sunri 
Kumi 
Swamkar 
Mahuri 
Napit 
Goala 
Barhai 
Suvamabanik 
Aguri 
Luniar 
Kansyabanik 
Kshatriya 
Kalwar 
Mali 
Tamil 
•Bhumihar Brahman 
540 
271 
200 
102 
66 
56 
55 
51 
42 
39 
38 
35 
31 
21 
20 
20 
18 
18 
16 
16 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
1. 
2. 
3. 
4. 
Bhatta 
Sanyasi 
Banawar 
Lobar 
Lahari 
Kumar 
Kandu 
Yugi 
Beldar 
Bundela 
Patowar 
Vaishnava 
Khatki 
Tanti 
Mahla 
Baiti 
Chhatri 
Barayi 
Churihara 
Kayali 
Total 
Dosadh 
Pashi 
Dhobi 
Musahar 
Total 
No. of 
Students 
15 
14 
14 
13 
13 
10 
9 
8 
8 
4 
4 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1778 
(61%) 
23 
22 
1 
1 
1778 
1.61% 
Table - 5 
XXXI 
UPPER CASTES 
1. Rajput 
2. Kayastha 
3. Brahman 
4. Magadha 
Total 
TIRHUT 
No. of 
Student 
62 
51 
25 
18 
156 
31.07% 
NON-UPPER CASTES 
1. Sunri 
2. Kalal 
3. Gandhabanik 
4. Teli 
5. Mayra 
6, SwMTiakar 
7. Kandu 
8. Aguri 
9. Kurmi 
10. Luniar 
ll.Goala 
12. Kshatriya 
n.Mahla 
14. Koiri 
15. Dhanuk 
16. Tamil 
17. Kamar 
72 
40 
32 
29 
28 
25 
18 
17 
11 
9 
8 
7 
6 
5 
5 
4 
4 
18. Kansari 
19. Napit 
20. Kaivarta 
21.Chhaipikar 
22. Parsua 
23. Lahari 
24. Sutar 
25, Kahar 
26. Khatti 
Total 
No. of 
Students 
4 
4 
2 
2 
2 
2 
2 
2 
1 
341 
67.92% 
SCHEDULED CASTES 
l.Pashi 5 
0.99% 
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Table - 7 
Distribution of Hindu Students of 1929 Status Group-wise and 
Caste Cluster-wise 
Caste clusters 
Upper castes 
Intermediate 
caste group 
Lower caste 
group 
Total 
Upper status 
34 
(69.38) 
1 
(2.04) 
0 
35 
Middle Status 
11 
(22.44) 
2 
(4.08) 
1 
(2.04) 
14 
Lower status 
0 
0 
0 
0 
Total 
45 
3 
1 
49 
(Figures in each bracket indicate percentage out of 49) 
Table - 8 
Distribution of Hindu Students of 1930 Status Group-wise and 
Caste Cluster-wise 
Caste clusters Upper status Middle Status Lower status 
0 
0 
Upper caste 
Cluster 
Intermediate caste 
Cluster 
Lower caste 
Cluster 
Total 
37 
(75.51) 
3 
(6.12) 
0 
40 
9 
(18.36) 
0 
0 
9 
0 
0 
Total 
46 
0 
49 
(Figures in each bracket indicate percentage out of 49) 
XXXVII 
Table - 9 
Distribution of Hindu Students of 1932 Status Group-wise and 
Caste Cluster-wise 
Caste clusters Upper status Middle Status Lower status Total 
Upper caste 25 3 0 28 
Cluster (78.12) (9.37) 
Intermediate caste 3 1 0 4 
Cluster (9.37) (3.12) 
Lower caste 0 0 0 0 
Cluster 
Total 28 4 0 32 
(Figures in each bracket indicate percentage out of 32) 
Table-10 
Distribution of Hindu Students of 1934 Status Group-wise and 
Caste Cluster-wise 
Caste clusters 
Upper caste 
Cluster 
Intermediate caste 
Cluster 
Lower caste 
Cluster 
Total 
Upper status 
29 
(58.00) 
2 
(4.00) 
0 
31 
Middle Status 
15 
(30.00) 
3 
(6.00) 
0 
18 
Lower status 
1 
(2.00) 
0 
0 
/ 
Total 
45 
5 
0 
50 
(Figures in each bracket indicate percentage out of 50) 
XXXVIll 
Table -11 
Distribution of Hindu Students of 1935 Status Group-wise and 
Caste Cluster-wise 
Caste clusters 
Upper caste 
Cluster 
Intermediate caste 
Cluster 
Lower caste 
Cluster 
Total 
Upper status 
36 
(66.66) 
3 
(5.55) 
0 
39 
Middle Status 
9 
(16.66) 
2 
(3.70) 
0 
11 
Lower status 
4 
(7.40) 
0 
0 
4 
Total 
49 
5 
0 
54 
(Figures in each bracket indicate percentage out of 54) 
Table -12 
Distribution of Hindu Students of 1936 Status Group-wise and 
Caste clusters 
Upper caste 
Cluster 
Intermediate caste 
Cluster 
Lower caste 
Cluster 
Total 
Ca5 
Upper status 
38 
(62.29) 
2 
(3.27) 
0 
40 
>te Cluster-wise 
Middle Status 
16 
(26.22) 
3 
(4.91) 
0 
19 
Lower status 
2 
(3.27) 
0 
0 
2 
Total 
56 
5 
0 
61 
(Figures in each bracket indicate percentage out of 61). 
XXXIX 
Table -13 
Distribution of Hindu Students of 1941 Status Group-wise and 
Caste Cluster-wise 
Caste clusters 
Upper caste 
Cluster 
Intermediate caste 
Cluster 
Lower caste 
Cluster 
Total 
Upper status 
56 
(51.37) 
0 
0 
56 
Middle Status 
32 
(29.35) 
7 
(6.42) 
1 
(0.91) 
40 
Lower status 
12 
(11.00) 
1 
(0.91) 
0 
JS 
(Figures in each bracket indicate percentage out of 109). 
Table -14 
Distribution of Hindu Students of 1930 Status Group-wise 
Caste Cluster-wise 
Caste clusters 
Upper caste 
Cluster 
Intermediate caste 
Cluster 
Lower caste 
Cluster 
Total 
Upper status 
60 
(48.38) 
7 
(5.64) 
0 
67 
Middle Status 
42 
(33.87) 
7 
(5.64) 
2 
51 
Lower status 
6 
(4.83) 
0 
0 
6 
Total 
100 
8 
1 
109 
and 
Total 
108 
14 
2 
124 
(Figures in each bracket indicate percentage out of 124. 
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Glossary 
(The meaning of the terms given in this glossary reflect the sense 
in which they have been used in this dissertation) 
Adivasi 
Agrawal 
Babhun 
Bania 
Beldar 
Brahman 
Burqa 
Tribal Class 
Business Community an agricultural laborer. 
Bhumihar Brahmin 
grocer 
Caste engaged in maniel work 
Upper caste Hindu 
A loose garment convening the clothes from and face of a 
woman in purdah, enabling her to go out of the house. 
Chamar 
Dhobi 
Dhuniyas 
A tanner. It is one of the lowest castes in Bihar. 
Washerman 
Caste engaged in carding cotton. 
xli 
Dusadh Lower caste Hindu employed by the High caste landlord 
Goala 
for domestic service; 
Milkman (Intermediary) caste engaged in agriculture. 
Hajam 
Halwai 
Ijtihad 
Jati 
Jolahas 
Kahar 
Kayastha 
Khanqah 
Khutry 
Koeri 
Kurmi 
Barber 
Sweetmeat Seller 
Critique and forming of independence 
Caste 
Weaver class 
Caste engaged in ferrying goods and also perform 
A Hindu caste with clerical profession. 
Hos pice meant for sufi gathering 
Upper Caste Rajput 
A Hindu Sub caste (Intermediary) caste -
A Hindu Sub caste (intermediary) caste ^  
X l l l 
Lohar 
Machhua 
Madarsa 
Mahila Samiti 
Maktab 
Mali 
Maulvi 
Mufasil 
Mullah 
Nazm 
Blacksmiths 
Fisherman 
Pali 
Pardanashin 
Pasee 
Pathsalas 
Purdah 
School for higher Islamic learning 'Seminary'. 
Women's gathering 
Mosque School, Primary school for teaching the Quran. 
Caste engaged in gardening activities. 
Teacher, learned man 
The country side. 
Islamic teacher & preacher. 
Generic term for verse (in Urdu), as opposed to specific 
Verse forms, such as the Ghazal. 
Ancient Language mostly used in Buddhist literature 
Veiled women 
Toddy tapper. 
Religious seminaries for the Hindu boys. 
The custom of veiling and seclusion of women. 
XlIM 
Raj 
Ramayana 
Stands for the British Empire. 
Holy religious book of Hindu 
Ratnasgar, Ratnaddlahi, Ratnajataka - Were the three big library buildings of 
Saiyads, Pathan & Sheikh 
Nalanda University. 
Upper caste Muslim 
Sarkar 
Sati 
Government; a district. 
The custom of burring a Hindu Widow on the funeral pyre 
of her deceased husband. 
Sonar 
Tamoli 
Teli 
Thana 
Ziqr 
Goldsmith 
Caste engaged in beetle work 
Oil pressman 
Police Station 
Thought and observation. 
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xhv 
Short Biographical Sketch of female educationalist from 
Bihar Bengal Presidency 
Abala Basu (1864-1951) 
She was the daughter of a reputed Br^mio reformer, Durga Mohan Das. She 
was educated in Bethune school and passed the Medical College in madras (1882) 
she founded Nan Shiksha Samiti in 1919 and Vidhyasagar Rani Bhavan for 
teacher's training in 1925 and established in the establishment of several other 
schools. 
Akhtar Imans, Begum (1919 -) 
She was an eminent student of Adam school and also a contemporary 
student shedding light too on her own contemporary society. 
Anurupa Devi (1882-1958) 
She was a granddaughter of Bhudev Mukopadhyay. She became an 
extremely popular author and came to be known by the epithet Sahitya Samragyi. 
Anwara Bahar, Chowdhury (1919-87) 
She was a protagonist of the women's movement in Calcutta and Dhaka in 
the 1940's and 1950's. 
Ashalata Sen (1894-1986) 
She became involved at a young age with the Swadeshi movement. She also 
joined the Non-Co-operation Movement and formed Gandaria Mahila Samiti to 
assist indigent women. 
xlv 
Azizumessa Begum 
She was one of the first women whose writing were published in Islam 
pracharak. 
Basanti Devi (1880-1974) 
She was educated at Loreto House. She joined the nationalist movement. 
Begum Rokeya Sakhawat Horssain (1880-1932) 
She began an institution for Muslims girls in the district town of Bhagalpur, 
Bihar in (1909). She opened Sakhawat Memorial Girl's school in 1911 in Calcutta. 
Brahmamayee Devi (1846-76) 
She is regarded as one of the first generation of educated women. She was 
taught at home, by her husband and was known for her generosity and social 
services. 
Chandramukh Basu (1860-1944) 
A Bengali Christian, She shared the however with kadambini Ganguly of 
becoming the female graduate of Calcutta Uninenty in 1883 and passed her M.A. 
in 1884. 
Faizunessa Chaudhurani, Nawab (1847-1905) 
She was the pioneer of Muslim women's education in Bengal. She also 
founded, at her our expense, eleven primary schools, a middle. English school and 
a Sanskrit tol at her own home in Bengal. 
xlvi 
Fazilatunnessa Zoha (1905- 76) 
She was the first Muslim women to receive a Bachelor's degree from 
Calcutta University (1925) and later a Master's degree at Dhaka University. 
Gyananandiri Devi (1852-1941) 
She started tiie JGunal 'Balak' which was the first journal for children edited 
by a women. 
Hemalata Sarkar (1868-1943) 
Daughter of the Brahmo leader Shivanath Shastri, she married Dr. 
Bepinbehari Sarkar and went to Nepal with him. She wrote Nepale Banganari and 
Bharatavasher Itihas. She founded Maharani Girl's School in Darjeeling, and was 
also the first elected woman member of Calcutta Corporation. 
Hemantakumari Chaudhauri (1868-1950) 
Daughter of the Brahmo reformer and educationist Nabin Chandra ray. She 
was bom in Lahore, and studied in Bethune school. She was proficient in Hindi. 
Bengali, Sanskrit, and English, but did not take any degree examination. 
Hemaprabha Majudar (1888-1962) 
She took charge of Nari Karma Mandir (Temple for Service to Women), 
founded by Urmila Devi, and formed the Mahila Karmi Sansad (Women "s 
Workforce). 
xlvii 
Hironmoyee Devi (1870-1925) 
Daughter of Swamakumari Devi and Janakinath Ghosal, she was educated in 
Bethune School. 
Ismail Hossain Shirazi (1880-1931) 
Bom in Pabna, poverty prevented him form pursuing higher education, but 
through his own unremitting efforts became simuUaneously a poet, a poHtician, a 
social reformer, a physician, and one of the pioneers of the new age among 
Muslims in Bengal. 
Jyotirmoyee Ganguli (1889-1945) 
Daughter of Kadambini Ganguly, she was a nationalist, an educationist, a 
social worker, and was associated with a number of women's organizations in 
India. 
Kadambini Ganguly (1861-1923) 
She was one of the first two women graduates of Calcutta Universilv in 
1883, in and entered medical college in 1884, becoming the first female medical 
student, but was unable to secure a medical degree because she failed in the paper 
on medicine. 
Kailttsbasini Devi (183 7) 
A Hindu women, married early, she had no formal schooling, but was 
educated at home by her husband Durga Charan Gupta. She published three books. 
xlviii 
Hindusmabilagananer, Hinabashtha, Hindumabilakuler Bidyabhyas O Tahar 
Samunnati, and Biswasobha, She was the first women to describe the degenerate 
condition of contemporary Hindu women. 
Kalpana Dutta (1913-1995) 
The best known biplabi women of Bengal, she a colleague of Surya Sen in 
the Chittagong armory raid. Although she was sentenced to life imprisonment, she 
was released in 1939. 
Kamini Roy (1864-1933) 
One of the first generation of educated Brahmo women, she graduated with 
Honourse in Sanskrit from Calcutta University in 1885 and joined Bethune College 
as a teacher. She was also involved in politics, and in the movement for women's 
right to vote. 
Karimunnessa Khanam (1855-1922) 
Rokya's elder sister, she spent her childhood in abarodh, but managed to 
learn Bengali from her brother. She pursued her studies after marriage, and 
financed and patronized the periodical. Ahmadi published fi-om Tangail. 
Khairunnessa Begum (1870-1912) 
One of the first generation of Muslim women writers. Her Satir Patibhakti 
(A model Wife's Devotion to her Husband) was emblematic of the didactic 
xlix 
literature written for women by a women. It lists the duties of a good wife and a 
model woman. 
Khujasta Akhtar Banu Suhrawardy (1874-1919) 
A highly educated lady, she translated several novels from Urdu into 
Bengali, and founded the Suhrawardiya Girls' School in Calcutta in 1909. 
Krishnabhabini Das (1864-1919) 
She devoted herself to social work, and looked after Bharat Stree 
Mahamandal during Sarala Devi's absence from Bengal. 
Kumudni Mitra (1882-1943) 
She graduated from Bethune College in 1903. She was active m the 
Swadeshi movement. 
Kumudini Khastagir (1865) 
She was educated in Bethune College, She began her career as a teacher in 
Bethune school, then joined Bethune College, and served as the Principal of the 
college from 1902-12. 
Lajjabati Basu (1874-1942) 
Daughter of the celebrated Brahmo reformer Rajnarayan Basu, she remained 
unmarried. She wrote many poems and essays and regularly contributed to Pradip. 
prabasi, Sabitya, Navyabharat, but did not publish any of her writings in book 
form. 
Lila Roy (1900-70) 
She graduated from Bethune College, but passed MA degree from Dhaka 
University. She founded Dipali San^a in 1923, and in 1926, formed to inculcate 
in them a political consciousness. 
Mankumari Basu (1863-1943) 
She became a well-known poet herself She was the author of many books 
which by and large upheld the traditional view about women. 
Mataji Maharani Tapaswini 
The Mahakali Pathshala (Great Mother Kali School) was founded in 
Calcutta by her, and its many branches has been styled a "geniuses Indian attempt 
at developing female education. 
MrinaliniSen (1879-1972) 
She became an activist in the movement for women's rights to vote, and one 
of the leaders of Bangiya Nan Samaj. 
Nirupama Devi (1883-1951) 
Bom in Berharapore in Murshidabad district, She derived inspiration from 
Sarat Chanda Chattopadhyay, but her novels extol only the traditional, sacrificing 
model of womenhood. 
Nurunnessa Khatun, Bidyabinodini (1892-1975) 
Bom in an aristocratic family in Murshidabad, She wrote several novels 
describing the lives of the Muslim bhadramabilas, and obtained the title of 
Bidyabinodini for her contribution to literature. 
Pridlata Waddedar (1911-32) 
One of the first generation of women biplabis, she became involved in the 
Chittagong Armoury Raid (1930), and was chosen to lead a group to attack the 
European Club in Pahartali (1932). 
Priyambada Devi (1871-1930) 
She graduated from Bethune College (1892), She became a poet and a social 
worker, and was long associated with Bharat Stree Mahamandal. 
Rasasundari Devi (1909-99) 
Bom in Pabna, she was married at the age of twelve, and went to live in 
Ramdiya village in Faridpur district. She taught herself to read, learned how to 
write from her son, and published autobiography entitled/i war Jiban in 1868. 
Razia Khatun Chadhurani (1907-34) 
A writer and social worker. Her writings, like Rokeya's, mostly focused on 
women, especially women's education and status. She was an ardent supporter of 
the advancement of women's status, but was opposed to "Westernization". 
B.A. by Calcutta university. She organized the Bharat Stri Mandal in 1910 for 
women's science and perhaps it was the first women's organization in the country. 
Sarojini Naidu (1879-1949) 
Daughter of Dr. Aghorenath Chattopadhyay, and she studied at Gurton 
College, university of Cambridge. 
Shallahala Ghoshjaya (1894-1974) 
Bom in Burdwan, she wrote a number of books, the best known among 
which is Sekh Andu (1914). 
Shaista Suhrawardy Ikramullah, Begum (1915-2000) 
Educated in an English-medium school in Calcutta, Her childhood was 
however spent in a railway colony near Calcutta where her father served as District 
Medical Officer. She came out of strict purdah, and later joined parliamentary 
politics. 
Shamsunnahar Mahmud (1908-64) 
A writer, educationalist, teacher, and social worker, a close associate of 
Begum Rokeya. At the age of nine she was taken out of Dr. Khastagir Girls" 
School because of purdah, but she pursued her studies at home under a private 
l l l i 
tutor, passed the Matriculation examination creditably, and obtained a Bachelor"s 
degree with distinction from Calcutta University (1932). 
Shantl Ghosh (1916-1989) 
A biplabi at a ver>' young age during her school days, She along with suniti 
chaudh^ani, short at Stevens, District Magistrate of Comilla (1931). 
Shrimati Aghore Kamiri Devi 
She was the mother of Dr. B.C. Roy. She did much for female education at 
Patna and her memory is still Cherished. She opened Bankipore Girl's High School 
atPatnain 1892. 
Swamaprabha Basu (1869-1918) 
Bom in Bikrampur, she went to school in Calcutta and was one of the first 
women to be actively involved in women's associations. 
Swamakumari Devi (1855-1932) 
Daughter of Debendranath Tagore, sister of Rabindranath Tagore, and 
mother of Sarala Devi Chaudhurani. She was educated at home, and achieved fame 
as a poet. She founded Sakhi Samiti, a women's association, in 1886, with a view 
to educating and assisting indigent women, especially widows. The Samiti 
organized an exhibition of women's handicrafts for three days in the Bethune 
School Campus, which attracted considerable attention in those days. 
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